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All grarttees with awards from programs listed under "General Instructions" above respond.

September 30, 1980

2. Grant Number:

G 0079017A'

2: Period or Report: From:

July 1 , 1979

1To:

June, 30, 1980

1110 . 4. Grantee Name and Descriptive Name of Prfiject:

University :of Arizona Project Firs tl Chance:

44

Interactive Outreach frogram

_
Certification: I certify that to the.best of my knowledge and belief this report (ronsiint4 orthrs and subsequent pagesand
attachments) is correct and 'complete in all respects, except as Nay be sOecifically noted herein.

Typed Name of Proiect
,
Directorts) or Priricipailnvestigathrisi.

.
Jeanne Mc.Rae McCarthy; Ph.D.

'
Part 11

Signature of eroiect Dirtctorist or Prnicibal.investigattris).

-\e0 tedaCt/i
("ACcoownsimerit- Reporting) 4-\

A. All grantees. except forthose with awards unsig/013A43 arc
to respond to this Section A. Grantees under 13.443 go to
B of Par011.
.9

Ail grantees with awards under 13.444 except those sup- ,
ported solely for "Outreach." actrovies are to follow the
organization of categories tisted below in prsentine their
performance reports. Thes;tegones are based on aCtivities
annionto all Early Childhjod projects with the exception
noted above for projScts solely supported for outreach
activities. -.

(1) Dirict and Supplementary Services for Children's
Services

(2) ParentiFamily Parncipalion
(3) Assessmentufbrild's Progress!.

Inservice.Training'for Project Staff
(5)Training for Personnel I rom other Programs or

Agencies sa

(6) Demonstration and Dissemination Activities
(7) Coordination with other-Agencies-
(8) Continuation and Replication .

The grant application fur programs 1J.445, 13.446, 13.450,
and 13.520 provided for thi: following functions or activi-
ties as categorical headmys in the bucket and narrative'
sections:

Research and Development Dissemination
Demons! ration/Service Preservice/lnservict

41? . , -Evaidation Training,
-,4.0 Programs 13.451. and 11.452 do not usually require a,

.breakout since the riffM3ry function or aCtl% II) lb intrinsic
to the respective procrarn. A

For.each of the above programs. functions. or, JC Alt4las
wr11)Is those of special impor, for certain progrvrree g.,

vergication, adrisory(councits, parent iiiroli emcnrl discuss
>g"the objectives and subobjectives presenied in the approved

application (in nattatire forinal) in terms' of:

(a) AcComplishments and milestones met.
(B) Slippages in attainment and reasons for the slippages.

,Refer back to your application and utdire your quaptitatne
quarterly projections. scheduled chrtmokycal order and
target dates. and data collected and maintained as well as
criteria and methodologies used to evaluate results for (a)
and (b). For grantees undin 13.444, in discussin$ training
or personnel from other programs. ini:ludc deicriptions ot-
types or training. Institutions or oreanicaiitils involved,.and:
numbers of trainees and hours of training received. ,i , st

'Also highlight those phases of the plans of action presented
in your application that proved most successfui, ds %kelt

` those that upornunplementation did not appear fruitful.
NOTE: Out read] grantees are It; discuss accomplishments

land slippiigesm terms ot teph.:ation and stimulation:of
servjces. resources provided and IVA teslin; and dissemina-

etion and training in terms of types of personnel retening
training ahd the number of hours involved. - .

..,
Grantees finishing this portion of Part 11. go to C of Part 11.

B. Reporting for Grantees under 13.443 (Research and Dem-
onstra(ion).

Discuss ma)or activities carried out. major departures frum
the,orimal plan. prohl-.ems en;:ountered. sitainicant prciini-
inayiindmncs. results. and a d'Sscript Ion an.il et 311131101i in
any Imal:prodnct. Either include copies ut. or-discuis. in-
formation materials released: reports in new spapers.'inaa-

OE F ORM 40374, ails 1,

r:



TabkIB'
Project Staff Ptoviding Services to Recipients in Table IA

. -

Type of Sun
e .1

. . Number

F ull-6m* '
,

S Part-time
(As Full-time Equivaleria)

Professipnal Personnel r**
(excluding teafiersl . - 4- ,

.

.
Teachers .

.
.._

.

.Paraprofessional ' 1 -

,
..

17Spe5ch/Language ; 1Adap t3. P . E . ; Tible IC . ..

1.PHysica1 Therapiat 1Schoal Nurse -
, tt alloticabie: services to Those )iancapped Not Included in Table IA_ .,

. . . ." Serrier, Number of Handicapped .
.

Screened .

.

s
. . 7

Diagnostic and Evaluative .

. .

4

.
Found trYNeed Special Help

.

,
..... 4. (referred)

.
,

''. , .

Other, Resource Assistande ----..

. r .
... 4 (followu.p)

.

' \ 'Table II .
4 .

. -

. . Preservicc/Inservice Triining bat , ...

Handicapped Ar..a of. i Number of
Persons Received

s Primary Concentration i
, Inservice Trpining

I .

.,
, Numbe e Students Rcceiv'ed
Preservice Trairling,by Degree Sought .

AA BA MA Fost.MA
.

Multihandibapped .. -
,

-.. .
.

. -;

Administration . I' -
., .

.
.

Early Childhopd .
,

,
,

.
,_

. . . ...

Trainable Mentally Retarded'
. t

.

'Educible MentaHLBetarded
.

.,

l'
,

.- .
. r--7-7-1

Specific Learning Disabilities ,
. , .

.
.

...

Deaf/Hard of Hearing .

.
r .

.

. - ,

c,

,Visyalty Handicapped
.

.

.

,

Seriously Emotionally pisturbed ,

1 . ,
Speech Impaired

. ,(
I

S.

Orthopedically and Other Health Impaired , .
:,.. ,

.i

.

TOTAL
. ,

'' .

,

.

Al data in' Tsble II above differ by more than JO perccrlt from those lc 4our approved,applic.Jtior, explain.

OE FORM 9037-1. 8;76 3
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Table MA
Placement of Children Participating in

Early Childhood Program During Reporting Period

,.
Indicate the placement of children who left your project during the year covered by this report pencid.
NOTE: Count each child Oily once by Primary type of placement below.

../ .. TYPE OF P CEMENT - ,
NUMBER OF

PULLTiME

/
A.

re . I

INTEGRA-TED PLACEMENT (i.e.. in reg..
ular programs with children who are NOT
hagElidapped)

1/4

)

..,

Nursery schools

CHILDREN

PARTTIVE

S.

Day-care programs

Head Start

Pre-lundergarten

II
Kindergarten

3
os

Primary grades's

c
First , 1

/
Second

Other

r

40 SPECIAL:EDUCATION PLACEMENT
- (i.e., In classes only for handicapped,

children but situated in regular private or
publii. school)

..

Pre-kinder.garten

Kindergarten 1

a

Primary grades

Fie*
1

Second

Other

) ,

,

INSTITUTIONAL PLACEMENT

r
Scheduled to remain in Early Childhood
Program in coming year

Other (specify)
.r,

.,

'

t Table 1HB

Cumulative nurrber of children entered into
integrated placement (if known) prior to this
report period

NUMSER
Eitimated retention rate of cumu-
lative number in integrated place:.,ment

<. , )

,

PERCENT

sa

a

4
..

,

.11

,

-
-



1TE:
Valencia Adaptive Education Centdr

DRESS:
5702 S. Campbell Avenue

HONE:

Local (55%) $ 24,538
State (39%) 17,400

COST DATA Federal( 0%) 2 677

TOTAL $ 44,615 ,

.(Teacher/aide salaries; Space;Utilitieb Services;
FUNDING SOURCE: Support-Services; Transportation; Etc.)

NUMBER 'YEARS IN OPERATION:
,

4

Tucson, Arizona 85734
t DESCRIPTION OF AREA SERVED

, BY PROGRAM (CHECK ONE) X URBAN RURAL

(602) 889-8636

OHPLETED BY:

ATE:

N\

Jeanne McRae McCarthy, Ph.D.

SePtembei 30, 1980

ENERAL INSTRUCTIONS:

TOTAL POPULATION OF AREA
SERVED BY PROGRAM: 43,500

NUMBER.OF HANDICAI/PED CHIL-

DREN ENROLLED IN THE
PROJECT FIRST CHANCE cuqs -
ROOM: .10

NUMBER OF NONHANDICAPPED

CHILDREN ENROLLED IN THE
PROJECT FIRST CHANCE
CLASSROOM:

0

cs,

'Please enter the amouilts that are used to maintain the PROJECT FIRST aHANCE classroom only.-

if you are serving both handicapped and nonliandicapped children in your PROJECT FIRST CHANCE classroom, please,star (*)
thine items and services provided the handicapped children only:

I.
If conforming ta this, format jeopardizes the accuracy of the information, please use ihe biank forms provided.

,
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PROJECT FIRSTCHANCE

INTERACTIVE"OUTREACH liODEIst PROGRAM

.Final Report FY 1979-80
,July 1., 1979 - June 30, 1980

Accomplishment Reporting

This final report of the Project First,Chance Interactive'Outreach
Model Program for the Lrst year of Outreach pctivities will be organized
Mato four components: "

1. Accomplishments'and Milestones Met

2. Indtcators of Impact Across All Activities
1,

a4 /Awareness

b. Product Development and Distribution

c. Stimulating Sites

Training

e. State Involvement and Coordipation

41
k,Other .

\

3. Evaluation orthe Project First Chance Interactive Outreach Project:

a. .Pribposed Objectives, Activities, and Degree of Accomplishpent

b. Evaluation Summary

4. 'Evidence.of Effectiveness

a.',Child Progregs Data from Model Demonstration Site

1. ABACUS Data

al Summary ofBehaviors Mastered
b) Individual Child- Summary
c) ByiDevelopmental,Area

2. Individual Program's

a) Summary Table of Behaviors Mastered
b) Summary Table of Individual Programs

3. Child Progress Data

a) Behavior Change Documented in One Child .

b) Child Pr6gress Data from Omaha Replication Site
4., Parent/Community Contacts: Model Demonstration Site

b. Child Progress Data from Omaha Replication Site
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A, AccomplishMents and Milestones Met

As' this final report is being written the Project First Chance

Interactive Outreach Model II, (FY 1980-81) is in full swing, funded:

by the Office of Secial Education for the second year, for a total of

five years of demonstration and autreach funding. '

As will be noted from the Indicators ol'f Impact discussed in the next

section, outstanding success has been achieved in Texas, with the support.

of the Texas Education Agency.through the Early Childhood Coordinator.

This support jias been extended tothe Regional Service Centers XI., (Fort

Wbrth), Region VI.(Houston),,and Reedn rv (Lamar) in the form of grants

to stimulate LEA's to develop Project First Chance Model Programs. ,At

least five LEA's have contacted Project First Chance directly,with the

intention of replicating the model, including Deere Park, Garland, Seguin,

and LEA's in the Austin Region. The most viable of these will be selected

as Outreach sites fOr the 1980-81 year.

The Region XI site in Crowley, Texas will be developed further with

the'assistance of the staff of the Regional Service Center in Fprt Worth.

In adaition, Project First Chance has been asked to train another Early

Childhood Coordinator for the Region aqd to provide training for the

staff of another site in Saginaw, Texas. This site will serve as the

demonstration classroom to train 16 steachers and aidawho will 'be develop-

ing Ptoject First Chance classes in their respective distriéts. Additional-

information on the Texas sites is included'in the Indicators of Impact,

Table 1. / /

Less success was evident with the sites in..,Millard School District,

Omaha, Nebraskn. 149 class rooms were established'in Norris Elementary School

serving 17 childrerr.
67idence of progresb of.each child is impressive, with

a total.of 532 behaviors gained as measured on the ABACUS, a.criterion-refer-

enced instrument (Table 1C). However, personnel changes resulting fin a shift

of administrative support of the model continued to cause difficulties. .

Efforts were made to provide the technical assistance necessary to overcome

the internal problems. Some success was evident, in that the program was

quite successf,u1 in terts'af child progress. MiocJever, the decision was made/

to modify the Project First Chance model'and to develop a less stringent

'approach. In addition,.efforts on the part ofparents to'integrate the child-

ren into progtams for non-haddicappfed
children.made it Ailficult for staff to'

place high ptiority on developing tbe Project.First Chance mai:lel. As a .conse- .

quence, we will not be providing resources during 1980-81 unless-requested to

do so by the new caordinator.

"One of the major goals.of Project First Chance has been to facilieate the

development of progra= for preschool handicapped children in the State of

Arizona. As can be seen Lrais Figure 4, emphasis has been placed on Awareness

4
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Preeentations throughput the SLte, and on invollienent at the State level.

.Ibree replication sites have recently been fdnded with VI-B funds through.
the SEA, Im'Chandler, Nadaburg, and Williams Air Firce Base. Assistanqe

was givelVin the conceptualization phase of program development. Addition'al

Ottreach activities are being planned fOr the 1980781 school year, beginning
.with a Public Awareness Conference on August 4.

In additidn to these three sites whichare planning to replicate all

4 components of the model, ix_other sites are using some of the components
of the child and family setvice programs:

1. Arizona Training Program Tucson (ATPT)
2. University of Arizona Child Psych Lab
3. Headstart - Pima County
4. La Frontera - Tucson
5. 'CIDS - Phoenix,
6. Tucsdn Asiociation for Child Care (TACC)

The,Tucson Association for Child Cate has'requested Outreach asslstance
in screerang 75 day care children, parents, and teachers in six Urban League ,
inner city day care centers'in OctOber, 1980. In-service training will be

provided in the use of the ABACUS, in writing I.E.P.'s foZ identified handi-
capped children, and in implementing individual and group programs in the ---

Project First Chance curriculum. University of 'Arizona students in the
Preschool Master's Program will be utilized, along wtth the Project First'
Chance Outreach staff. .

Although the-A have been some significant indications Of progresS in
,Arizona, the legislation resulting in fiscal restrictions have made the future
less bright than earlier predictions suggested". Restrictions.on school
budgets, limiting increases to 7%, together with the lumping of regular,
special,'and transportation expenditures into one total, have made it'diffi-
cult foz administrators to consider new, nonm.andated programs far.handicapped,
chfldren. However, there are indications that are more positive:

- 1. -The Governor's Council on Developmental Disabilities has recommènded
that permisSive legislation be introduced in the next sessidn to allow prograis.
'in 4he public schools:for 3 and.4.year old handicapped children.

2. The SEA,has received a State Implementation Grant whiCh has been
utilized to employ a coordinator.who is functioning full4time to develop
programs.

3. Standards and Guidelines kOr Preschool PiOgrams will be finalized .
and submitted to the Special Education Advisory Committee for review.

4. .0ne of the priorities for the VI-B'discretionary proposals.will'be
unserved populations, including preschool handicapped children./

-,

f
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PROJECT FIRST CHANCE

INDICATORS OF IMPACT

iBSTRACT'

-Minimum Indicators

't

f Impact ere presented on all six cdtponenps of
- Outreach activities . ?c.

. I. Product Development and"Distribution
I

2. Awareness

3/"Stf.mulating Sites

4. Training, 4

5. State Involvement

Et. Other '

',1

The Irgormational Smmmary Format together T athTiguree 1, IA, 2, 3, 4 7 and 5,
which follows summarizes the quantiable data available.

These'components of the informational summary of IndibatOrs of Impact are
self explanatory with the exceptianef,Awareness, Stimulating Sites, and
Training. 'In accordnncewith information disseminated in'the'Outreach ,

Project Director's meeting on September 10, 1980, the following guidelines
have been used:

.

.
Awareness refen to the dissemination, of general knowledge about.the

t project;

% Stimulating Sltes refpr fo training provided to personnel from those-
.

,fiscal agents using he seryices xe children or iervices to families
components to.serve children; . ,..,

;'

/ Training has been'documented separatelyrom Awareness and replication
site training and refers to competency based modules involving gniversity
training programs,'ienerally a three week-practicum n ighe week or a
fifteen week s;udent teiching experience.' One-day ttac xinservices
have.been included in the Awareness pmponent.

4.



2. itidicators-of Impact Across AllActitities

' yNFORMATIONAL SUMMARY FORMAT
--

OUTREACH ACTiVITV ' IMPACT INDICATOR OUTPUT "4

AWARENESS

q.
-

- Number.of,person& requesting materials/(
information byphoqe or letter

- Number of persons visiting demonstration/
continutation site

200

160

4111 - Desciiption of Awareness presentaitons
(see Table 4)

- Numlier of Awareness-presentations /- 23

- NuMber of persons involved -.2950

PRODUCT gOEVELOPMENT
AND DISTRIBUTION

- Number of'productsdeveloped/revised

- NOber of products distributed to
of persons

ber.

- Nudber ofcitildren receiving new'i1roved
services via use of selecteemate als or
components of model

5

240

NA

sthan.gran SITES

-s.

- see Tables 1A, 1B, 1C, ID

InforMation. by replication site
(see Table 1)--'

- Numbet-of staff trained (see Table 5)
elimMINOMONIalp7177

TRAINING - see"Table 2
.

,

"--- - Number of higher ducation.institutions/
7

incorporating model component(s) intO

if ,

"I course work

270

-'Number of handicapped childrenTeceiving
improved.stervices by number of persons

. reaching criterion training
7

- Amdunt'and source' af funding provid ed Vy
; %others to support training experiences NA

15

/

750



INFORMATIONAL SUMMARYFORMAT
cdntitiued.

. OUTREACH ACTIVITY . IIIPACT INDICATOR OUTPUT
'. .1 .

,

STATE INVOLVEMENT Recogniied assistance in deVeloping er.
.

0
amending state plans, state policies,

i

or legislation .

., tli'.
-,

Recognized assistance in suppoiiingjiew
positions/structure for earlyichildhood
within SEA or other state agencies

-t

Number of publications developed and
number distributed with project's
assistatbe in program guidelines,
license, or certification, etc, '`

YES .

3

-OTHER

,

, t

Number children'served with.increased
high quality services, e.g., accurate "
results in .screening7diagnostic

- procedures and subsequent direct
services

Number of persofis receiving information
on sources of funding, writing proposals,
and receivihg funding

Cost benefit consideration and analyses

4.

1 3

- 40/15

400
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TABIE 3.

Description of Demdnetration-Continuition Site and EI:ch
Replication7Model Utilization Site for.FY 1979

111

.

ontact Person; '.

ame, Addresa, ,

hone of'Agenty

%

# of Full
. .

and Phrt ,

ffTime Sta
.

.

.

AmOunt(s)fr

Source(s)of
dFuning

"Model Components
Used with (*) &
Without. Ada'pta-

tion $ ,

.

4/ of Children

'Served by Age

RAhge/Handi-
capping Condi-June,
tion

Child Progress
Data to be
reported in .,1.

1981

_

.

New Services

NoZ Previously
Supported
(Yes/No)'

Improved

at

Service

Existing Site
(Yes/No)

mnnyside
listrict

'ucson,

,94-1440

therry

1illard

3,9th

)maha,

813-7:

harp

:ducatlonal

:enter-Reg&on
1001

t.

817)625-1211

Susan

2

Charlotte'Healy
Hurst-Euless-Bedford
Ind.

409

Etaess,
283-6621

6.

ivavarro

School
42

238 E. GinCer Rd:
AZ . .

.

Ellioet
School Dist.

& L Sts.
Nebraska ,

Hood
Service
IX

N. Freeway
Worth, TX ,

Ilcate

,

Lowe_ .

uth Birdyille Elem
00 Solona Dr.
-1tom City, TX 76117
4-6206

School District
Ector,....De.

'NTX

.

14
.

.

.
8

>

*

i

.

iy. 9 $

'

.

,

.

9+
13 Sites
trained
1979/80 who
will repli-

in 1980
.

.

.

4

.

,

4

,,

,
. .

$44,615

State & ,

Local Source;
4

. 1

$84,000
,StAte &-

Local SOUrces.

4'
4
.

$50,000
*State &

Local Sourcei.
i,'

.

-2-. ,
\

,

.

.. .-

Total Model

1CA
i

,

Total Model
/

, .
a

,

Total Model
,

---

.1.

.

.
.

.

.

.

A

Curritulum
Data Monitoripg

- ,
,

...,
.

. ,

.

.

im ,Curricult

Daia Moaittoring

.

.

c
.

,

itt

10 -

5-6

TMR, MH, EH,
PH

. -

.17

CA'3-4

r .

, ..,-

8

CA 5-4
TMR, EMR, LD,
SP MI, H

.

.

5

.

.

.

o

... .

4 ,

.

.

.

.

.

.
,

.
.,

.
IA IIA

IV
A

.

11

.13 '

,

,

.

.

.

IIIA
.

I

f.
f

.

e

i

.

'

:

,

.

.

...

1

,

.

.

' Yes
.

Yes

,

.

.

1

-

,

,

.

.

.

-

,

/4

.

.

.

4

I. ..

.

i

/ '

:

.

\

.

Yest

.

/s\

V'

.

..

41,
.

. .
,

.

1

.,
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TABLE 1 L
Description, of Demonstratidn-Cont1n4tion Site and Each

IReplication/Mode1 Utilization Site for FY 1979
. ,

,ntact Persgn;
me, AddresC
one of Agency ,

.

# pf Full

and Part
Time Staff,

Amount(s)/

, Source(s)of
Funding

.

.

'Model Components
Wied.with (*) &

'Without Adapta-.
tion

-

'il of Children

Served by Age
Range/Handi-
sapping Condi-June,
tion

Child Progress

Data to be
reported in

1981

New Services

Not Previoualy
Supported
(Yes/No) ,

Improved ServIc

at Existing Sito
(Yes/No)

-

ducational Service
enter-Region IX
t. Worth, TX (cont)

Kay Hunter
J.L. Boren. Elem.

140G Country Club
Mansfield, TX
76063

473-1524
.

s ,

Martha Holly
Arlington I.S.D.
Roark Elem.
2401 Roberts Cir.
Arlington, TX
(817)460-4226

Barbara Kimmel
Meadowbrook Elm.#40
Meadowbrook Dr._
Ft. Worth, TX
817-536-4233

Teresa Needles .

,Sherrod Elem
2626 Lincoln
Arlington, TX 76012
273-5283

Doris Kupferle
Phillips Elem. #47
3020 Bigham Blvd.
Ft. Worth, TX 76116
817-731-1380 ,

.
,1 6

.
.

,

.

.

.

,

-

.

,

. ,

,

.

.

'

-
.

.

.

,

.

.

CurrIEulum

Data Monitoring

,

Curriculum
Data Monitoring

(

-

Assessment
Curriculum.

Data Monitoring

.

,

-
.

.

.

-
Assessment.

.

,

.

5

..

10
ee

.

,

NA

,

20 I.

,

9 i

.

.,
.%.

.

,

1$4 :

,
,

. .

.
,

.

1

.--.

. t

/ i

.

,

.

.

.

A
Ili

.

.
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,

/ "

,
.

.

, ,

.

.

.

.

.
.

.
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. TABLE 1

Description of DeMbnstratiiinContinuation Site and Each
BeplicatinlyoderUtilization Site for FY 1979

ntact Person;
me, Address,
one of Agency

# of Full

and Part
Time Staff

,

Amount(s)/
Source(s) of

Funding

Mddel Components

Used with (*) &
Without AdaPta-
tion

# of Children

Served by Age
Range/Handi-
capping Condi
tion

Child Progress
Data to be
reported in
-June, 1981

New Services

Not Previously
Supported
(Yes/No)

Improved Servic

at Existing Sit
(Yes/No)

'ducational Service
enter-Region IX
't.'Worth, TX (cont)

Mar0a Munch
Ft. Wurth ISD
Spec. Ed. Dept._
El Camp

737-6646

Pam WilSon
Bess Race Elem.
Crowley ISD,
512 Peach
Crowley, TX

817-297-1321

Linda Lesses
Bess Race-Ilea,
512 Peach
Crowley, TX
817-297-1321

Jo McGovern
Foster Elem.
g315 Stonegate
Arlington, TX 76015
460-4702

Virginia Boggess
Saginaw ISD 0

Saginaw Elem.
Box 79160
Pt. Worth, TX 76179
232-0631

Assessment

Curriculum.. .

Data,Monitoring

Curriculum
Data Monitoring

Curriculum
Data Monitoring

Curriculum

Curriculum
Data Monitoring

13,

6

30

13

WIt

-4
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TABLE 1

DescriOtionof Demonstration-Continuation Site and Each
Replication/Model Utilization Site fot FY 1979 '

.

ntact,Person;
tie, Address,

one of Agency

.

.

# Of Full

and Part
Time Staff

..r,

Amount(s)/

Source(s)of
Funding

.

.

.

Model Components

Used with (*) &
Without Adapta-
tion.

0 of Children

Served by Age
Range/Handi-
cappIng Condi-June,
tion

Child Progress.

Data to be
reported in

1981

New Services
Not Previously
Supported
(Yes/No)

Improved Servte,,

at Existing Sit4
(Yes/No)

.

.ducational Service
enter-Region IX
t. Worth, TX (cont)

,

Sammie White
Edgle tights Elem

P.O. Box 7,6
Ayle, TX 76020
237-4161

Gay Brown
Blanton Elem.
1900 So. Cullins
Arlington, TX 76010
460-3456

Dee Fifer
Duff Elementary
3200 Lynnwood
'Arlington,1 TX 76013

.

,

.

r.

.

.

.

.

.

.

.

.

.

.

Curriculum

.

Assessment

.

Curriculum

%

.

.

.

.

.

:,-4

.

,

8

.

6

5

.

A

i

.
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,

t

,

i

.

.

.
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.

.

1
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TABLE 1 .

PARTIAL REPLICATION SITES FOR 'FY 1979

PiAgEs USING SOME.OF THE COMPONENTS

NAME OF AGENCY
LOCATION

OF
AGENCY

Arizona Training Program
Tucson ATPT)

University of Arizona
Child Psyeh Lab,

Head Start Pima County

La Frontera

CIDS

Tucson Association'fbr
Child Care (TACC)

_Tucson

UniVeisity of Arizona

Tucsofi,

Tucsmv

Phoenix

Tucson

CD

.9

22

COMPONENTS USED

A.B.A.C.U.S.

A.B.A.C.U.S.

AtB.A.C.U.S.

Home Programming-

,

Assessment

Curriculum

2

..



a

' aineS,jounials, etc.: papers prepared for professional meet-
; ifli!S; text..14 aud graphic materials. completed curriculum

materials and instrUctional guides, or dratts if in a develop-
mental stage, special methods, techniques and models de-

4'

veloped; scales and other measunng devices used.

When finished with this portion of Part II. 13.443 grantees
go to C of Part U.

C. All grantees are to respond to this sectiorpC. Discuss the
following:

(1) Unanticipated or anticipated spinoff developments (i.e..
those which were norpart of your originally approved
subobjectives. but which are contemplated w:itnin the
purpose of the Education for the Handicapped legrsla-
lion. such as new cooprrtive inter-agency efforts, a de-

cision by voluriteer s) to pursue a career in special edit?
cation. new public school policy to intettrati handi-
capped children into rerllar classrooms, enactment of
mandatory or other State lezniatinn.affechng early edu-
cation. todezant new course offenngs at universities.
er

(2) Where outputs are quantified in response to any portior
of Part 11,1elate quannfica tioni to cost data for compu
tation of unit costs. Analyze and explain high-cost unit,

(3)-Indicate other matters which'you Would like OE to
know ibout (e.g., community response to the proiect.
matten concerning the pro:eel's work:1,z relationship
with 0E, technical assistance of OE staff, or any other
trim& subject.).

Part (11

All grantees with a Demonstration/Service function or activity,
except for 13.444 grantees who are soiely supported for ':out-
teach" activities, are 'to complete Tables 1A. 18. and IC.
All grantees under 13.451, as well as those under. other handl-

capped grograms with a Fireservicefinservice Training activity
are to complete Table 11. All grantees under 13.414 except
those who arc supported solely for 'kutreach' activities, are
to complete Tables 111A and 1118.

Table IA Demonstration/Service Activities Date (Continuatioq/Demo Site)
Children

Enter actual performance data for this report period into the
appropriate boxes. Use age as of the time of the original ap-
plication, or the continuation application, whichever is later.
On lines above line 11, count multthandicapped
only once, by pninary handicapping condition, and indicate

the number of Multihandicapped in-line 1".. Data for lines
through 11 are for those directly served, i.e., senices w tios
enrolled or receiving major services, and not thc4e incrcly
screened, referred or given minimal or occasional serviLes.

Type of Handicar5

.

t Nurnoer of Handicapued Seive:d by 4e

ft.
r 02

. Ages

- 2-5
Ages

0.b
Ages

10.12
Ages

13-18
Ars! 19

On*

1.1rainable kola.;tilly Retarded .

2. Educable Manta IlY Retarded /

3. Specific Learning Disabilities

1.

.

4. Deaf-Blind -
,

S. Oeaf/Hard
ea

of Hearing
.

.
.

6. Visually Handicapped O.
---7-4---

6 .

,

....

7. Senously Emotionally Distyrb.rd

_

1. Speed; Impaired ..,.--- .
.

I

. j.9. Other Aci.altix Impaired ,
. . .. .

.

,-;

yx OrthopediCally Impaired
0 .

11. Total ..
,, .

. m .. 0 .mm..

/0
12. Multihandreapped .
6. .

e ata on t e above table differ by more than 10 percent from the data originally presented in ynur.approed applocaricon.
plebe explain the differ'ence.

2



Ti!bie I If

Project Staff Pmvidine Services to Ricipients tin Tabie IA

. _ -
-

, Type of Staff '
1.

/ .

, ffumber

.
Oull-tima

, paittime
gt Full-time Equivalems)

.Professional Persqnnei Speech/Language
kxcluding reacherrMd'aptive RE -

. -

4

Physical iher ap is
'readies School Nurs e __ _

,
. .

.

Paraprofessional ' /* 1
- .

, Table IC 2

If applicable: ServicAs to Those Handicapped Not Ineluded in Table IA

Service ,

.. .

' Number of Handicapped

Screened . . ..

-Diagnustic and Evaluatwe

Found to Need.Special fie,lp 4 (ref erred)
_

Other Resource Assistance ,
4. (kollowup).

Table 11.

Priservice/Inservice Training Data

Handicapped Area of
__ _ . Primary Concentration

!
;

,
1

Number of
Persons Received
Inservice Tra;ning

..
Number ci Students Received

Preservice Training by Degree-Soutiht

AA BA ' MA I FosnMA

Multihandicapped
1

Administration ,
.

.

.

Early Childhood
. ,

1 /

Trainable Mentally Retarded.
. .

,

Educable-Mentally Retarded
...

. .
.

.

SPecific Learning Disabilities.
,

.

.

.

., .

,
. . _ .

Peaf/Hard of Hearing .
I

.

-
Visually Handicapped

l' _.

- ,

Serjously Emotionally Disturbed

SPeech Impaired .

Orthopedically and Other Health Impaired.
,

-

TOTAL .
I .

-

If dat in Table II ahnve differ by more than'lli percent from those in your approved application, ,explaln.

OE FORM kV-% 8:76
.

3 24 .



, TABLE'2

SUMMARY DESCRIPTION OF TRAINING ACTIVITIES

FY 1979:

IIURATION
: /
-TARGET

3-5

Practicun

Intern-
ship

4

40 weeks

;days

1

Oklahoma
City Univ.'

Graduate'
Study

MA Stu-i,

dents
U of AZ

MA Stu-

denes
U of AZ

Health

Related
Professions
U of Cinci

Physicians
Wayne State

25
t

# PERSONS
TRAINED'

CONTENT SUMMARY # of UNIVERSITY
CREDIT HOURS
PROVIDED TO #
OF PERSONS

50 .A11 components of PFC Model, 3 hrs .

(for 5 week course)

10 All components of PFC Model 30 hrs to. 10 person

15 All cbmponents of PFC Mbdel 18 hra.to 15 person

1

200 Assessment/Programming for. "f3 hra Continuing

Preschool Handicepped -Education.Credit

9

se

300 - Overview

-FliNDING SUPPORTED

BY OTHER SOURCES
(SOURCE/AMOUNT)

LOCATION

Tuition, OCU,

SEA/?

s Tuition, UofAZ, BEH
al

s BEH, UofAZ s
Tuition/825,000.

,

CBA/I
, - ,

U of Cincinnati

'Continuting Medical
Education Credit
Wayne State Univ.

2 0

3

OD

1

Neuroeducatio
CiUter Hospit
Beaumont, MI

1
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Figure 3 -

Overall Summary of Impact on

New Services Not
Previously ..:

Supported

ePlication/Model Utilization
Sites

ther Sites Receiving Other
dtreach Assistance

3

3-6
35

ARI, 3MR. MU

Improved Services

at Existing,

Sites

-,*

Children

New Sites

FY.1979

Old Sites

from
FY 1978

Old Sites

from
FY 1977

45-
. 45

3 1 1

4

) Sites

# Children
by Age Range

by Handicapping
.Condition

4

28,

e'
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. TABLE!.

DESCRIPTION OF AWARENESS PRESENTATIONS
FY-1979

0

1979
TARGET

.

it PERSONS

INVOLVED

t

CONTENT SUMMARY LOCATION AGENCY FUNDING.

SOURCE

PRESENTER

7/30

8/7-8

8/10

9/7-8-c

11/2-3

/

11/8

12/3

12/7

12/14

1980

'1/4-2

2

.

15

3

.

II--

.

1 day

1 day

.11 day

h day

Austrian
Professors

Special

Educators
.

5

200

Model Overview
, ,...

All Model-Componenta-

- "
. _ .

Tucson

-

Austin, TX

Coolidge, AZ

,
r.

Toronto

Chicago

.
,

Tucson

-

Tenley Park
Illinois

Atlanta, GA

Phoenix
,
Phoenix

.1/ of AZ

TEA

ATP .

(Coolidge)

Camp Towhie

ICEC .

.

Tucson Unifd.

School Dise
trict I

PACE Program

LEA
.

.

SERRC,

SEA

.

SEA

University

TEA .

DES

.

Fees

CEC, Fees

LEA

-

LEA

.

SFRRC

SEA

SEA

,

,
0

.

Jeanne McCart

Jeanne McCart

Jeanne McCart

....

Jeanne McCart

Jeanne McCart

.

Jeanne McCari

Jeanne McCar

Jeanne McCar

Jeanne McCa

Jeanne McCa

30 .

Yept. of
Economic
,Security

Day Care
Personnel

Teachers

Education
Personnel

..

Title I
Teachers

Spec. Ed.
Personnel

Spec. Ed.
Personnel

,

..

P.S.. Task*.

Force

P.S. Task
Force

,

'

.

100 .4ssessment,

30

40
,

.

100
.

15

15

'Assessment, IEP,

taipboard, Cur4culum,
Home Programs

1, NN

N
h

......-

,

Curriculum
,

Assessment, Language,

Overview .

.,

Overview of Components

.

Overview of Field/
All Model CompOnenta

'

Assessment/Programming
for Preschool Handi-
capped Children

State Plan
,

State Guidelines
0

1/2523



TABLE 4

DESCRIPTION OF AWARENESS PRESENTATIONS
FY-1979

DATE
l980

DURATION TARGET # PERSONS
INVOLVED

SONTENT SUMMARY .LOCATION

'

_

AGENCY FUNDING

SOURCE

' PRESEOTER

f8

f27

13

'14-1

18

20-2

11

25

2

10 .

li day
, .

.

4'

20

2

h.

I

-

½

1

is

1'

ldministra-
tors, Diag-
nosticians,

Teachers

ACLD .

Partici-
pants

Proposal

Reviews

Sped. Ed.
Teachers

Teachers

Spec. Ed.
Personnel

Resource
Teachers

Health
Related
Profession-
als

Spec. Ed.
Teachers

Spec. Ed.
Personnel

75

700

175

300

500

30

300

10

300

Screening

Assessment, Programming

4

-

Overview, Assessment,
Curriculum

Parent Involvement

Overview of Field of
Preschool Handicanped

Preschool Programs

Awareness .

Awareness/Implementation

Overview

Austin, TX

Milwaukee, WI

Chandler, AZ

I`...-.......

.

San Diego, CA

Philadelphia

Topeka, KS

Kelland School
Tucson

Neuroeducation
Center Hosp.
Beaumont, MI

Tucson

Wichita, KS

.

TEA, ESC

ACLD

SEA

SDUSD

CRC
l

KCEC

TUSD I

Beaumont
Hospital

.

Schumaker

School

CEO

TEA ,

Fees

SEA

LE,A.

PFC

Fees

PFC

Fees

PFC ,

CEC

.

-

Jeanne'McCarth

Jeanne McCarthy

Jeanne McCarthy

e
Jeanne McCarthy

Kathryn Lund

Jeanne McCarth

Jeanne McCarth

Jeanne HcCarth

.
Jeanne McCarth

Jeanne McCarth

32



TABLE 4.
.

DESCRIPTION OF AWARENESS PRESMATIONS
FY-1979

DATE
1980

DURATION TARGET # PERSONS
INVOLVED

CONTENT SUMMARY LOCATION AGENCY FUNDING

SOURCE

PRESENTER

5/22

6/20

6/25 ,

.

.
.

1 day

.

li

4

.

,

.

.
3

Preschool
Administra-
tors

Develop-
mental
Disabili-
ties/

Mental Re-
tardation

Preschool
Service
Agencies

,

,

,

.
3

,

6

25

20

.

.

.

.

.

.

Awareness

Parent Training

.

Awareness

_

.

.

,

.
.

.

Sells, AZ

Tucson

Tucson

,

.

.

.

.

,

.

PaPago Tribe

Developmental

Disabilities/
Mental Ret.

Preschool

Collaboratioli

Project

.

.

PFC

.

PFC

PFC

.

4..

.

.

.

.

.

3

i

4

Jeanne McCarthy

Kathryn Lund

.

_ '

Jeanne McCarth

.

.

,.



SUMMARY OF TRAINING SESSIONS IN PROJECT COMPONENTS

DEMONSTRATION7CONtINUATI0N'SITE/REPLICATION SITES (FY 1979)

DATE

18

DURATION
PERSONS
INVOLVED

#

INVOLVED
COMPONENTS
.1;AUGHT LOCATION TRAINER

1-12-16 5 da

.

Staff- Millard-

Developmentai
Center

Data Monitoring .

1
Omaha, NE Dr. Kathryn Lund

...

10/3-6 j da ,

id
Soff-Millard'
Developmental
Oenter

10 Curriculum
.-,

Omaha, NE Dr. Candace Bos

11/5-9 5 da

,

Texas Staff

4,*

t..

Texas Staff 2

,

Total.Process

Total Procesi

PFC-Tuc8oi0

PFC-Tucson

.

JoAnn Penak & PFC Staf

.

JoAnn Penai & PFC Staf11/12-16 4 da

11/16 , 1 da Texas
Administrators

/

,

3

.

Overview PEC-mlucson

.

..

Dr. Jeanne McCarthy
Dr. Kathryn Lund

_

11/27-30 4 da Omaha Stafi 2 Total Process PFC-Tucson JoAnn Per* & PFC Staf

12/10-14 5 da
.

r
smaha Staff

,

8

.

.

keeds Assessment
.

.

. Omaha, NE
.

JoAnn Penak

1/14-25 9 da

.
.

,

Omaha .

, .

, 15

.

50

Awaxoness
Data Monitoring.
Benefits of Data
All Components

Omaha, NE

.

JoAnn Penak

Lauxa Schnaps

/

2/11 , 1 da

3 3

lt. Worth, TX
.

50
.

. .

.

Awareness
.

.

.
,

Ft. Worth, TX Dr. Jeanne McCarthy
.

3 te3



.41 TABLE* 41 40

SUMMARY OF TRAINING SESSIONS IN PROJECT COMPONENTS

DEMONSTRATION-CONTINUATION 'SITE/REPLICATION SITES (FY 1979)
44

11. 2

DATE DURATION
PERSONS
INVOLVED

# OF PERSONS

,

INVOLVED
COMPONENTS

TAUGHT LOCATION TRAINER

2/11-15 5 da

Staff .

Crowley, TX 3 Awareness Texas JoAnn Penak

2/29 1 da

Staff

Ft. Worth., TX 50 / 'ABACUS

Total Procesp
Texas Dr. Kathryn Lund

4/21

.

1 da.

Staff

Ft. Worth, TX 50

.

.

Curriculum Texas
.

Dr. Candace Boo

\

6/2-6 .

.

6 da

.

\

Ft. Worth, TX

,

7

,

.9ABACUS

Total Process
Texas_/-- Joinn Penak -

Joanne Newman

.

6/9-13 5 da
Staff

Crowley TX 7
.

ABACUS
Total Process

Texas . JoAnn Penak
Freddie Godfrey 1

..

,

31

.

,

.

.

..

.

..""

,

.

,

.

-

,
.

.

,

:

.

.

.

,

.

.

.,

.

,

33
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3. Evaluation of the Project First Chance Interactive Outreach Project

Sitce the two principal objectives of the Project First Chance Outreach
Project are quite different, rwo approaches to evaluation were planned. The

first objective addressed the diffusion question: Can the supportive systems
proposed result in the successful implementation of-the Project First Chapce
Model in ehe distal sites which have expressed interest in such replication?

The second objective raised a developmept question: Can the Project
first Chance Interactive Outreach Model be develdped and demonstrate its
effectiveness in dissemination of-the components of the CognitiveDevelopmental--
Behavioral Model developed over the past three years?

The evaluation design was chosen in order to gather information on the
specific objectives delineated as most effective in meeting the goals of the
Outreach Program. The design was prima;ly aimed at evaluating the replica
bility of Project First Chance components, and the process whereby the demon
stration site and staff interacted with replication sites, stafi, children
and parents. In essence, we ar evaluating .phe viability of the "cloning"
process.

1

Major qdestions addressed in t is Interactive.Outreach Model evaluation
design included those pdressing the rovision of assistance and the impact
of the effort:

)

1) Which components of Project Fir st Chance were utilized successfully
by replication sites?

2) What was the nature and scope of Outreach training provided to
replication sites? What were the objectives for each training
session? Where they accomplished?

3) HOW was the training viewed by the participants?

4) Did change occur in the competencied of the replication staff
as the result of training provided?

4

5) What was the impact of the effort on the children receiving
new/improved'services?

6) What was the impact of the effort on the families receiving
new/improved services?

7) What uere the demographic characteristics of the site, of the
children and families arved?

Evaluation procedures are internally consistent with the activities
carried out to achieve each objective, specified on the following pages.
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The principal emphasis(hts been placed on continuatiov of demon
stration site, the numbeg of full and partial replication sites develSped,
theediabers trained, changes in teaching behavior competencies, and in
increasing or improving the quantity of,high quality specialized services
to young children and their families. .

The data specified as She product for each objective hasteen Collected.
Becauseioethe anecdotal and/or subjective nature of much of the data, it has
not begn possible to quantify ahd collfite it. Therefore, the degree of
adcomplishment, has been rated on a 45" point scale; with a "5" indicating
a high degree of accomplishment, and a "1" a low degree, reflecting the
detailed data preSented in Appendix B,

In each.insiance where accomglishment cannot be rated high,' a specific
reason exists. Among these are internat.philosophical differences among
personnel in the Outreach sites, the decision of the SEA not to apply for a
Preschool Incentive Grant last year, lack of need for assistance with budget
ing on the part of the Outreach sites, lack of,response to request for evalua
tion data, legislative change in school funding which resulted in sevie.
Special Education cutbacks, etc. The following pages provide.details of
each objective and thd degree of accomplishment.

d

110

le`:
1, .1..

-1..^

. .

).
"

or: 0
1



.*
PROPOSED OBJECTIVES, ACTIVITIES,.AND DEGREE OF ACCOMPLISHMENT

' Principal, Objectives Subordinate Objectives Activities
, .

Evaluation/Product
Degree of Accomplishme

of-Objectives
,

-,

.1.- *To stimulate the dev- To continue the 'Model
elopmeneof systemati Demonstration Center

, educational services .in Sunnyside School
-to preschool handi- District as a training
capped children,and, and dissemination

, their families. facility
p 1.

s h .

.

.

..

, To,participate in a

, major public awareness
campaign planned by

, . .--!----th-a. SEA as part of the.
. State Irt.61ementation

o
.

to Grant activities.
t

-
. ,.

,,
c

,
.

-
To 'continue to conduct

e
conferences and Work-.

.

. .

shops in-state and out-
,,_ ,

4 q-state.focusing on
.#.0ject FIrst Chance

f
aSsa viable model for

,

providing services.

,

. .f -an

.

, .

.

iii, "0
.

. To follow-up contacts
.

, 0
' with spe6ifically tar-

, geted 44encies inter-
. ested in implementation,

..

, of the 'Yodel.

, .
, .

,,

-

To assist SunnySide
District in the selec-
tion of demonstration
staff.

, -

To emplOy a training
staff:

To assist in providfEg

background'material or
.

making Public service.,
radio spots, riews
releases, etc.

4.

To respond to requests
for special presen-
tations foi'varying. .%

targetlkudiences, e.g.,
State (CEC, AACLD, ACLD;
local serviqe clubs,
etc.).

To assist in presenting
exhiIit at the State

,

Educa46n Fair. -

,

To continue planning

and implementation act7
ivifies-with the Texas
Education Agency in
Austin, Texas.

..

,

.

Calendar dates for T.A.
_

,

Contracts of EMployment

Copies of =programs,

Newspaper cliRpings,
pamphlets, etc. ,

,

.
.

(
.

Conference programs

_

.

Correspondence, log of
phone calls.

1'

5 ,,

.

5

.

.

.

2

.

.

a .

.

5

.

. 1

. .

5'

.
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.

Principal Objectives Subordinate'Objectives
.

Activities Evaluation/Product

Degree of Accomplish
of Objectives

.

,

.

f

.

_

,

,

,

.

i

.

.

.

4

.

3

'

,

...r.

v

,

,

.

.

zNII*

.

.

. .

TO develop commitment
to, Model imPlementation

.

,

To complete the links
ages to the model dew-
onstration center.

-

,

.

.

,

To continue planning Correspondence, log
,

with Tucson District I, of phone calls, log
the largest district of meetings.

in the State of
Arizona

To continue plannillz!

with Sunnyside.

To implement plans to Exiitence of classes ,

extend the model into
the kindergarteris in
Sunnyside District 12.

To follow-up on letters Schedule of aCtivities

of intent received from
agencies .

To finalize-letters of Letters of intent

intent to replicate.

To assist agencies to Correspondence detailing

commit staff, space, commitment

supplies, equipment,
etc. to replication
site. .

,

To direct planning
activities including:
a. Needs assessment Prioritizing written

at LEA site: .. ueeds assessment.

b. Prioritization o;
.needs; .

. Development of time .Time lines

linss, with respoh-
sibilities bpeci- ,

fically assigned;
d. Budveting and fundin, Budget

9, 1

,

c

,

1

4

2

4

4

5

5

4

.

r,

.

.
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Principal Objectives Subordinate Objectives Activities Evaluation/ProduCt
Degree of Accomplis

of Objectives

To assist in program
evaluation of'repli -
cation site.

To assist in the
adaptation of components
of the.Model reflecting
local needs.

TO review final docu-
ment upon which

resource.tupport from
Project First Chance
will be based.

To prOvide technical
assistance in all
phases of implemen-
tation of the models
a. Assist In,staff

selection;
b. Assist in setting

eligibility cri-
teria for.children;

c. Provide training on
and off-site in
each component of
Project First Chan
model, i.e.,'scree
ing and assessment,
the systematic in-
ttruction process,
curriculum, moni-
toring of child
progrest, and pare
involvement, etc.

Gat evaluative infor-
mation on all training

Review program status,
get" feedback from

replication site.

Reiriew modifications

of the modal dictated
by local needs as

,-1^1 i vo4milnt.nri'

Technical Assistance
document

Technical Assistance '

document

a. Job descriptions-
written

b. Written eligibility
criteria

c. Schedule.of training
'sestdons.

Evaluation questionnaire

Written reports

Rewritten oomponsnts

4 6

4

4

1

4

3

3
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Principal Objectives Subordinate Objectives Activities Evaluation/Product
Degree of AccOmplishme

of Objectives

To continue product
development of those
products in Appendix C

To stimulate SEA
involvement

TO provide training to
Graduate Students in
Early Childhood (liandi-

' capped) Program.

To provide other con-
sultation assistance

47

Assist in local "spin-
offs" and in the train-
ing of local trainers
And disseminators. .

Revise materials as
necessary

Field test materials

Training schedule.

Revised Products

Field Reviews

Participate in activities Calendar of Activities

proposed in State Imple-
mentation Grant Proposal,
i.e., legislative.study,
Incentive,Grant, State
Plan, policy formation,
development of StAndarcs,
Inter Agency Agreements,
etc.

Provide.practicnm fa-
cilities and internshius
with Outreach Projeci.

provide short7term,
or one-time workshops

Participate oh Early
Childhood Task Force
at SEA request.

Specification of Objec-
tives.

Workshop Syllabus.

Letter of appointment

ef1.01.

3

3

4

a

5

5

48
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frinCipal Objectives Subordinate Objectives ictivities Evaluation/Product
Degree of Accomplish

of Objectives

2. To develop the Project .To'promote awareness
First Chance Inter- of the need for high-
active Outreach Model quality prograWs:

4-

4a,

TO facilitate the
commitment to replicat* !

the model.

'To develop linkages

between the model site
and the replication
site.

TO hold a planning
conference.

To-prbvide guidance
-4.1ft all steps of the

.

implementation,process

Develop newspaper

stories, TV and radio
presentations, prepare.
presentations for loca/
and state CEC groups,
etc. Establish liaisor
between SEA and repli-
cation site.

Complete arrangements
for a written lettpr
of intent.

Assist in staff seleca
tion, facilities

selection, ordering.
Invite replication
site for additiOnal
visits.

Complete needs assess-
ment:

Priorrtize needs:
Select target activities;
Develop a time line:
Organize fiscal
procedures;

Finalize formal agree-
ment..

Develop local child
.find prodedures:
Establish eliibility
criteria;

Select children.

c.

50

4

4

3



Principal Objectives Subordinate Objectives 'Activities Evaluation/Product

Degree of Accomplishme
of ObjeCtives

-

51

To provide resource
support in model repli
cation.

To design an efficient
evaluation component.'

To assist in necessary
modification of comr
ponents of model.

Organize Fall Training
- Conference;

Initiate on-site con-
sultations;

Start program for
children and parents.

Evaluate training
-activities and heeds:
Monitor child progresE
Develop data display.

Review local variations

52

5

5

5

4

3

t-



111

,to

Evaluation Summary

The data collected indicates that theyrimary objective of stimu-
leting new improved services pa young handicapped children has been
accomplished in Texas with a great aealtof success. Internal problens
with the Nebraska site, and lack of involvement with the SEA have produced ,

less progress there. Most disappointing to the Project JirectOr has been
-4,

thowdifficulty in making progress in Arizona. However, three new siteS,
_funded by SEA VI-B discretionary funds have been initiated. In aadition, .

the ABACUS is being used in a variety of agencies in the State, as is the ('

Data Monitoring System. It.is the considered opinion of the Director,
that the effort in Arizona will need to concentrate on public aliveness,

1111

pearheading a concerted effort to polarize support for legislative change
o permit preschool hindicapped children to be served in the public schoolS.

_
-

'The Project First Chance Outreach proposal for l9810-8l incorporates
activitles aimed at increasing public acqreness through a series of conferences
in the State,. In addition, continued development of Outreach sites in
Arizona, Texas and California has been planned, using information from the
.summative evaluation to sharpen the focus of the efforts.

, .

Q

#,
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4. Evidence of Effectiveness

......
.

, .

, \.1

a. Child Progress Data: odel-Demonstration Site'.

ABACUS Data:

a) 'Summary71\Behaviors Mastered; Table i piesents_a sUmMary.of
of pre/post data 9n thi ABACUS for each child in the Model Deionstratian
Class. The ABACUS is ihe criterion-referenced assessment instrument.,

,

developed by Project First"Chance, consisting *of 209 objectiyes referenced,
, to the five broad areas-of the.Curriculum: Body Management., Self-Care,

4 Communication, Pre -Academics,"nd Socialization.

A total,of 344 behaviors was gained by the 10children in the

411 4 e...4) /demonstration.site.. Thelains ranged from 11 to 59 behavicirs per child,
pilmstril in Self-Care, CoMmunication, and Pre-Academics. The areas had* ,

been ta eted in the I.E.P.'s of most of the children, and were stresse
in the in dual ancr group programs. Det0.1i,of these children follow.

b) Indi 1.dt:el Child SuMmar . Table II depicts the Entry-Exit
Aisess en on all areas of the ABACUS for qne child, G/1-9, who gained 59
beha ors during the 9 months he was in the p.rogram. Individual Summaries
for al other childreWare includet in.Appendix B3. These-charts present
graphically the data presented for the !lathe group in Table 1. The.per-
centages of assessment behaviors learned,can be read by referring to the
percelit stale across the bottom. .0n entry into the program, Child "G"
had achieved 36% of the behaviors in Body Management; 19% in Self-Care;
21% in Communication; 5% in Prey-Academics; and 26%,in Socialization. His
Ott percentages ranged ftom 17% ±14, Pre-Academics top7% in Body Management.
HIE greatest gains were in Body Managementeand Selflare, for a total of
59'behaviors gained.-

. $

A visual analysis of each summary, reveals the diversity among the
children emphasizing the..unique.needs and progress 4f each child. It is
-evident that each childlearned what was talleted ta be taught and priori-

,

.40

S.

11

tized on each child's individual Atucation plan.

P."

Although the numerical gains ae impressive, they tell only a smalt
part of each child:s story. A biief descript-ion of two children provides
evidence th"at the effects:of these gains.art large enough to be educationally,
significant.- The desdkiptions of the other children are in Appendix

(.
, A

Child-E/7, who gained 11 behaviors is a six ydar.old, seriodsly,.
emotionally disturbed child of aveiage int lligence who was placed in a
self-contained EH class in January; 1980. He shows no gains on the ABACOS
inBody Management, Self-Care, aid Communication because oif the ceiling
effect. He had achieved all objectives in theseareas before entering the
program,-,Of the 219 objectives measured,'only 26.had not been achieved.
Of these he learned 11 in the 5 months in attendance at the Project First
Chance class., The major emphasis of his program was p/oced on reducing
inteifering behaviors and increasing such socially desirable behaviors as
attending, staying in area, not hurting othei, etc., *hich are not sampled
on the ABACUS. The primary gains measured reflect the emphasis on pre-math,
pre-reading, and pri-writing in,his individuai_programs.

5 4
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TABLE1

SUMkARY OF ABACUS BEHAVIORS.MASTERED
BY CHILDREN IN PROJECT.

co,

ornmommw. ARLAS

COLD
1111747,,,,

CDC

';.4CYPIS

LY
11C

SOCT

MAII.I.Cc..-"Z'S:
rLT.7
cur.

I

CCntaf-
IC.A:IC.13

PIZ-
--- Ar.anmcs

SOCIAL-
1:41.113N

TOM '
3MTICIS
GAIN=

n

.

Alik].. 9 4 5 7

,

. 11

.

10 37-/

.

2 + :

C/2+10 7 6 8

..;..7

_3 12 2 + 31

Di1'-.1.1 9 1 4 16 11 10 + 42

Et7 4
P 0 0 0 -, 9 2 +: 11

Fti 9 4 iJ 8 -15 3 + 37

61-9 9 19 17. P 7 7 9 + 59

11/1 9 2 1 ' 7 14 2- + 26

p/7 -11, 9 3 9
J

0- -- 15 1 + 28

4/74 7 9 2 10 12 . 2 + 35

0

,

,

.

.

, ,

.

.

TIM= 32,ZAT=ItS
Cap=

,

+51 +61
-

41:18 +344

'441



Table 11

Child Summary Percent of kBACUS Entry-Exit
Assessment L:enaviers, FY_IV

a

Child Code G

Date of Birth 12-19-74

Bandicapped Code 1-9

DEVELOPMENTAL
AREA

G(rotal of

Behaviors)

Body Management
(47)

Self Care!

(52)

40 Communications

(29.)

Pre-Academics

Oa)

Socialization

(2.3)

Ornlirrilll I II T I'M TOO 17/47

211TRYsoolossoolss
(entry/total behaviors)

EXIT
(exit/total behaviors)

s mirrors I 10/52

orrso I so I or. 6/29

Sol 3/58

10/58

umirsersissmors,6/23

13/29

27/52

L15/23

36/47

tit

.10 . 20 30 40 50 60 70 80 90 100

PERCENT OF ASSESSENT BEHAVIORS



Child G/l79, who gained 59 behaviors is an arrested hydrocephalic

child of Mexican-American parentswho was -placed as a ward of the court

in a home for terminally ill infants whea he was 9 days old. He was eft

in this nonstimulating environmefit'until he was four years old,when he

was referred to hii first program, and placed in a foster home with parents

who saw his development as a personal challenge. -He has moverrvery rapidly

sinde aamittance to the program at four, with dramatic gains ih.all areas

of ihdividual,,group, and home programming.

c) By Developmental Area. This data displayed by Developmental Area

is the third in, the ABACUS data series. Data on Pre-Academics is presented

in Table III, with other developmental areas in Appendix B. This form

summarizes pre/post ABACUS progiess for all of the children within one

given area of development. To*the Ieft of the liar graph of each child's

progress in Pre-Academics, each child's identification code-and handicap

code can be found. The key to the handicap code can be found in Appendix B.

The broken bar ihaicates the percent of ABACUS behaviors-that the ctlild had

upon entry into the program, with percentages displayed across the bottom

of the table. The solid line indicates the percent of ABACUS behaviors that

the child had upon exiting the program or at the end of the school year. To

the right of each progress line, the actual number of behaviors the child

had over the total possible number of behaviors is, recorded for each devel4p-'

mental area.

V.

5 7
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DeVeLopmental Area rxr.-AututaiLa
ENTRY assairsamile/eiNgs

TABLE III CentiVtotal behavi.ors)

PROJECT FIRST CHANCE EXTT
'(mit/total behaviors)

Child/Hdcp
.

CV&

A/1-11 I slasmrtmorumr't arroire 21/58 32/58

5/1 miglawlam 9/58
21/58

C/2-10
9.1 /Q/gs: 40/58

D/1-11 14/58
£5/58

Eli ImesintIssilsmon.I.I.Imotaullatam. 41/58 50/58

F/1

01.

mirtemtuntem 27/58

G/1-9
10/58

B/1 momrsiorpurvasuanstawN ?d1/58
'35/58

P/7-11 E11141111111311111131111:41113111111111011M11 1'28/58

Q/7-1 -

I gm mg I es Km I tem 23/58
35/58

0

; 43/58

1 r t r

1 1 .

.
1

, . .

10 20 30 40 . 50 60 70 80 90 100

PERZENT OF 3E4AV:ORS
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Discussion

The, variations in the cross-categorical population of 3-6 year olds
is evident in a visual analysis of Table III. One child had achieved only
3 of 58 Pre-Academic skills at entry into the program. One child had achieved
43 of 58 skills when he entered the program. The variations in the individual
level of functioning is clearly visible in this Table. The significance of
growth by individual children is exemplified in child,"H/1", who had 21 of 58
behaviors at entry, and had mastered 35 of 58 at exit, and child "P17-1P,
who had 28 of 58 behaviors at entry, and 43 at exit. While both of these
children were 5 years old, the difference in progress refleets the varying
types of handicapping conditions, and levels of functioning. It is important
to remember that not all behaviors were targeted to be taught for all children,
only those apFropriate to"the child's age and ability. The younger and/or/
lower functioning children were not expected to learn to read 5 wards in
context, for example, or to match or label letters and_numerals. Behavior
gains ranged from 7 behaviors in child "G/1-9" to 15 behaviors in child "F11"
aad in "P17-11". Three of the FY III children were not included in this
display, since only partial data were available due to the transient nature
of this population.

The most important conclusion to be drawn fram Table III, is that all
children increased in the Pre-Academic behaviors sampled on the ABACUS. The
value of this data display is in the visual display of entry,and exit data.
Accountability can be increased immeasurably with the specificity built into
the datamonitoring prOcess.

5J



2. individual Programs

Overview. Individual Education Plans are designed for each child
based on his/her performance on the ABACUS. Present levels of performance,
annual goals and specific objectives in the I.E.P. are drawn directly from
the ABACUS, which is keyed to the five developmental areas of the curricu-
lum: Body Management, Self-Help Skills, Communication, Pre-Academics, and
Sodialization. 'ABACUS data serves to place tlie child in one or more
specific individual programs ih each of these five areas. Each program
consisis of tasks, steps, and units which are baselined until the child's
instructional program is pinpointed. Each unit in a program is counted
as a separate possible behavior. Units for branching programs are also
caunted as separate behaviors. Thus, each task in the curriculum has been
analyzed and the specific number of behaviors involved ih the task has been
determined.

As soon as a task is targeted for a child, all program steps and units
in ask are chedked as a part of the baseline proCess. Baseline data
is taken at the beginning of the year and prior to the beginning of indivi-
dual instruction.in each program. This baseline procedure extends and up-
dates the asgessment process of the ABACUS. The systematic procedures for
teaching and collecting data on each new knowledge and skill being taught
has resulted in individual progreas data collected on.a daily basis. Data
collected each day serves ae the basis'for updating oi each program. This
data is summed weekly and monthly for each child.

=r4

a) Summary of Behaviors Mastered. Table IV presents data on all
behaviors mastered in Individual Prograns by all 10 children in'the demon-
stration site. A total of 435 behaviors were learned, with,individual child
gains ranging from 20 to 58 new behaviors mastered. Child "E/7" gained 25
behaviors in Pre-Academics in the 4 months he was in the program before he
was integrated into the regular kindergarten. Child "C/2-10" gained 58
behaviors, largely in Pre:-Academics in the.9 months she was in the program.
Self-Care is not taught in Individual Programs, since it is largely emphasized
in Home Programs. Socialization is included in Group Programs. Thus, it
is apparent that.the major thrust of Individual Programa is ia the areas of
Communication and Pre-Academics, -with gains of 132 and 231 behaviors respec-
tively. From this data, information on the impact of direct teaching can
be documented.

b) Summary of Individual Programs. Individual Program data is the most
critical component of this progress documeptation. Programs to reflect each
child's involvement in Project First Chance have been selected and are pre-
sented in Table V.

The first column of this form indicates the individual child's identi-.
fication and handicap code as well as his/her entry date into the program.

The Second column, labeled Program Code, indicates the three programs
Selected for each child coded by developmental area and program number.

60 ,



TABLE IV

BEHAVIORS MASTERED IN INDIVIDUAL PROGRAMS

BY.CHILDREN IN PROJECT
. FY-IV

lornq.mma.u. AMr.AS-",-------
aruzy
tDC7
CODi

=MS
Li

ITC

..)

SOOT
XAVACZZT:

SE2
CAM

Cni-
ICA.TITN

PIZ..
ACAI3P-CCS

SOCIAL-
1.7,,AZICH

URAL
3 riLk7T.CP.S

CILIM

.

A/1-11: 9 +21 0 +23

.

+ 4 0 +48 .

B/1 8

.

+ 4

.

0 1 +.6 +10 0. +20

C/2-10 9 I 0 0 I. +13 +45 o +58

D/1-11 9 1 .1711 0 f +22 +17 0 +50

El.7 4 0 I 0 1 0
"i'.25

0 +25

P/1 9 +13 0 1 +23 +10 .0 +46

G/1-9 9 + 3 1 0. +16 +19 0 +38

H/1. 9 . + 5 1 0 1 +15 +31 , 0 +51

P 7-11 9 +15 1 0

'

i 0 +42 0 '4-57

Q/7-1 9 0 0 +14 +28- 0 442

. _ .

,

. -

,

1 0

.

,

rnAt. 3E&.:.A.;:cas
cum +72 0 +132 +231 0 +415



0

BM-6, for example, refers to the 6th program in the Bod Management area of
the curriculum, Colors Within a Shape. PA-8 refers to tIe 8th program in
the Pre-Academics curriculum, Identifies and Labels Numerals. C-22 refers
to the 22nd program in the Communications curriculu, Following Directions-
two step.

The third column, labeled Baseline)#1, is divided into DSE and # of
Behaviors. The DSE column depicts the number of-teaching Days Since Entry
into the program that had passed before the first baseline was taken. The
Number of Behaviors column indicates the number of behaviors the child had
at the first baseline out of the total number of possible behaviors for that
program. Each program has been task analyzed/to determine the number of
behaviors included. Program BM-6 (Colors Within a Shape) consists of 15
steps or behaviors. PA-8 (Identifies and Labels Numerals) consists of 12
behaviors.' By baselining each program in each child's IEP it has been
possible to know exactly at what step to start teaching, and also to deter-
mine if change has taken place prior to the start of formal instruction.

The fourth column, labeled Baseline #2, is divided into Days Later and'
#'of Behaviors. The Days Later column depicts the number of teaching days
that have passed between the first and the second or subsequent baseline.
Again, the Number of Behaviors column indicates the number of behaviors the
child 110 after the second or subsequent baseline was taken, out of the
total ndmber of possible behaviors for that programi.

The fifth column, labeled End of Teaching, is divided into Days Later
and # of Behaviors. The Days Later column depicts the number of possible
teaching days that passed after the last baseline was taken. The Number
of Behaviors column indicates the number of behaviors the child had at the
end of training, out of the total possible behaviors for the specific pro-
gram, usually coded at post-base or the end of the school year maintenance
dheck.

The sixth Column, labeled Units Gained, indicates the number of behaviors
a child gained from the last baseline to the end of teaching or instructional
period. A plus preceding this figure indicates an increase in behaviors from

° the last baseline to the end of the teaching period.

The seventh column,.labeled Teaching Minutes per Behavior, indicates
the number of minutes required to teach each behavior in the program'.
Occasionally teaching minutes information was not recorded. In such cases,
the figure in this column will be followed by an asterisk indicating the
figure represents only the number of sessions required to achieve the
behavior gains.
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The eighth and'last column, labeled Maintenance, is divided into Days
Later:and # of Behaviors. The Days Later column depicts the number of
possible teaching days ,that have passed since the end bf teaching to the
recording of the last maintenance check. The Number of Behaviors.column
indicates the number of behaviors the child had at the time the last
maintenance check was.taken'out of the total possible behaviors for the
specific program.. This column is ,.d.specially important since it.indicates
the strength with which vArious behaviors are learned and-one learned, main-
tained consistently over.time.

It can be seen from Table V that there was great variability among
the.children in terms of prom& needs, with few children being placed in the
same programs at the same time. The need for individualized programming is
clear, with both achievement before entry into the'program (ABACUS), and
progress in each task varying widely from child.to child. It can also be
seen that some children had achieved some skills in each task at baseline,
and others had.none of the necessary behaviors. By pinpoInting each child's
repertoire of skills it was possible to avoidteaching a behavior already
achieved by the child, or omitting a prerequisite behavior. The critical
need for tindividualized programming.for preschool children highlights the
need for a curricUlum which Can be individualized, rather than a standard-
ized curriculum.

From t4 data in Basaline 2, # of Behaviors column, progress prior to
formal instruction can be determined. Gains can be noted in only 3 of 76
programs sampled, due peyhaps to maturation, generalization from other
programs being taught or unknown reasons. Child 4V1,11 for example, on
Program BM 7511, (Formboards and Puzzles-Nbnadjacent Puzzles) had 5 of 11
behaviors in the program at entry, 5 of 26 teaching days later had 11 of 11
behaviors. He had mastered 6 new behaviors in an average of 10 minutes per
behavior. ,All 11 behkribrs were maintained tor 23 days'. Ideally 5 or more
days should 'elapse between .1st and 2nd bvelines, but the functional nature
of the classroom in this case permitted only 1 day to,elapse in order to
begin instruction. Another example of information gained from baseline data
is Child C on Prograni PA-65 (Reading Basic Words). At first baseline the
child had 0 of 10 behaviors in thd program. In order to establish a stable
baseline, 66 teaching days'elapsed before the second baseline was taken, and
also indicated 0 of 10 behaviors. Twenty-three days later,'all 10 of 10
behayiors were present, for an average of 3.9 minuTes teaching time per.'
behavior; ,The maintenance check done 40 days later indicated that the child
maintained all 10 behaviors'learned. In the absence of change before
instruction, implicit in the stable baseline, change subsequent to instruction
must be attributed to the prograth and not to the mere passage'of time.
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Such documentation of the value of direct teaching has been diffic
"-pa-determine, and is one of the. most important conclusions

from Project First Chance data as illustrated in Table A.

The Units Gained data indicate that gains were made on 74 of the 76
programs selected for display. Children did not gain on two programs
displayed. In both cases, prograns had just begun and were on-going.

Nhill-am

The 74 programs in whi h gains were made covered a wide range of functions,
and demonstrate-the powe of individual programming. Thefe appears to he
no pattern of high or low g ong the five areas of the curriculum.
Strong gains were evidenced by all children within the limits of the
behaviors included in the sample.

From-the data on Teaching Minutes per Behavior it can be4seen that
:some behaviors can be taught very quickly to some children, whereas others
require much more time. This may reflect the fact that the steps in the
programs are not of eqal intervals,' or it may reflect'variations, between
developmental areas,-and/or'the intra/inter-individual differences among
Children. The most important point to be made is that direct teaching time
is high potency time produci, significant behayior gaihs with minimal time
invested.

The data on maintenance indicates that the c ldren miintAinea all
behaviors learned, with no loss through the end ; e aCademie year.

Some of the programs were ongoing at the end of the year,'since new
progransyere.introduced even at the end oi the year. A formal maintenance
check was not done on pope programs which were,automaticallypaintained by
the next program in the sequence. The formal maintenancescheck is repotted
on those programs where all direct teaching vas completed. Checks were done
within a 1 week, 3 weeks, and 6 weeks period.' Ocsasionally, randoy selection
of the programs to be displayed, resulted in'prognos which were stopped for
various reasons, i.e., program curriculum revisions, interfering liehaviors,
administrative changes, prerequisite behaviors needed, or medical reasons.

In Summary, Table' V graphically illustrates the following.conclusions:
,

1. ChildrEn very dramatically in terms of instructional needs, neces-
sitating a curriculum which cen be tailored to each child. A standard
curriculum without built-in adaptations for individual child needs will not
result inIpptinialargains during the cri cal period of early childhood.

2. Children progress at individ 1 rates in each developmental area,
highlighting the need fOr ah instructional methodology which can be individu-
alized over time.

69
1

'3. Children learn what they are directly ,taught. Although most norm 1
children learn indirectly and evidence maturational gains, baseline data.C.
ProjeCt First Chance children did not show gains due to the mere passage o
time=on the skills included in the curriculum- Direct teaching produced,
dramatic change in behavtor_wbich was maintained over time.

f-



4. Children maintain skills mastered through direct teaching andplanne maintenance., They do not lose skills learned-when attention isdirected to new programs, since maintenance is built into subsequent pro-gramming. If a child leaehed to count abject§ 1-5, lie did not forget howto count when a new program was idtroduced. Maintenance of learning overtime is a significant change for children wha have been described as "leakybuckets" - learning but forgetting quickly.
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3. Child, ProgreS Data

a) Behavior Change D cumented in One Child. Table VI presents
all behavior changes documented in Child "C", on the ABACUS, in the
Individual Programs, and in the Group Programs. This composite
indicates that on the ABACUS, Child "C" gained a total of 31 behaviors,
with 6 behaviors in Body Management; 8 in Self-Help skills; 3 in
CoAiunication; 12 in Pre-Academics, and 2 In Socialization. Since the
ABACUS samples only the marker variables, or milestones, on the pre/post
basis, the data on Individual Programs is necessary to document change
due specifically to the program. The Individual Program data indicates
that child "C" was directly taught 58 behaviors with 3 in Communication
and 45 in Pre-Academics. These were the priorities set in this child's
I.E.P., and emphasized in the Individual,Vograms. The Group Program
data indicates that she was directly taught 16 behaviors in Body Manage-.
meat; 6 in Self-Help skills; 8 in Communication; 6 in Pre-Academics;

, and 4 in Socialization. The Home Prograt data indicates that 6 programs
were sent home for teaching and generalization. Since the ABACUS elicits
only a limited sample'of the behaviors included in Group and Individual
Programs, the data does not necessarily have a point-to-point correspondence.
Individual.programs have been task-analyzed into sequential behavprs to
be taught directly. Only the mote difficult steps have been included
in the ABACUS, which is use to determine plaCement in the curriculum.
In a similar way most of t 1/1e Home Programs have been taught at school

,

and are sent home for generalization. Thus, we do not sum data from all
four sources, but use the data to,document change in children.

6,

The educational significance-of the ppfgram for thi,s young cerebral
palsied Hispanic child emerges more cledrly 'Aen all behaviors learned
and taught ate considered. Special emphasis has been placed on Body
Management because of the.loss in motor,control, especially in the use of
her weaker right hand. Dressing skills are limited due to functional use
in only one hand. The gains reported in Table VII, are reflected in

*improved performance across all areas, with special emphasis on Pre-
Academics and fine motor development skills necessary for success in first
grade.

b) Child Progress Data: OmahawOutreach Site.

a. ABACUS Data: Summary of Behaviors Mastered.

. Tab e Ic presents a summary of ABACUS behaviors mastered for
each child at he Omaha Outreach site. A total of 532 behaviors was gained .

by the 17 children at the Outreach site; gains ranged from 10 to 53 per
child. MostiOf the gains were made in the areas of Self-Care, Communications,
and Pre-Academics.

b. Individual Child Summary.

(.4
Table Id presents a summary of pre/post test data on theIABACUS

for each child at the Omaha Outreach -site. The broken line reprensents pre-
test behaviors; solid line represents post-test behaviors. By referring to
the percent scale at the bate of the,Table, it can be seen gains rangedNErom
62 of the total behaviors sampled for child "T", to 25% for child "W".
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SUHMARY OF ABACUS BEHAVIORS MASTERED a

BY CHILDREN IN PROJECT FIRST CHANCE

(OMAHA)
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c. Tables Ie, If, Ig, lh, 4ind Ii present a summary of pre/post
data on each developmental area of the ABACUS for each child at the
Omaha Outreach site. The broken line rePrebents pre-test behaviors;--------
solid line represents post-test behaviors.

Sumxcitar :

The child progress data as measured by pre/post ABACUS scores
indicates that these replication sites have been able to.replicate gains,
made in the demonstration sites. Variability among these children is
evident in the data, as is variability in program emphasis.

4. Parent/Community Contacts: Model Demonstiation Site

The nature of the children's needs required frequent contacts between
Project First Chance and other community agencies. The log of contacts,
included in Appendix B indicates a total of 153 contacts. In additiOn, a
total of 209 parent contacts were made. Details are included in Appendix B.
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*4)

INDIVIDUAL CHILD SUMMARY

,

Tables 11.1 depict the entry/exit assessment on all areas

of the ABACUS for each child at the Omaha Outreach site.

Tables Ic, Id, Ie, If, Ig, ,Ih, and Ii have been sent to the ,

Omaha replication site to include in their evaluation process.

-4



Table 11.1

Child SummaTy Percent of ABACUS Entrv-Exit
Assessment zenav2.ors,- FY- 1.1

Child Code- A

'
Date of Birth
Mandicapped Code-.

DEVELOPMENTAL,
. AREA

(Dotal of
Behaviors)

1

Body Management:4-mm
(47)

Self Caze
(52)

-Communications '

(37)

Pre-Academics

(57

10 Socialization
(23)

OMAHA ENTRY-eassmeamemi
(entry/EL beliaviors)

EXTT
(exit/total behaviors)

,

eammamillemenelmemesse-IIImemeImial1W
45/47

45/47

oresassommemealemeammeamememas: uglilyemit 47/52

, 51/52

mossixememomertssionefemmemememort 30(37

33/37

emememe s sr mewls INV 4 5/ 57

' 54/57

/1111111111111111181111111111111111111111111111111011-1111111111111111111111111111111111

0 .10

1

20-\ 30 40 50 60 70 SO 90 100

PERCENT OF ASSESSMENT BEHAVIORS
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'4 iable 11.1

Child Summary Percent of ARAM Entry-Exit
Assessment .zenaviori, iY-IV

% Chad Code C OMAHA ENTRY usessoulasissesso
Date of Birth OK (ihtry/total,behaviors)
gandicapped Code . --

=Op
(exlt/total betv,iors)

DEVELOPMENTAL b

(Totel of f N
, )AREA

Behaviors)
,

1

- Sody gamagemer.t 41N a as a in a ma s so s um a ow t au.o us i is o no I me s Mu s speo EN o I= i us o sm.
(47)

I

Self Care
(52)

eiommunications
t4 On

I PreAcademics
(571-

3101

Sociiliza(ion
C2.3)

1111111-11111111111111-1111111111-1-111111110111111111-111111.1111.1i 42/52

aarllauls.......1.1-1-11.1-1-11... 25/37

34/37
,

. /

46/47

46/47

47/32

27/57MAI 1111114111111 1 IIMI 1 MI 111111 ION 1 MI III

34/5iAmimmie

13/23

.

! 20/23

1 1 f

r r ,

1
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- PERCENT QF ASSESSMENT BEAAVIORS
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.Table ILl

Child Summary Percent of ABACtIS Entry-Exit
Assessment zenaviors, FY- IV

Child Code. Do'

pate of Birth
'..landicapped Code

DEVELOPMENTAL
AREA

(Total -of

Sehaviors)

S. ,

',OMAHA-

. ,

ENTRY rossossuotsmema
(entry/total behaviors)

EXIT

(exit/totaT behaviors)

147) 1.11101-1-1R(45/,4747;47
Body Management

1111111111111111111111111111111111111111111111111111111111111-111111111111111111

Self Care

(52)

11 Commtinications
(37)

Pre-Academics
Of)

Sociilization
IP

4

Imutims-vossomimismsansussownsianiosumsosiorinesso /52

i 51/52

illogLIMI111111111111111111111111111111111111111111111111111111111111111111111111111111*1111_ 33/37
. .

37/37

111111-tall11111111111811111I-1111111111111111111111111111111. 31/57

55/57

'1

swesososissssowsusionormslimmilniamiiminesamessimuswirs; 23./23

23/23,

O ,10 20 30 40 50 60 70 80 90 100

PERCENT 044SSESSMENI"BEHAVIORS
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Table II.1 -

Child Summary Percent of ABACUS Entry-Exit
Assessment *enavlors, FY-IV

bald Code Da OMAHA ENTRY-lanamameme
(entry/total behaviors)Dale of Birth

Sandicapped Code
If

DEVELOPMENTAL
AREA

(rOtal of
Behaviors)

ECIT
(emit/total behaviors)

Body 24a.nagementsamilaaamematatrumatawassiisamssaur

a.

(47)

Self Care

'Woo

4.

AIMINN/r

46/47

47/47

a aitimarots 48/52

29/37Corsaunications I. 1, ma En I No ..1.1.1,swalatimilastaismaiumaansaa
(37)

Pre-Academics
(57)

Socialization
(23)

\

PERCENT OF ASSESSMENT BEHAVIORS

33/37

3/57

r4111-1111111iIIIIIIIIIIIMIIIIIIIMIIIMINIIIIIIIIIIIINIIIIIIIIIIIIIIIIIFIIIIIIIIIIIIIIIIIIIIIIIIr

23/23-

50/52

54/57
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Table 11.1

\\
Child,Summary Percent of ABACUS EntryExit

Assessment'=enaviors, iY
,-- r

Child CD4e
DAV

, ZNTRYorsossalossossiss
,

Date erEirth (entry/total behaviors)
OMAHA

lamdicaPped Code

r -DEVELOPMENTAL
AREA

(Total of.

Behaviors)

Er.1T

(exit/totil,benaviors)

Body Management; -

(47) swomssmormslamimemsvalts-m-sonswiewsommos, 46/47

46/47

Self 'Care .

(52)

a was sosams.. ameamomomeimemi alumaromiir 40/52

Nommom 47/52

' Communications tamosrlawsassi,s mai wasusemssmasameansummonso 32/37

. (37) 37/37

PreAcademics tuagasitoulamisugmagsmisugarimils. 34/57
C'54

Socialization
(23)

mom

a

4

ilstiontinimis-satirimalmiNiwass 1423

54/57

22/23,
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9 ,

PERCENT, OF ASSESSMENT BEHAVIORS
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Table 11.1

Child Summary Percent of A3ACUS Entry-Exit
Assessment zenaviors,°Y?-IV,

Child COde Ge L1XaIIjI.uuIIIuuuIl$luuUOMAHA
Bate of Birth . (entry/total behaviors)
Bendicapped Code

EXIT
(exit/total behaviors)

DEVELOPMENTAL
, AREA

(rotal of
Behaviors)

Body Management',
(47),

.10

Self Care
(52)

Co=unications
(37)

0

39/47

maimill.assulaisusinagimialsisal-1-1/NIE-twr 40/52

49/52

racavormemilerisw.s..smsessaws,Nret: 29/37

0 Pre-Academics 1-11-1111111111111111111111111111,1111111-1111111,1111111- 29/57
(57)

41/57

45/47

35/1,7

Socialization Faa4-14ssawlemfailimg..I.Blualloimalaalavisialsollawles. 21/23(23)
ammilmmwm:k

23/23

T
lo 20 30 40 50 60 70 130 90 100

PERCENT OF ASSESSENT BEHAVIORS
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T4ble I.1

Child Summary Percent of ABACUS Entry-Exit
Assessment zenaviors, FY-IV

Child Code Gr

Date of Birth
Sandicapped Code

DEVELORMENTAL
AREA

(Total of'

Behaviors)

Sody Management
(47)

SeIf Care
(52)

N.,

COmmunicatioris
(37)

p.

Prevlicademics

071

Sociallization

(23)

.Z2ITRYtoitastuntallit
(entry/tota). behaviors)

ZXIT'

(exit/total behaviors)

1111111111111111111181111111-i-11111111111111111111111111111111111111-11111-1 43/47

44/47

st.s.asionswimsarimiliivmsami-lassaimoissi 32/52

,.10121 42/52

111111.1111111r1111111111111111.1111 1111111111111111 22/371 'Y

on rim 11/57

'27/57

miss is au to s s s *Not
113/ 23

23/23

31/37
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Table II.]
a

Child Summary Percent of ABACUS Entry-Exit
r Assessment 'zenavlors, YY-.IN

Child Code Hal DITRYsmoommealsi
Vete of Birth OMAHA (entry/total behaviors)
Sandicapped Code

zxrr
.(exii/totaI behiricrs)

DEVELOPMENTAL
AREA

(Total of
Behaviors)

Body BanagementsismilmlwilaNI-ImilmeIminsialmoilimi 44/4711111111111111111111111111(47)
;6/47

48/52Self Care
(52)

51/52

Communications ,

(37)

Pre-Academics
CST)

Socialization
(23)

Issi a ais um u on u on al u Ina IN I am a sat 31/ 37

I ossaleasImiumememelImairlowsmiost 41/57

37/37

in'54/57

-sowt-arissuovaturlawlmelsorTurr-s:as-s.a.saemliellammoulisunillir 23f23
-

0 10 20 30 40
4

23/23

50 60', 70 80 - 90 100'
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Table 11.1

Child Summary Percent of ABACUS EntryExit
Assessment =enaviors,

_

--Child Code Ear =TRY ossamsagesiume
Vat* of Birth OMAHA ' (entry/total behaviors)

. Sandicapped Code

DEVELOiMENTAL
AREA

(Total o f
Behaviors )

,f
1

150drManageMeht mg el au

(47)

'Self Care
(52)

COmmunicatioris

(37)

PreAcademics
(53

.SocializationV (23)

EXIT -2.001.n.s
,(exlt/total behaviors)

1111111111111-1-1111111110111211111111114 IIMIIIIIIIIIIIIIIIIIIII 46/47

47/47

allIAMINIIIIIIMBONBO61111110111111111111111111111111111111-1M1 41/52

48/52

32/37
11-111111111111I1111111811111-11-1111111111111111111IIII.11.11111-11-11-11111111

MmimmIMEMMEIMMIF 34/37

iiImelmilmelmomemsommoimilis 33/57

amoustraslasermosollsawlsrlowirro. 16/23
16/23

50/57

O ,20 20 ' 30 40 50 60 70 80 . 90 100

PERCENT OF ASSESSENEHAVIORS
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Table 11.1

10

Child Summary Percent of ABACUS Entty-Exit
Assessment .senaviors, ey-Iv

Child Code He

Date of Birth

Undicapped Code
..,

DEVELOPMENTAL
AREA

(rotal of

Behaviors)

Body Management is44,08-1
(47)

Self Care
(52)

Communications
(37)

Pre-Academics

(57

o,

Socialization
(23)

OMAHA

1-#1111111-1I-1111111$-11111P

ENTRY as i i als am I am $

(entry/total.benaviois)

27/47

t/total 'behaviors)

L.111114411111-1111MIIIIII1111111111111111.
do.

17/52

20/52

smasisa at 8/37

15/37

mosmielimsom 11/57

12/57

11/23
1111111111111111111111111111111111-11114-111111

13/23

et

3-7/47

0 10 , 20 30 40 SO 60 70 80 90 100

PERCENT OF ASSESSMENT BEHAVIORS
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Table 11.1

Child Summary Pei-Cent of ABACUS EnNyrExit
Assessment Benavlors, FY-IV

Chiid Code
Date of Birth
Mindicapped Code

DEVELOPMENTAL
AREA

(Dotal of

Behaviors)

/

ENT= 111011111111111IIIIIIIIIIII
OMAHA (entry/ebtal behaviors) .

XXIT
(exit/total behaviors)

BodY Management !Iraanswaramtmismeasemesimusinvememeamtalstawsmi imr 44147
(47)

47/47

Self Care
(52)

Communications
(37) 37/37

1111111.11111.1111ONIMINEIMINI111.11.111,111M1111111111.1.1111111.11110'47152
Je.

A-

51/52

11111111111111111111111111111111111111=11111111111101111111111111111111111111111111111111111111' 31/37

PreAcademics tolkomismsarCeastemssowilorgiiiimi 31/57
(57 .55/57

Socialization I$;IIII!UIIIIIIILJILIp.11111111111 23/23
(23)

23/23

0 10 20 30 40 50 60 ,70

PERCENT OF ASSESSMENT BEHAVIORS
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Table II .1

Child Summary Percent of ABACUS Entry-Exit
Assessment enaviOrs, FY-1V

Child Code J OMAHA ZNTRY so am so Ns gm

.Date of Birth (entry/total behaviorsr.
Bandicapped Code

DEVELOPMENTAL'
AREA

,

(Total of
Behaviors)

4111

gip 46/47masossorsonemswersosssmsmimesosalsemsamosona
47/47

217T
(exit/total beha;lors)

Body Management:sem
(47)

Self Care
(52)

COmmunications
(37)

PreAcademics
41 (57)

Socialization

41 (23) .

41

tonsinvsmoomeosimssossosesms-cososslosoussi 41/52
49/52

soss.msusemsollmisossmamassisow' 23/37
33/37

itosolsosemontomsaussii 23/57

43/57

441111114-111111411111-11111111-1111111-1-1-11111111111111111111111111-1111111111111111111111111111 23/23
A.' 23/23

r

10 20 30 40 50 60 '70 80 90 100

PERCENT-OF ASSESSMENT BEHAVIORS
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Table' 11.1

Child Summary Percent of ABACUS Entry-Exit
Assessment zenaviors, iY-I

Child COde N
OMAHA

1

Date of Birth
BAndicapped Code

12'

. DEVELOPMENTAL
AREA

(DDtai of
Behaviors)

4/ Body Management
(47)

Self Care
(52)

Communi.cation.s
(37)

a

Pre-Academics

( 57i

Socialization
(23)

ENTRYImluelawsme
(entry/total behaviors)

EXIT ar11.11.4
(exit/total behaviors)

isittquestImeiremeatmeatalmutimisromeImer 40/47

atrissomerweimeareamssimesememslalliI 41/52

-1.111-1-1.111..1.1.1.1.1lamolu. 23/37

19/57

27/57

imiamssamiamistawslineas- 14/23

46447

48/52

34/37

23/23
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PERCENT OF ASSESSMENT BEHAVIORS
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Table 11.1

Child 'Summary Percent ft; ABACUS Entry-Exit
Assessment aenavlors, FY-IV

Child Code R

Date of Birth
itandicapped Code

DEVELOPMENTAL
AREA

(Dotal of
.Eehaviors)

41
Body Management:asI

(47)

Self Care
(52)

OMAHA ZNTRYo-1-18.12.1,
(entry/total behaviors)

ZZIT
(exit/total behaviors)

I NINIIirsolniameameni 27A7

//..rowtominiewair 18/52

Communications
s ta 5/37

3g37)
\ .

Pre-Academics
571

Socialization
(23)

es

3

4404MICM 9/57

13/57

16137

32/52

Ammm 39/47

19/23

0 10 30 40 50 60 70 80 . 90 100

, PERCENT OF iSSESSMENT BEHAVIORS



Table 11.1 f

Child Summary Percent of ABACUS EntryExit
Assessment Benavlors, YYIV

Child Code
'Vote of Birth
Bandicapped Code

DVEWPMENTAL
AREA

(Tctal of

Behaviors)-

ENTRY ousatowsislosame
OMARA

(entry/total behaviors) 4

f

XXIT
(exit/total behaviors)

Body Management;fiximemomouvimesmomeasomeamssmigussiosaasis 41147
(47)

Self Care
(52)

Communications
(37)

Pre-Academics
07 )

Socialization
41 (23)

t-t-aaTrars orrintimersossumitualantaintostast 40/52

43/52

ontromitarrawitiolaulawyme 16/37

11111111111111111111*

28/57

27/37

1111-1111111111111111111-1111.111-11111111111I-11111611111111-111111.1111

46/47

0 10 20 30 40 50 60 70 1 80 90 100

PERCENT OF ASSESSMENT BEHAVIORS
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4. Table 4.1

1

Child Summary Percent of ABACU Entry-Exie
. Assessment zenat.aors, FY- 1,17,

Øiild COde
Date of Birth

Randicapped Code

DEVELOPMENTAL
MEA

(Tptal Of .

Behaviors)

I

OkIAHA

.

. ENTRY Bs psi anti so sis

(entry/total behaviors-)

EXIT

.(erit/totalpehayiors),.

BOdy, Mariarment :22. e'm on 212125 wo I an 22 on immix so.20122 I my 40/47-1

411

(47)

Self Care 4

.(52)

i

Co=unications
(37)

Pre-Academics

(57

Socialization
(23)

.

--

33/37'---1/4

44/ 4j
22/23

42/AY

. . 6

gotrimitoolmitoires'Imitalitzwitimamlisotoolsollowe 43/52
-

'4/52.
to. ,

.
.

; i.

so 1 um 22 22 mu pit rome um s nov no s on I mat in no I IN I to 31/37.

iip.I..1.128.,Ingioglown1s 28/57
33/57.

V-

,

112-222.226122Nolarlsolonloota.2214.12222wel

I

o 10 20 30 40 so 60 70 80 90 100

PERCENT OF ASSESSMENT BEHAVIOkS .
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Table
1.',

Child Summary Perceni' of ABACUS Entry-EXit
'. A4sessment zenaviors, FYI17

,
,

ENTRY inn 1 *it s mu I I as s

(entry/total'beha iors)

Child Code
pate of girth

Sandicapped Code

.DEVELOPMENTAL
AREA

(Total bf
Behaviors)
'

Body Ma.nagement
(47)

Self:Care
(52) :

OMAHA

4.

imucassersostulari 17/47

EXIT
(exit/total behaviors)

OM 1 'NWT ME 1' T 13/52

041.

COMMUnicationS irmenimmEmIsmixt 8/37
(37)

Pre-Academics
(571

Soc ialization

43)

Taut 6/57

14/57

Imm- 6/23

20/52

16/37

15/23

38/ 47

4
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,Training gchedules for Outreach *./
.

Overview of Total Process and Critical Components
Information ork Behaviorism - Terminology and Reinforcement
PrinCiples

Administering the Work Sheets.for the AiACUS
Directions for Setting UP. Entire Monitnring System
Werk Sheets for Monitoring Individual 14egrais t

Wall Charts for Tracking I.E.P. Gpals for Total Class .

and Monitor4ng Group Programs )

Ide4s on Scheduling/ActivitiLes . ..

Monitoring Teacher Behaviors
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S.

'PROJECT FIRST CHARCE
OVERVIEW OF TRAINING

I. INTRODUCTIO11 TO THE.MODEL

A. General classroom observation (Introduction'to the clipboard systemY
B. Behavioral terminology
C. Video tape recordings

1.//"Summiry of'the Child's Day"
2. "Spotter's Tape"
3. "Training tape on Individual Rrograuk"

D. Shadowing Person through various activities
1. Individual Program
2. Language..Grqup

-3. InterirEion time - fine motor
4. Interaction time - grossmotor

II. TEACHER'S BEHAVIOR IN THE C4SSROCIA

A. Handout on Teacher's Verbal Behavior
B. Handout on the ABC's (Critiqueing Video)
C. Handout on Teacher.Behavior Inventory
D. Role Playing episodes frOm the cOssroom

1. Reinfdrcing positive behaviors
2. C9nsequating interferring behaviors

. .a. tantrum behavior
b. .refusal to participate
c. agressive behaviors (hitting,, biting, etc.)
d. attention getting "off task" behavior (throwing toys, banging .desk, etc.

III. CURRICULUM

/I
A. Philosophy & Rationale.
B. Generar Format of Individual and Group Programs (Outl-...le Format)
C. )todifying Curriculum foe Individual Child's Needs
D. Writing Individual Programs

/V. DATA MONITORING SYSTEM

A. P,rogram'Effectiveness (end-of the year graphs)
B. Data Moditoring of Individual-Programs.

14-3 Data takingiCode
Baseline Procedures
Programming Procedures
Post-Base Iine Procedures

Maintenance Procedures
Updating of M-3 (transparencies of various programs)
Gra0Ming of Progyami

C. Socially Desireable Behavior Programs'
M-4a
M-4
M-5
M-Sa

.Graphing of Behavior Programs

101



D. group Data

=

E. Weekly Evaluation of Children's Progres5

V. EVALUATION, ASSESSMENT & PROGRAtOILNG OF CHILD ENtERNING PROGRAW

A. Intake Procedures
1. Childlgistory iord
2. Initial Abacus

-

3., Abacus
4. Communicatiion Sample
5. Communftation Competency for Clipboard
6. Functional Contingency Inventory
7. I.E.P.

VI: SCHEDULE OF GROUP ACCORDING TO INDIVIDUAL NEEDS.

9114

,

102

-
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/6

Sunday,

6:30;x:m.

Monday.

7:40-a.m.

8:00,

PROJECT FIRST CHANCt

ONE WEEK TAINING SCHEDULE AT VALUICIA SCHOOL

1 Wine and Cheese Social
at home of.Dr. Jeanne McCarthy

2416 E. Lester

.(transportation.wilI be,provided)
cassette tape presentation:
"WELCOME TO MY WORLD"

Assignments:

%0

Read Inservice outline series "Pak"
,

Pick up and transport to Project Site

Orientation to Valencia and Staff
(Valencia Adaptive Education Center

Drexel and Campbell
Phone - 889-8636)

8:15 Self-evaLuation of competencies
Pre-Test of Terminology

9:00 Guided Obsdrvation - Demonstration Classroom
(Observation Room) '4

Break

.10:30 VTR -- "Summary of Child's Day"
Overview of,Model Components
Philosophy and Ra4onale

10:15

11 :30 TOur.of Classroom
,

Questions. and.Answers svith the Teachers .

12:15 Lunch
. 0

1:15 The ABACUS

3:15 Break

. 3:30 Preparation for Classroom
"Shadow" Roles

Asignments:.

103 '

Read --Assessment "Pak"
Data Monlitoring "Pak"

IP



0

TUesday

t

. 7:40 am. Pick up and Transport to Project Site

8:00 . Meet with Staff Meitiber Assigned to "Shadow"*

Review Clipboard i)f Children Assigned in Classroom

8:10 VTR Training Tape "Observers & Spotters"

9:00 Staff,Role Observations
(Rotation of scheduled-activit,ies)

10:15 Break

10:30 Continuation of ObservationS

11:30 Question and Answer Session with Staff

12:00 Lunch

100 Introauction fo the-Data Monitoring System

Z:45 Break & Question andtAnswer Session

3:00 - 4:d0 VTR Prgsentation - "Individual Programming".
and "The Teacher's Verbal Behavior"'

Wednesday

7:40 a.m.

8:00

Pick up and Transport to Project Site

Assignment of Classroom Duties'
1 Individual'Program
2 Group Program
1 Language Group

9i00. Classroom Roles
, (Rotation through varying activities)

0,

10:15 Break and Question and Answer SessionP

10:30 - 11:00 Continuation of Classroom Roles

.

11:00 - 11:30 Updating the Clipboard

'11:j0 " 12:00 Feedback from Staff_

12:30 - 1:30 Lunch

1:30 - 2:30 : The,Curriculum

2130 Break

2:45 - 4:00 Modifying the Curriculum



46,

C.

0

2:45 - 4:00 (cnntd.)

Writing Individual Programs
M-2- Sheets

.

7!

Preparation for Classroom

Assignments:
0 -

Read -- Home Training "Pak"
Teaching Behavior Inventory

' Mexican dinner
(dutch treat)

Thursday

C.)

8:00

9:00

10:15

10:15 - 11:30

11:30 - 12:30

4

12:30

.

1:30
. .

2:00 :

sr

2430

3:00

3:15

't

C.

.1

Pick.up and Transport to Project Site

, Prepare for Classroom Roles
(to be video-taped)

Classroom Roles

Break and Question and Answer Session

Continuation Of Classroom Roles

Video Feedback -

(Individual and Group Sdssions)

Lunch
/

0

The Teaching Behavior Inyentory

The Role of the Para-Profwional as an Instructional Aide

Parent Involvement

Break

s

Writihg the I.E.P.

Assignments: S.

t.

plead .Language Training in Curriculum

105
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Friday

7:40 Pick up and Transport to Project Site

8:00 Posttest -- "Terminology"
\

8:15 - 10A5 The Communication Sapple

12:00 Lunch

1:00 Group Programs

10:15 8reak

10:30 - 12:00 The Communication Skills and the Language, CurridUlum

,

2:45 -Break

, 3:00 - 4:00 Program Evaluation

4r00 - 4:.36 Exit Interview

,

S.

w

106. -
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MONDAY

PROJECT FIRST MANCE TRA/NING FOR.

'ZDUCATION SAtVICE CENTER, REG;ON XI
mowtg, TEMS

4une,2, 1980 to June 6, 1980
and

ann. 9, 1980 to June 13, 1980 ,

/
815 - Meeting of PFC. trainers and Crowley trainers

8:30 - Presentation of craii.ing sciedule

8:45 - Assessment of competencies and discusiTon of'behavioral terminology

.

9:00 - Presentation of the total process of preschool programming for
'handicapped children highlighting the critical coMpdnenteof any
program

.

i. . ,
.

9:15 - DiscUssion.of the genphal rinsiples *of behavior management
Video tape presentation of behavior management skills used 'Ouring

1 circle time
. c

10:00 - Explanation of'the classroom schedule, <
"Assignmentstgiven to tiainees '(trailleeito trainer and child) ..

Discussion of observation skills u4ing the'M-4a sheet'
(See page 50 and 51 in SDS manuaAd

Assignments made of three. five-minute observations in the
ClaSSrOOM:

. .1) child in a one-tto2One setting,.
-

2) child in'a shall group ietting,'and

3) child in a large group activity

10:30 - Observation in the cla5sfooM

"11:30*- Discussion of classroom observation with.trainees providing trainers
/ .with feedback in,a question and ansker session .

12:00 - Explanation of the curriculum format, the task analysis prOcess,
ind the modifidation'of the curriculum acdOrd.ing to ithe child's
.needs

-
(See.the introduction to the Curriculum, pages C-1 tp C2)

12:15 - glieak "for Lundh

12:45 - Intro4Rction of the data system
P

Explanation ofethe M-2 and the M-3 (codelsystem, baselining and
updating procegures)

(See pages 35-41 and pages 64-71 in the SDS manual),

107
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v

.
P. C

2 .0"

AY Discussion of transparengies a:rid handouts:
4

Randy, David, Susan, Abel,. V ginia; Debbie, Michael; Cynthia:

Russel and Jimmy
k

1445 - Discussion of the "Relationship between the Child's Behavior and
the Teacher's'Consequences",

- Practice session using handoutb,and video presentation

245 - Discussion.of handouts on teacher behaior-
."Teacher's Verbal Behavior" and -"Critiquing Teacher's Behavior"

. jA.B.C.'s of teaching) -

,

*OPTIONAL
*e.

.-Ihtroducing_tape - "A Sim-nary of a Child's Day"

--Tape on the task analysis proceps
. . ), e

,**(For organizational purposes, it is reCommended that a large ,4-ring
notebook be used)

11

TUESDAY

8:30 -..-Disdussion between trainee and trainer concerning the individtal
orogroup programs to be run that day
Review of clipboards

: 4r

,9:db 4"' Discussion on the initial obserVetions of child displaying inter -
#

c fering behaviors
Y.

r

,--)-- Review of code used .

,

Practice session (video of,Misty during a,ession with AbeL alid
Ginny)

.

9:30 - Observation in the classrooE. Trainee should "shadow" the trajner.
teaching "assigned" child. Each trainee should:

,

.
1.)' take a'five -minute observation behavioF sample on an

individual program being rUn on their "assigned" child,
in a one -to -one'setting.

, _...... .k... .. . ..b.

,

2) take a five-minute observation behaviOr.sarriple on the..
"assigned" child in, a small greep while an individual
program is being run.,

3) take a five-minute observation behavior sample on the
"assigned", child, during a large group activity.

observe grodp.data being taken' by he trainer,during
group activities.

4

.0



,

S.

- 3 -

11:15 a' Discussion of 'the clissr9om observ4tions with trainers in a

question and answer.session-
Li*

11:45 - FUrther explanation of data system
Review of baseline and updating proc6dure
EXplanatIon of post-base and maintenance procepres
(pee pages 67-73,in the SDS manual)
Practice session using transparencies and worksheetson Anna

Uplanation of the M-6 and 0-6a form
'(See pages 72-75 in theSDS manual)

12:30 - Break for Lunh

1:00 - Discussion of behavior management wiehlage groups
Discussion of tape presentation'showing JoAnn at activity table

1:30 - Discussion on scheduling
Suggestions for running individual programs ("where" add when")

2:00 Trainee assignments made for balance of week. Each trainee should
be scheduled to run:

etan individual program in a one-to-one setting,

*an.inaividual program in a small group,

Ca group activity takin4 to data, and

Ca grouR actiyity in witch grohp data is taken.

*OPTIONAL

--Tape on individual programming with Viewer's Guide

WEDNESDAY

8:30 - Preparation Lqr classroom,,observation and participation (cflecking

clipboards, questioning trainers, etc.)

0 .9:30 Observation and participation in classroom

0,

, t
11:30 -.Discussion of classroom observation With trainers in a question and

answer session

12:00 - Review of the A.B.C.'s of teaching and discussion of the Teacher
Behevior Inventory

'12:j0 - Break for Lunch

1 03
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1:00 - DisoUssion on a socially desirable/or interfering behavior program
using the M-4 , the M-4, the\ 24-5, and the M-5a.
(See paged 45 .49 and 52-57'in SDA manua/)
Write a behav'or program

'I

1:45 7 Discussion of group programming
Ocplanation of Group Programs in Curriculum and MG-1 _Sheet1
(See pages 16-.-80 iA-SDS 'manual) 0

*OPTIONAL

'--linview of pae

--Discussion of tile Individual EducationPlan

THURSDAY
11

8:30 - Needs assessment wit, trainees
Preparation for classroom obseivation and participation

9:30 - Observation and participation in cla'Ssroom
4

11:15 - Discussion of classroom observation with trainers in a question
And answer sessiori

7
= Discussion of language training programs ,

' (See intr0 to Curriculum and discuSs ways to incorporate critical:
'words throughout the ay

12:15 - Break for Lunch

. 12:45-- Expla!nation of how to adminiiter celected'A.B.A.C.U.S..in group
sessions

1:4 - Explanation of home programming and parent training
411 piscussion of ":the Assessment,of Parent andkChild's Needs. Form",.

"Program Sheets", "Date Sheets", and PJust for Fun Sheets"
"

1:45 - Discussion of modified forms: (M-2, M-3) and taking data on more,_

than one-individual program at one time

0.

Discussion on the develooment of appropriate teaching activities,
. ' and how-to take data within these ,activities

Review examples'of individual srograms being run in various activities
Discuss the fossibility of activities-workshop

p.

*OPTIONAL

.--Introduction to the language curriculum - tape presentation by
Jean Glatke

110
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FRIDAY

41:30 - Preparation for classroom observation and participation

/
11:15 - Discussion of assroom observation with trainers ia a question

/ and.4nswer session

.12:00 - Discussion cat/ evaluation of the prOgram at the end of c'the year

1:00 - Discussion of a time line for implementing the Project First
Cbance Model
Discussion on the need for feedback

'A
1:30 - Discussion of graphing and graph a program

. -

2:15 - Evaluation of training yedk,

*OPTIONAL

--Activities workshop (sharing of resqurces and ideas)

4

4.

.

111
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DAY:

"oak

I.

ACTIVITY

Interaction Time

Individual Programa

Group Programs:

Language Groups

41 . - 41 41 40

CLASSROOM ASSIGNMOT OF TRAINEES AND STAFF

",

Snack Time

Story Time

' Other

f



APPEIZOIX A

2. Overview of Total.Process 4nd Critical Components

113
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Three Critical:Areas Of an Effective Preschool Program

SCHEDULE

(How efficiently are
you using your
timen

A. 'Is the time being used
effectively for each
chiid as he goes through
the program-

.

1. Selection of appropriate
activities

Is the child receiving
individual programming
and group activities
according to goals
stated in his I.E.P?

2. Intensity of piogramming.

a. How often is each
child being seen on ap
INDIVIDUAL basis DAILY?

(How Much intense program-
'ming is'each child receivipg?)

b. What goals are being accom-
, plishedt-through the GROUP

ACTIVITIES?

Howeffectively ere you using
your staff?

114

DATA MONITORING SYSTEM

' A. Is the-data helping .

to provide direction .

for the child's
program?

BEHAVIOR
-MANAGEMENT

A. Are'the antecedents
being arranged
to help elicit
desireable behaviors?

1. How do you know that, B.
the child wouldn't have
learned, these skills
without instruction?

(How do you know that
it was the teacher that
caused the change).

2. How does the data
help direct the
program while it is
being run? ,

3. How can you prove
that you have helped
a child to,attain
certain goals
at the completion of
your program?

%It

Are the consequences
being managed
properly (reinforcers
used to sustain
desireable behaviors,
etc.) and consistentl

, .11.5
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Management

statement

screwing

W

assessment oT child

110

of Individual Educational Plaa

APPROPRIATE CURRICULUM

Self-Care I Commuaication

R O W

Pre-Academic
Social
Skills
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'Scheduling

Reflection of

appropriate activities

(to meetfchildren's needs

through INDIVIDUAL
.0

e..
A >4

, and GROUP
41 iTI

4J
ACTIVITIES 1, o a

A) 1:14

0 0 :
v cd at s 4 at

. 11,

,)
.1 .

o home school

>
. w

It

11
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a
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4

(s Monitoring System
, -

'

Roy can 'you Ac'count for

,child growth on'specific

goals previously set?

We monitor progress an

some of our goals

made in INDIVIDUAL and

-GUMP ACTIVITIES



so

f`.
.10

I.

I

Behavior Management
-

.
'(everyone.does it hilt HOW?)

(Is it CONSISTENT and'EFFECTIVE?).

no



f

,

I.

A

41.

vset

Use of Language throughout,the day

(Is thereian emphasis on developmental sequence?)

0

...111.0 MI/
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V

EVALUCION

(program effectiveness)
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APPENDIX A

3. Information on Behaviorpm Terminology and Reinforcement Principe

\r
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Name

Date

PROJECT kIRST CHANCE

Behavioral Terminology sExamination

Pre

Post

.

1. Please write the following terns in the blanks before the appropriate
definitions:

Intrinsic reihfoicers
Baseline
Behavior,
Prop
ShapinT
Aggressive behavior
Model
*Attention
Positive reinforcer
Partial Aid

Time-Out
Cue

Exclusion
Generalization
Fading
Complete Aid
Placement test
Consequence

-"Aversive Consequence

,Primary Reinfdrcer

Isolation

Noncompliant-behavior
Token Economy 41

Contingency
Reverse Chaining
Behavioral assessnent
Prompt

Self-indulgent behavidr
Intrinsic reinforcers

.

An aversive covequence which remolies the ehild
from,any means bf reinforcement.

Internalized reinkorcers increasing a beh&Vior
without the use of external reinforcers.

Any observable and/or measuiable action.

.An aversive consequence, a type of Time-Out,
which places the child away from any physical
or visual contact,with others, aWray from any
means of reinforcement.t

11

Consequence tn4t increases or strengthens a behavior.

Accepting of approximate responses 'as-correct with
the ultimate aim of requiring the precise correct
-response.

Data collected on a behavior that occurs before
riteachingas initiated.

Consequence that decreases or weakens a behavior.

An aversive cOnsequence, a type of Trie-Out, which
4 just teWloorarily removes the child from the,

immediately reinforcing situation. Example: being
turned away from the group for 30 seconds:

123
41



Behavioral Tertinology -23-

Examination (Cont.)

1'

Data based method for me'asuring child's durrent
abilities to perform specific behaviors.

Feedback immediately following a behavior that
increases or decreases behavior's occurrence.

a

'A reinforcement system'set up in which tangible
objects age used as reirjorcers to be later
exchangedfor desired objects or activity.

Signal, request or condition that does or can be
made to influence the occurrences of a behavior.

Gradual removal of aids, and reinforcers for a
behavior with&the'ultimate aim of eliciting the
precise correct response without aids or reinforcers.

Assistance piovided to the child throughout.the
elicitation and occurrence of a behavior.

A form of aid which demonstrates the behavior
beind required frot the child.

Reinforcers that satisfy certain biolOgical needs
, such as eating and drinking which are not learned.

A type of cue which informs the child of a behavior
that is either required or desired and which also
provides information as to the consequences to
the child for performing lais behavior.

Child is sitting with hands in lap, maintaining
eye contact vith. the teacher.

A form of aid which physically moves the'child
through a behaVior to produce a desired response.

A form of aid which verbally or gesturally
influences the occurrence of a behavior.

Minimal asslstance provided to'the child, that
helpsbto influence and eiicit the occurence of
parts of a behavior.

24
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attending - (child) focusing of attention on teacher and/or activity
(ignorning other stimuli).

attention - (teacher) any contact teacher has with child whether it be
visual, physical, verbal or spatial.

bseline - measure of etild's current abilities to perform specific behaviors
prior to teaching.

probe - a check, using baseline proceduras, which occurs after teaching
has begun to determine whether child is working on appropriaie step
or unit.

CUO verbal or physical instruction.

reinforcers

contingency

consequence

compliandt -

b '

- any cOnsequence, tangible or intangible, which occurs after a
behavior yhich increases the frequency tf.the behavior.

- a type of cue whicl. ififorms the child of a behavior that is
either required or desired and which also proxiides information
as to the consequences to the child for performing this
behavior.

- anything that happens after 4 behavior as a result,of,that
behavior.

performance of behavior requested.

interferring behavior - a behavior that inhibits the
behavior.

learning of a desired

task analyiis - breaking down of a ekill into teachable components.

A

,

generalization - use of learned behaviors outside of the teaching environment.
,

aid - assistance provided to the child physical,or verbal.

fade - gradual didappearance (aidd,,reinforcers).
.0

v A
4 behavior - 'any observable and/or measurable action...

,

shaping - teactling successive approximations of a behavior
aim of reqwiri.r the precise correct response.

with the ultimate

ignore - total removal of attention (physical, visual, verbal, spatial).

spotting - use of additional-adult assistance for extending child's capabilities
during an activity (manual help or attending assistance).

distractor - a diversionary sLmulus.
0

lromnts -(e,g., give initial letter or sound of desired resionse or give the
context of the correct resoonse, "You were there last Sunday.",

ilrops same as manual guidance or .mitting the child through the motions, of
the desired resnonse

125
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ABAdUS MATERIALS
(tisted'by Areas's)

I. Body Management

Gross Motor (Items 1 - 26)

Pillow 4.

Child's chair; without sides or arms
Table
8-12 inch rubber ball
Incline surface of 10-15' , 3 to 4 ft. long
Stairs with minimum of 3 standard steps, rail optional
Toy of interest
Tricycle, hard cement surface
.Climbing apparatus having at least 5 rung ladder and slide
Walking beam no wider than 6" and at least 4' long
Bean bag 4 X 4"
Adjustable jump standard and bar
Running course with 2 turns indicated by 2 markers, cones or

Fine Moto; (Items 1 - 21)

3" ball (Nerf Ball)
Pegs or beads
5 blocks or large beads
Small car or truck

' Stacking ring toy; rings may vary in size
Pegboard, pegs sized one inch or more
Pegboard with small pegs.
Formboard with circle, square, triangle, rectangle
6 one inch cubes
Cobblgrs bench or similar pounding toy
Jack-in-the-Box with crank handle
Paste or glue, paper, picture

-Easel, paper, paint
.4 neating cups
4 large beads., string with reinforcing tip
6 pc.. interlocking puzzle
Scissors, 4" X 4." paper

II. Self Care

Dressing ? B. Toileting

Socks Bathroom
Pants
Shoes C. Groom
Shirt
Coat Sink
Button Water
Zipper Soap
Clothing with snaps Towel
Belt with buckle Tissue
Shoes with laces Wastebasket

127



"I/. Self Care (contd.)

D. Eating

Cup with liquid
Semi-soltefood
Solid fOod
Spoon, fOrk, bowl, pla'te

Finger food
Straw
Knife, bread, spreadable
Napkin

III. Communication

10

A. Prerequisites

Bell or noise maker
Chair
4(5 or more piece) puzzle or toy
Blocks
Cup
Bali
Toy dog
Spoon
Doll

E. Mechanical Know-How

Door with knob
Water fountain
Small pitcher with liquid

P. Safety

4.

Street Curb
Steps
Scissors

'3

B. COmprehension of One Word Utterance

Toy car
Toy chair
Picture of Children: running,,sitting, washing, eating, sleeping
*Food or drink child likes
Doll and doll house
*3 foods, drink, or objects:child does not like.
4 dolls - 1 big, 1 broken, 1 little, 1 dirty

,

5 articles of child's clothing
5 articles of teacher's clothing

C. Production of One Work Utterance

.(rhese items Will be the same as those for Comprehension.)

IV. Preacademics

A. Thinking Skills

Small toy of interest
3 Box lids (capable of Overing toy above)
3 pair of objects: 2 spoons, 2 toy cars, 2 dolls
Paper bag, 4 objects: ball, block, key, boy dog,
Toy telephone
6 blockS
3 objects and 3 matching Pictures: toy, car, telephone.
5 objects: cuP, button, penny, spoon, block .

. 128
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A. Thinking Skills (contd.)

2 sets of 4 basic 2-dimensidnal shapes: clrcle, square,
-

triangle, rectangle. 2'to 3 inches in size and '

all the same color%
2 sets of 6 basic color cubes: yellow, blue, red, green,

.' orange, black
Individual pictures ot: hammer, nail; shoe, sock; milk carton,

glass; comb, brush.
Pictures of animals: dog, cat, horse
*Food: orange, sandwich, ice cream cone; Clothes; shoe, coat, socks
Set of picture cards (2 matching - l'different)

a) fruit
b) cars
c) balls

.f10

Set of 5 cards, each card has 2 simple line drawings
a) two identical houses
b) sock, hat
c) bird, dog
d) two identiccal trees
e) ball, block

B. Reading Skills

.Book of colorful pictures (including dog, fork, girl,, airplane,
telephone)

Pictures of 5 objects; doll, spoon, ball, car, shoe
Set of 5 pictures with simple line drawings:

doll with arm missint;

car with tire missing
cup with handle missing
shoe with lace missing
hand with finger missing

One picture of4 toys
4 cards: 1 with child's name printed on it,,3 with other

children's names
5 pairs of cards as outlined below

FT
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B. Reading Skills (contd.)

2 sets of oolor wOrd cards written in brown ink on 4" X 5 1/2"
paper. One card for each of the six basic colors, yellow,
blue, red, green, orange, black

2 three-card picture stories: eating an ice cream cone, putting
on shoes and socks

Labels cut out of 6 common objects: Coke carton, McDonald's
sack, milk carton, stop sign, bread wrapper, Crest box

C. Math Skills
V's

Raisins, cereal, peanuts
Identical sets of 12 blocks or counters
Identical sets of numeral cards 6-10
Set of numeral cards 1-5

D. Writing Skills

Piimary pencil or primary crayon
Papers (any kind)
3 pieces of 4" X 5 1/2" paper each having 1 pair of 5" long

horizontal lines 1" apart
,

3 pieces of paper same as above only make lines vertical and 1" apart
3 or,more pieces of 8 1/2 X 11 paper
Unlined paper

V. Socialization

7bys of interest
Child height hook
Sweater or coat
Child size chair
Snack items

13'0
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INDIVIDUAL LISTING
ABACUS Material Cross Listed by Item

.
.

, . . .

.

'

.

TOW .

, 01
0

g ' sz
>1V
g

0
101

u
W
.-4

o
m

.

g
.4
44
0

I .

O
o
u

N
0

..4

0
4'

0
0
w
a

g
0
..4

44
0
N

..-1

0
.A
0
o
m

.

,
c ,

Bell or noise maker,

Bean bag 4" X-4"..
iis. , '-A-24

. .

Ball 3" 14:

. 8"-12" rub4er

t..,

Nesting Cubes (4)
.

'Box lids (3)
,

*Pegboard with small pegs ',

.
.

,

5 large bead - string w/reinforced tip

,-B-l2
. .

.

12 blocks ' 4'

.

6, cubes - 1"
.

..

2 Sets of 6 basic cubes

,

.

6 piece puzzle (Interlockihg)

/Stacking ring, toy, rings may yary in size .B-6

ForMboard with circle, square, triangle, rectangle
. .

. .
131

,

B-1
A-12,

13,14,

17

b-17

B-2
B-10
B-ll

B-3
B-18
B-4

.

.

B-19

.

B-20

.. .

-

_

.

0 .

.

.k--1

A-4'

A-5

.

A-7

8-4
A7-5

.

A-8
-3,4,

6,7,9,
12 ,

-12,

13,14

.

.

,

c

.

.

.

:
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TOYS

1

0rf
1.7

6
0

0

nj

0

2 Sets of 4 basic 2 dimensional shapes
circle, square, triangle, i.-ectangles.
in size and all the same color

Pegboard, large'pegs (1" or more)

Doll

Doll House

4 Dolls - 1 big, 1 broken, 1 little, 1 dirty
(possibly paper)

Toy TelephOne

Toy Chair

Toy Car

Jack in the Box with Crank Handle

, Cobblers bench or similar pounding toy

2"-3"

3 pairs of objects: 2 spoons, 2 toy cars, 2 dolls

5 objects: cuP, button, penny, block, -cUb6

Paper bag with 4 objects: ball, block, key, toy, d

Small toys of interest

B-7

B-8

B-5

B-14

B-13

A-1
A-2
A-3

B-5

.C-7

C-6

.C-7

B-7.

, B-11

A-7

A-8

A-6

A-10'

Misc.

A-7

Misc.

3,4

8, 9,

11, 17
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FOOD

tri

r2
0

Food or drink child likes

3 foods or objects chiid does not like

Solid food

Semd-solid food

Finder food

Container of- raisins, cereal or peanuts

4

Small pitcher with liquid ,

Cup with liquid

Napkin

Knife, bread, spreadable food

Spoon, fork, bowl, plate

Straw

D-4

D-3

D-5

E-6

D-1
D-2
D-6

D-12

D-11

D-7
D-9

D-10

B-3
C-3

B-6
C-10
C-6,8

C-1
C-15

14,17

133.
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/

c

.

.

c .
.

Primary pencil or primary. Crayon . ,

.
.

.

qt

Paint
.

'
.

Scissors 4

.,
.

Paste or glue

.

Magazine picture or paper to glue ,

3 objects and 3 matching pictures: toy, car, spoon,
t'elephone

,

*.

.

3 or more 8 1/2" X 11" paper (unlined)
,

.

3 pcs. of 4" X 5 1/2.palier, each having 1 pair of
5" long horizontal lines (1" apart)

3 pcs. of paper'same as above with vertical lines

1 set of numeral cards.#1-5
.

.

2 identical sets of numeral cards #6-10
,

)

Book of colorful pictures (including dog,.fork,
girl, airplane, telephone)

Pictures of 5 'objects; doll, spoon, ball, car, shoe

Set of picture cards,(2 matching, 1 different
'a) fruit
b) cars ,..

.

c) balls
.

Cut out labels 7- 6 common objects - Coke carton,

McDonald's sack, milk carton, stop sign, bread
wrapper, Crest box)

-,

,

, , 13 zi
7

-4-

.

8-16

8-21

8-15

8-15

8-16

.

6

,

.

F-4

'

.

.

,

.

D-1,2,
.3,6

A-9
or
see

Misc

D-2,3
6,7,8
9,10

D-4

D-5

C-5,9
10,11
16

C-8,

12,13
14

8-1
8-2

B-:3

A-19

..

,

.

0

.

,
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Paner/Pencil/Pictures
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1
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.

,

.

.

,

.

.

.

.

..,

V

'

.

.

,

.

.

,

i

.

'

.

. I
.

Pictere of 4 toys (pictured together)
.

,
.

Pictures: Foods - orange, sandwich, ice cream cone;
Clothes - shoe, coat, socks

(2) Three-card-picture-stories: r
a) eating an ice cream cone ':

.

1
b) putting on shoes andsocks

Pictures of Children: a) running
b) sitting,
c) washing ,

. d) eating
e) sleeping

-
.

*
Pictures of animals: a) dog

b).cat
, c) horse

/
Pairs of like clbject pictures: hammee-nail; )

. shoe-sock;

. ,milk-caeton-glass;
comb-brush

. .

2 sets of color word cards written in brown ink
Ge'4" x 5 1/2" paper. (One card for each of
six basic colqrs:' yellow, blue,.red, green,
orange black.) ---,

Set of picture cards with-simple line'drawings:
a) doll with arm missing
b) car with tire missing ,

c) cup with handle missing- -
,

d) shoe with lace missipg 4'
e) hand with finger missing

Bet of 5 cards each card has 2 simple line drawings
a) two identical .

b) sock, hat ,

c) bird, dog
d) two identical trees
e) ball, '

4 cards: 1 with,child's name 'printed on i '

3 with other children's names ,

\ -

\-
.

. ,
.0

.

r

.

..

,

,

B-2
C-2
See

Misc.

,...

.

B201

A-16
See

Misc.

A-16
8-9
A-16

A-16
See

Misc.

A-115

See

Misc.

B-8

B-4

A-20
See

Misc.

.-/-

B.rB

B-10,
12
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5 pairs of

.
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cards

tA)

as outlined
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.
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a

Clothing

0

Sweater

Coat

Socks

.>

Zipper

Belt with biackle

0

' Shirt with buttons

Pants

Shoes with laces

0

Clothing with snaps

5 Articles of adult clothing

5 Articles of child Clothing

A-9

A-1
A-7
A-10

B-9
B-11

B-9
B-11

B-9
B-11

.A-13mm

A-14

A-17
A-18

-A-4,

5,8,

11,12

A-2,E

A-3,

?191

20

lAf5,

1.6

B-9,

11

B-9,

11

B-9

B-9

.10

r7-1.37



I

Furniture/Apparatus

4

Table

Chair

4

A-6, D-8,

9 13,14

Chair, Child size without arms
. .

-Child .height liook

Stairs with minimum of 3 ,standard steps, rail p .

Easel

13

10

Climbing apparatus - 5 rung ladder and slide

Incline surface of 10-15°; 3-4"ft. long

Tricycle, hard cement surface

.Running course/2 markers; cones or chairs

Adjustable jump standard and bar

A-22

A-1.8

A-23

A-21

A-26

A-25

Water fountain

Bathroom with '(sink, water, soap, towel, tissue,
wastebasket)

- Street curb

Pillow
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Miscellaneous Items (Grduped Separate) .

.
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.1
0
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0
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,11

a
..... _

u
..4

t4
..-1

1
.,-4
0

.nm
___.

,

_

4

c.

.......... _ ___. .......... ______

Cup, ball, ioy dog, spoon doll .

Ball, spoon, eup, toy car, toy chair

Pictures of children running, sitting, washing,
eating, sleeping

,

Paper bag with'4 objects inside; ball, block, key,
toy dog)

3 objects and 3 matching iDictures; toy, car,
telephone

.

.

A-8

B-1,8
C-1

B-2 .

C-2

,

0

A-7-

A-9

A-10

A-15

A-16

A-16

A-16

A-19

B-11

B-5

A-.20

B-4

A

,

....-

r /

.

.

.

,

. .

.

/

.

.

.

0

0

.

:

.

plbjects--; cut, button, spoon, bledk, pinny

IndiAlual pictures of: hammer, nail; shoe, sock;
milk carton, glass; comb, brush

'

Pictures of animals; dog, cat, horse

/ Pictures of food;. orange, sandwish, ice dream cone

Pictures,of clothes; shoe, coat, socks

Set of picture cards '(2 matching - 1 different
a) fruit ,

b) cars . - '.....

c) balls) . c

Labels cut out of 6 common Objects; Coke carton,
Mcronalds sack, milk carton, stop sign, bread
wrapper, Crest box

One picture of 4 toys

Set of 5 cards, each card has 2 simple line drawings.
a) 2 identical houses
b) sock, hat
c) bird, dog
d) 2 identical trees.'
e) ball, block

.

Set of 5 pictures with simple line,drawings:
doll with arm mlssing
car with tire oissing
Cup, with handle missing
shoe with lace missing

.

hand/rith finger missing

-9- 133
r -) 4
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Miscellaneous Items (t.-ontinued)
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4j

.-1
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c2
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-...,...

II
4 cards; 1 with Child's name on it

3 with other children's names

. 5 pair of cards as outlined below .

(A) (B)

_

t

I

.

_

B-6

B-7

B-8

3-9

D-4

D-5

.

.
.

.

,

_.

6. .

1.

,
.

_____

. . 1

IT C 6 X

.R ASHR
,

LSPA

F B F.H G

..

MUPR
.

2 sets of color word Cards written in brown ink
on white LIP X 5 1/2" paper

TWo 3-card picture stores (Eating an ice cream .cone)

(Putting on shoes & Socks)

3 pides of"4!! x 5 1/2",paPer each having 1 pair of
. 5" long horizontal'lines l''-apare

. 3 pieces of paper.same as above only vertical lines
..'

. , ,

,

,

,

.

.

_

.

.

.,

Li 0
. .

. ,

, .



GIVING SELECTED A.B.A.C.U.S. ITEMS IN A GROUP SETTING

Some A.B.A.C.U.S. items can be scored by observing a child or several
children during a gtoup activity. Although administring the selected
items requires transcribing the information to the child's.individual
A.B.A.C.U.S., it can shorten the test-giving time in the classroom.
To eliminate teacher preparation time many items are out of sequence sp
that as many, items as possible can. be scored at each particular setting
in as.natural a fashion as possible.

411 To use this format:

1) check with the Activity Areas listed along the left
column to see which items can easily be incorporated into
the day's,schedule

21 write in all of the children that will need to be tested

3) score as many children aS-'Possible on each item during the
activity

4) transcribe each chiles response to his/her individual
A.B.A.C.U.S., being careful to mark..each's child's
response correctly on the cover start

5) tranSfer the information from the cover.sheet to the
corre'ct item in the child's individual A.B.A.C.U.S.

c.



*ABACUS iidis that cants scored observi children id/GROUP ACTiNITIES AP

(Children in class)

Developmental
Area
and

Test Item

Cue Criteria

(Shoes with laces)pressing
U. A. 19
Unties

Have tied shoes on
child. .CUe.

"UNTIE YOUR SHOES.

Untie shoes with-
out leaving knots

(Child's shoes) Dressing
3

Removes untied or
unbuckled shoes

Untie,or unbuckle
the child's shoes.
Point to shoes
(ties or buililes)

and cue.

"TAKE OFF YOUR
..

SHOES."

Takes off shoes.

Use child's own
clothing when
assessing this
section.

(Child's socks)

Dressing
II. A. 1 ,

Removes socks

Child has both
socks oh.feet.
Point to socks and

"TAKE, OFF YOUR

SOCKS . "

Completes each
item without apsis
tance unless other
wise-stated.

Pulls off both
socks.

(Child's socks)

142

Dressing -
II.'A. 7
Puts on socks

Lay socks on table
:near child. Point
to socks and cues

"PUT ON YOUR Som.

Puts on bdth socks
with heel in cor-
rect position.



ABACUS itiluy'thai coke aéoted, -Obie'rVitirchildren A GROUP ACTIVITIES

. Children in class

)4

H

c..)

0'

H
,w
w
E-4

.4

Z

Developmental%
Area
and

Test Item

-.

Cue
N

,

.

Criteria/

. .

.

-

. (Child's shoes) Dressing Put shoes on floor
near child. Point
to shoes and cue.

-

.." .N-iOUR-SHO

Puts shoes on dotT
rect feet, not
responsible for
ties or buckles.

,

II. 420
Puts on shoes

a,
ii Ec.1

V) 8

A

le

(Shoes with laces)

.

.

Dressing Have untied shoes
on child. Cue.

"T.ZE YOUR SHOES."
,

Ties shoes.

.

.

.

.

,..

,

.

II. 4.20
Ties

.

(Child's shirt or
jacket with med-
,ium-sized buttons

..

Dressing .

-

Hav unbuttoned
shitpn child.
Point to buttons
and cue.

°.gDTTON YOUR SHIRT"

Buttons at least
3 buttons.

.

a

,

.

.

II. 12
Buttons

.

(Child's shirt ot
jaókk with medium
sized buttons)
mressing vest may

used.

,

Dressing Have buttoned shir.
on child. Point ti
buttons and cue.

"UNBUTTON YOUR

Unbutton at least
buttons.

,

.

.

II. A.11
Unbuttons

!.
.

,

.

.

144

.

.

- Al
.

.

1 4 3'



ABACUS itts that cal'b scoredty observin children A GROUP ACATITIES 40

<Children in claes)

C:4

wasIMMINNIIN

(Child's jacket
or button
shirt)

Developmental
Area
and

Test Item

'Cite

-aamilair.--alammEsew

Criteria

Dressing Unbutton the shirt

II. A. 4 or jacket. Point to
Kemoves unbuttoned shirt or jacket
jacket or shirt Itttons and cye.

-'=--vaKspirr-rUtnz-
siag.Ti (JACKET) ."

#

.Takes off shirt

or jacket.'

(Child's T-shirt) Dressing
II. A. 8

Puts Ori T-shirt.

Lay T-shirt on table
near child. Point
to T-shirt and cue.

"PUT ON YOUR SHIRT.

Puts on T-shirt.
correctly.

a
(Child's dress or

or T-shirt)
Dressing
II. A.5

Removes pullover
shirt or,unbut-
toned dress

.

Unbuttnn the,child's
dress. Point to d
dress XIT shirt and
cue.

"TAKE OFF YOUR SHIRT
(DRESS) . '

Takes off shirt
or dress over
head.

(Child's coat or
jacket)

146

Dressing
II. A.9

Puts on coat or

jacket

Lay coat oh table
hear child. Point
(7:,

to coat and cue. '

"PUT ON YOUR COAT."

Puts on coat or
jacket, not .

responsible for
fastners.

14



ABACI'S it& that.. carfl/be scored ity observing/ children # GROUP ACICITIES
(Children in class)

Developmental
Area
and

Test Item

Cue

(Locker space
child height
sweater or co

or

ook;
t)

Socialization
V. 10
Hangs coat on
hook

Show child hook.

"HANG UP YOUR COAT."

Criteria

v-

Hangs coat up
when Aiven cue.

(Child's pants
jacket, etc.)

*Dressing '

'II. A.13

Unzips

Have zipped clothing
on child,. Point to
zipper and cue.

"UNZIP YOUR

Unzips, not

responsible for
disengaging
zipper.

144 ' (Child's pants,H1 Z . jacket, etc.)
cn
C

a

1C1othing with
snaps)

143

\Dressing

II. A.14

Zi s

Engage zipper. Joint Zips up
to zipper and cue. zipper. ?

-0

l'ZIP YOUR

Dres Ing

II. A.15
U snaps

Have snapped cloth-
ing on child. Point
to snaps and cue.

"U4SNAP YOUR

Unsnaps at least
3 snaps.

(Clothing with

snaps)
Dressing
II. A.16

Snaps

Hays unsnapped

clothing on child.
Point to snaps'and
cue,

Snaps at least
3 snaps.

14



AMCUS itets thaZ can e scoied 40 observingichildren iflIGROUP ACTAITIgS

(Children in class)

Developmental
Area
and

Test Item

(Belt with

buckle)
Dressing

II. A.18
Buckles

cue Criteria

11111488111111111111/11111111111111111MION011411111/1111

Have unbuckled -..

belt on child. Cue.

"FIX YOUR BELT."

Buckles the belt.

11111111111,!1

(Belt with
buckle)

Dressing '

II. A.17
Unbuckles

Have buckled belt
on child. Point to
belt and cue.

"TAKE IT OFF."

Unbuckles the
belt.

("Child size table'

and chair)

(Glass, small
pitcher with
liquid)

Eating

II. D.8

Seats self at
table

Mechanical '

Know-How01771.6
Pours from
pitcher

Cue.

"SIT AT 'THE TABLE.'

Cue.

"POUR THE

Sits on chair a
table.

4

' Pours liquid into

glass from pitcher
'without epilling.

..,

dup with liquid)

lat)

Eatin.g.

II. D.1

Swallo4liquid

'Put cup to child's

mouth, and hold cup
fcr.bhild. '1)bserve
the dhild.

Swallows liquid
without choking. 1



x

,
wABACUS Uses that canditte scored observingOchi/dren it GROUP ACTR1ITIES -

(Children in class)

-
Developmental.

Area
and

Test Item

(Cup With liquid)

(Small glass half
full ofliquid)

Eating
II. D.2

Keeps liquid in
mouth

Cue
(I

Criteria

Put cup to chiles

mouth and hold cup
for child. Observe
the child.

Liquids stay in

mouth.

MaILINIIL IMINIO

*Eating
II. D.6

Drinks from glass

Place glass on
table in front of
child. Cue.

"DRINK YOUR',

Picks up glass,

and drinka
without
spilling.

(Glass with liquic
and straw)

Eating

II. D.10
Drinjts through a
straw I,

Present materials.
Cue.

"DRINK WITH THE
STRAW."

Uses straw to
drink liquid
from glass.

(Finger food, e.g.
crackers, dry
cereal, carrot
3ticks, tortilla
Shipt)

,1PEating

II. D. 5

.Feeds self with
fingers

(400n or fork,
food', e.g.

apples

152

ating

II. D. 7
bcoops with
utensil

Present food to Picks up food
child. Cue. with fingers.

"TAKE ONE AND EAT-
IT."

Present utensil anctp,
food and cue.

"HAT THE 1 1

Stoops food with

utensil and,
brings to mouth.



ABACUS itas that catlike scored observin children Ai 'GROUP ACTIVITIES, .

(Children in class)

>4

14

1-4

>
1-4

El

0

tn,
-.1

44

1-4

a
43

El

d

Developmental
Area
and

Test Item

Cue

.

-

-

Criteria

El

0 4
E.:1Uo1 c.)

(Fork, bowl or
plate, solid food,
cut in bite size
pieces)

_.11_41a
II. D.9

Present materials.

Cue.

"USE THE FORK TO
EAT YOUR .

11

Stabs food and
brings to mouth.

Stabs.with a
fork-

(semi-solid food,
e.g., applesauce,
pudding)

Eating Offer child spotazt
ful af food. Adult
holds spoon. Cue,

"EAT THE .
11

Accepts food into
mouth, keeps it
in and swallows.

.

II. D:3
Keeps food in
mouth

..

(Solid food, e.g.,
peaches, pineapple,
cheese)

Eating If necessary, adult
holds spoon. Cue

.

-"EAT THE .
11

Same as above
item, but include
chewing.

II. D.4

Chews solid
food

Jpreadable,

.

-

(Knife, bread,
e.g.,

butter, jelly,
peanut butter)

154

Eating Present materials.
Cue.

"USE THE KNIFE,TO
PUT Tilt ON

Uses knife to
spread.

.

.

1 5

II. D.11

Spreads with a
knife

. THE BREAD."

,

(Napkin, snack-,

time)
Eating Cue.

"WIPE YOUR MOUTH:"
Uses napkin to
wipe mouth.II. D.12



*ABACUS idly' that caAhe scored* Observintaildren A GROUP ACANITIES
Children in class

1-4

>
-4

C.)

4

v,

H
m
w
1'4

4
Z

rarm.....

.

Developmental

,
Area
and

Test Item

k

Cue

_

Criteria

.

.--.-.--..........4.40..c......m ..............x..a...

t-1

..4w
o 4
14 U

8
4

(Snacktime)
,,,

Eating Observe the child. Stays in chair
at table until
finished with
snack.

.

II. D.13
Remains at table
while eating.

(End of snack-
time)

Eating . Cue. .

"CLEAR OFF,YOUR
PLACE."

Clears place by
throwing away
disposables and/
or placing dishes
in sink.

.. .

II. D.14

Cleat% place at
table

I.......-_,
,

c.,

P
4*

r-1
<
c.4

A
r 1
..1

1

.

(Easel, paper,
paint, smock)

Fine Motor Model task and
cue.

"PAINT ON THE
PAPER."

.

Dips brush in
paint, makes

.

strokes on
paper.

.
.

i

.

. ,

-
,

I. B.16

Paints with
brush at easel

______

(Sink, water, soap,Grobming
towel)

,

"WASH YOUR HANDS"

.

.

Completes task
-swithout assitance

.

II. C.1
Walfigg-handa

'(Water faucet

child can reach)

1 -4'50

Mech.-141217-How a) "TURN THE
WATER ON."

Turns water on .

and-off 1) /
II. E.4
Turns on/off
water b) "TURN 'TEE

rkirtnn ^TIT. n

,

.



,

lase 9

(Dab of paste or
glue, paper,
picture)

(Scissors, 4"x 4"
construction pape

(Scissors)

, 41
ABACUS items thst can be scored by observing children in GROUP ACTI/ITIES

Developmental
Area -

and

Test Item

=1MIPIa..--

Fine Motoe

I. B.15
Pastes/Glues

Fine Motor
I. B.21

Cuts with

scissors

Safety
II. y.4
uaLrres sharp
object correctly

(Children in class)

Criteria

Pastes picture
to paper.

Present materials
and cue.

"CUT THE PAPER IN
TWO."

Holds paper and
cuts it in two.

Lay scissors on
table and cue.
"TAKE THE SCISSORS
TO THE

cn

a

a
6 Pegboard with

large one inch
gt

(Pegboards, pegs,
aized one inch or
more.)

pegs) .153

*Fine Motor

I. B. 7
Pulls large pegs
from board

*Fine Motor
I. B. 8

Place full pegboard
before child, model
task and cue.

"TAKE THE PEGS OUT."

Place empty pegboard

before child, model
Puts large pegs _task and. cue,
in board "PUT THE PEGS-IN

TIVDV

Carries scissors
by blade with
point down.

Removes 3 pegs
from board, one
at a time.

Places at least

3 pegs in holes.



(Pegboard, small
pegs)

(Pegboard, small
pegs)

,

Developmental
Area
and

Test Item
,

Cue Criteria

Fine Motor
I. B.10

Pulls small pegs
rom board

Fine Motor
I. B.11
Puts small pegs
in board

(6 piece inter- Fine Motor
locking puzzle) I. B.20

Puts together
interlocking
puzzle

r

(Formboard with A
circle, square,

16d

Fine Motor
I. B.9

Places 4 shapes
id formboard

Place full pegboard
in front of child.
Model task and
cue.

.

"TAKE THE PEGS OUT."

Place pegboard and
small pegs on table
in 'front of child.

Model task and
cue.

"PUT THE PEGS IN."

As child watches,
take pieces out.
Present puzzle.
Cue.

"PUT THE PUZZLE
TOGETHER."

Place board in front
of-child, remove
forms. 'Hand forms
to'child' one at a

time. Cue.

Takes out at
least 3 pegs, one
at a time.

picks up at least
3 pegs and places
them in the holes.

(C4/1dren in cass)

willMorwmal11111110....0101061,,

Puts puzzle
together without
assistance.

Plates 4 forms in
matching space. 16



11 Aketicus itedi that cant. scored observingftildren ilOGROUP ACTIOIT1ES. 411 41
ev Children in class

k4

II
>
1-1

El

U
-4

vs

\ 0-3
-4

II
a
W .

E-

..<
Z

- .

Developmental'
Area
and

Test Item

.

. - _

Cue

0
...

.

.

Criteria

....)

e

.

.

.

_

.

,

..c."

-.1 6'4
N ch

za

0 zliE-0 00 0 U
,,..cn

;II a"Z O D
,11 44 C.)
44

t

(4 nesting cups) Fine Motor Present nested
cups, take apart
as child watches.
cua.

"PUT THE CUPS--)

. TOGETHER."

.

,
Cornectly fits
cups tdiether.

,

,

.,

.

.

.

e

.

.

.

.

.

.

.
,>

.

.

I. B.17
Nests 4 cups

. .

%

I

(Block or large

bead)
.

Fine Motor Hand child an
obj ect . Model
task. Cue.

-

"PUT THE BLOCK IN
YOUR OT)ER HAND."

.

Transfers object
to hand without
using table.

.

,

,

,

,

,

,

: .

.

.

,

.

cn
a4o,
0
Pa

. 0
H0
Z
4w
4

I. B.3 ,

Transfers
object hand to
hand

(1 inch cubes)

.

*Fine Motor Mcdel task and Cue

"MAKE YOUR BLOCKS
LOOK LIKE THIS."

..

.

.

Stocks 4 blocks
on top of each
other to form
tower.

.

,
.

.

,
,

.

.

.I. B.12
Builds 4 block

.

tower

.

4.

(6 one inch

cubes)

Fine Motor Model task and cue
,

"MAKE YOUR BLOCKS
LOOK LIKE MINE."

Makes biidge-
like model.

..

..1.

.. ,6 3

.

..

I. B. 19
Builds block
bridge

a T . ,
.



41.
Paige 12. -",BACUS itelk that can e scored OtobservinglIchild'ren diGROUP ACTATIES 4/

Chil ren in class

>4
, EA

1.4

.

cn
b4 A
o z
1-4 0

;2o
0z

1

wz
I-4
c14

co
..

A...

44

.

E-I

Developmental
Area
and

Test Item

.

Cue

.

t

Criteria

C.....0

.

..

.-

.
(5 blocks or beads
container)

*Fine Motor Place object and
container in front
of child.

Model task: Cue..

"PUT THE BLOCKS
IN HERE."

Puts 3 oul of 5
objects into
container.

.

.
-

.

....m.........--........,....mm,.....

.

.

.

,

.

.

I.. B.4

Picks up and
releases object

.

. '

.

,

A
M
al

z

E-I

c4o
E-,oZ
wzH

. 44

(Small objects-
pegs, beads)

.

.

Fine Motor

,
Place object in
front of child,

Mddel task. Cue.
v

"PICK UP THE .1

Picks up object
using p*almer

grasp.

r ).
,

4

.

,

.

.

I. B.2
Uses 'pincer

grasp

(4 large beads,
string with
reinforced tip)

,.,

*Fine Mo rtooe
.
Mdl wrth f irsi
bead and cue.

.

"STRING THE BEADS.'

,

,

Si dtrngs 3 beas.
...

,

4A--

'

b

.

.

-I. B.18
or

Strings large
beads .

.

.
,..ic.D

pi
pa

z pa

M q
_.0Z .

.
(3 inch ball or
.Nerf ball)

164 .

--- Place objects on
table in front of
child. Model task
Cue.

.

.

r

,Picks up obj ect

using palmer
grasp.

.

-

.

.

...

.

- 0 t.)
I-, -

.

.

Fine Motor
I. B.1 .
Uses palmer
grasp ..

r

+e



AACUS itesulithat can,* scored bylbbseriing atildrep in/NOIR ACTIAIES 4I 41

At (Children in class)

Deveropmental
Area
and

Test Item

Cue

(tricycle, hard
cement surface)

Gross Mptor
I. A.2I

Pedals tricycle

Cue.

"RIDE Tft TRIKE."

AP

Criteria

Seats self on
trike, pedals
and steers

without assistanc..

(20 to 30 yard
running course wit
two turns:indicate
by markers., e.g.,

cones, chairs,
poles).

Gross Motor
I. A.26 4

Runs course'

Model task and cue.

'RUN'

Runs course with-
out falling or
hitting markers.

a) Runs

b) Follows course

without hitting
markers

26.

(Inclined surface
of 10-15°,.3 to 4
feet long)

166

Gross-Witor
I. A.18

Walks up and down
incline surface

a) Place child at
beginning of upward
grade. Stand at
end of upward grade.

Cue: "WALK UP THE
BOARD" .

b) Place child at
beginning of downwa
surface. Stand at
end of downward sur
face. Cue.

"WALK JAN
THE BOARD."

Walks up and down
incline surface
without aids.

18,



15 WWII§ iteAk thSt canee scored bfobservingkhildren i41GROUP ACTIVITIES
41'

(Children in class)
4

r,

04

0

ff)

Developmental
Area
and

Test Item

__(Climbing appara-
tus having at
least a 5-rung
ladder and slide).

4
Gross Motor
.I. A.22
Climbs ladder
and slides down
the slide.

Cue

Stand at bottom of
slide; Cue.

Criteria

"CLIMB UP THE LADDER
AND GO DOWN THE
SLIDE."

Climbs ladder and
slides, down slide

without assistanc

-wir....

(Walking beam no
wider than 6 inchee
and at least 4,
feet long)

Gross Motor
I. A.23

Walks forward on
balance beam

Mo'de,1 task; Cue.

"WALK ON THE BOARD."

Maintains balance
while walking.on
balance beam.

1.

(Adjustable jump
standard and bar)

*Gross Motor
I. A.25

Stdps over knee-
high bar

Place bar at child'E
knee height. Stand
on one side of bar
and cue.

STEP OVER THE BAR.'

Maintains balance
while stepping
over bar without
asbistance.

(Stairs w#h min. *Gross Motor
If 3 standard stepE,I. A.19
ail optional) Walks up and do

alternating feet

163
sato as above)

Cue. "WALK UP
THE STAIRS."

a.

Cue. "WALK DOWN
THE STAIRS."

b.

Self-Care
iT7V-V-Tik itaf g

19. 163
Observe thechild. Hetitates and *

Tniaka hpfeirp



41
S,

ABACUS items that can be scored by %serving cfildren in (10UP ACTIVAIES ,4IP

(Children in class)
. --

Deve1opmentar
Area
and

Test Item

Cue 'Criteria

gGross Motor
I. A. 10

Walks indepen-
aently

Stand 15 to 20 feet
away from child.

Cue. "WALK TO ME."

a) with shoes a) Walks to
teacher without m
support or aids,

with shoes

-askon...b.wpopp........

b) 7ithout shoes b) without
shoes

10.

*Gross Motor
I. A.11-

Bends at waist

Model task. Cue

"DO THIS."

Bends from waist
(knee flex accept

able), maintains
balance and re-
turns to full
standing position

Gross Motor
I. A.15

Walks backwards

17o

Model task, take
several steps
backwards. Cue.

"WALK LIKE THIS."

Takes 4,to 6
steps baCkwards
without falling
down and without
assistance.

1.7



1WACUS itemPthat can bt scored byltbserving Aildren in %OUP ACTIVIOSIES 41

(Children in class)

Developmental
Area ,

and
Test Item

Gross Motor
I. A.16

Jumps in place"

Cue Criteria

Model task of jump-
ing in place. Cue.

"JUMP LIKE THIS."

Jumps-up 2 to 4
times, moving
both feet at, the

same time.

...01111P84 alsola....#1114.11116

(Door)

172

Gross Motor
I. A.20

, Jumps forward

Mechanical Know-
'How

II. E.1

Pushes door to
open or close

Mechanical Know-
How

II. E.2
Pulis door to
open or close

Model task of jump-
ing forward with
both.feet together.
Cue.

"jUMP LIKE THIS.".

Take child to door
and

"PUSH.THE DOOR
(OPEN/CLOSED)?

Take child to door
and cue,

"PULL THE DOOR
(OPEN/CLOSED."

Makeg at least
3 forward jumps,
keeping both
feet together.

Pushes door open/
closed (at least
18 inches) with-
out assistance.

lktlls door closed
open.(at least

(Door with knob) , Mechanical Know-
How
7777: EI3

Teke child to door,
model task, and cue.
"TURN THE KNOB AND

Turns door knob
to open door
without assistanc

,

e.

.173



red b observjng*hildren i4OGROUP ACTIOITIES.
.. .

(Children in class)
. ,

1-4

H
>
H
El

C.)

4
.

v)

4 ,

H
c4

w
El

z

o

Developmental
Area
and

Test Item

Cue

,

Ini..........00.pmemommipw

Criteria

,

c

/
,

,. 11111i..
4
.4

.-1C

c)
w E-I0 Zri4 0

C.)0Z
1-4

8

z

o
--..

(Water fountain
child can reach)

.

Mechanical Know- Model and cue.

"GET A DRINK."
.

Drinks from

.

--o.-p.pp---.....oe...-

.

How
II. E.5

Drinks from
water foUntain

(Street)
'

Safetx Accompany child,
cue.to stop at
curb.

"STOP." .

.

Stops at curb.

.

.

.

II. F.2
Stops at turb
and looks both
ways

us
>40
'El
>41
co
cow
c.)wz

,

(Toys of interest

:1
4..

*Socialization Observe the child.
Cue.

"LOOK AT THE TOYS."

Plays appropriately
vith toys with-
out adult
direction.

V. 8
Initiates own
play activity

(Another child
'laying with toys;
additional toys

r
available)

174

Socialization Observe the child.

.

.

Plays appro-
priately with
toys near

- another child
but does not
necessarily
interact.

(//

V. 9
Engages in
parallel play

(Classroom or
ft, playground; other

ichildren)

Socialization
,

Observe the child. Approaches peer(k)
and engages in
acceptable
intarnrtinn_ -

.

.

V. 22
Initiates peer
rnntnre



:Ilage
I
1119 *DACUS itemilthat can At scored b observing fhildren intROUP-ACTIATIES

(Ch11dr6n in class)

C/)

Developmental
Area
and

Test Item

(Small toy with
wheels, e.g., car .

truck; flat sur-
face)

Fine Motor
I. B.5
Pushes wheel
toy

Cue Criteria

'"--'''11111.004111.111111111MIMINIaMIIMPININIMPlw

Model task. Give
object to child.
Cue.

"DRIVE THE fl,

or "MOVE THE .11

Pushes wheel
toy.

101100..0111010..11111110..=

(Stacking ring
toy, rings maY

o vary in size)

ui
>4

;
(Cobbler's bench

o or similar pound-
ing toy)

<Jack in the Box

a with hand crank)

Fine Motor
I. B.6

Puts rings on
pegs

I.

Take rings off peg..
Model task: Cue.

"PUT THE RINGS ON
THE PEG."

Puts 3 rings on
,peg, if graduate
rings are used,

disregard size
size differences,

Fine Motor
I. B.13

Hammers pegs

Model task and cue.

TANNER THE PEG."

hammers at
least 2 pega into
holes. 4

z

Fine Motor
I. B.14

:Rotates handle

Model task, present
toy to child. Cue.

"TURN THE mAtipLE."

Rotated handle
untif toy pops
out.

(ToYs or snack

itemi)76
Socialization
V. 14
Makes a-choice

Present two things'
to child. Cue
"HERE IS A . AND

Chooses one thin
and does not
fuss when both .



. &GUS iiemakhat can blascored byebabrving offildren in &OUP ACTIVATES

Children in class ,

O

t-4

H

.

H
t-

C.

2
44

1-4

c4

w
.

.

14 ,
44 ,

.

Developmental
Area
-vend-

Test Item
,

.

. ............

. Cue
,

.

illor

.

.

Criteria

,

,

.

s,

.

1.

(Food br toys,

other ch4.1dren.)

/

Socialization Cue.
\

t
"LET (name of othek

........i..........

Shares toys or
food without

fussing or eing
aggressive

k_..,

.
, .

V. 17

Shares taqs or
food -

..

child) HAVE A (name
of food or toy). towatd o

'(Other children
at cooperative.
play level)

\

. ..t .

Socialization- Observe the child.

',
,

.

_

Engages in play
with at least
one other

child, sharing
toys and/or
working put
differences..

.

.

.

.

.

. .

V. 23 .

4-Engages in

coopekstive play

s

.

.- .

(Toys child has
been pllYing witW

_

.

.

Socialization
.

Cue. ,

.0

n HEtP PICK UP THE
TOYS.".

.

_

Assists.in
putting, toys

away.
.

.

4
.

, V

V. 11
,

Helps gut things
away

lit m
I
.

(Familiatkperson)
,

.
/

. .

.

k

, .

. .

Socialization '

# ,

Child sees familiar
person.

, .

,
.

,

Initiates

.ver bal greeting.

,
.

.

.
.

.

.

, . 1

.V. 19
,

Initlaes
,

greeting

I.

.

.. . i

*8ocia1i ation, 'Cue. ..
1

RespondEtylph a:,
.

AT. , espn g!,



Tagetl. 0 AfkCUS items

cs4

hat can b46;cored by lkserving CAldien in dROUP ACTIV4/ES 4/

(Children in class)

Developmental
Area
and

Test Item

Cue

IC

*Socialization
V. 7

Gives hug on
request

Cue.

-"GIVE ME A HUG."

Criteria

.111111111POINIPIMPIMIPPIL

Gives hug..

0

a.

,aur

*Socializatidn
V. 18-

AnSwers spcial
questions

'Cue.

a) "WHAT IS YOUR.
ilAME?"

b),"ARE IOU A BOY
OR A GIRL?"

c) "HOW 'OLD Au
YOU?",

VerballAY responds
to all questions
with appropriate
answers.

(Parent)

4 ,

rm.

*Socialization
V. 4'

Separates'from
parent without

. , crying

r
4

(Waves bye-bye)

4
4
4 130

Socialiation
V. 5

Waves bye-bye.

:Take child from
parent and have
parent leave
room.

May fuss momen-
tarily but

Model task and cue.

. "BYE-BYE."

Waves hand and/
or arm:

81
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10

11BACUS itemlithat.can A scored byilobserving Aildren intROUI; ACTIVITIES

(Children in'Claas)

1

Developmental
Area
and

Test Item

>H

Cue 0

Socialization .

V. 21

Makes transiefion
between claas-
room activities

Cue appropriate
transition.

Observe the child.

Criteria

a-imiaweir....1111.......A16101.4.1110610M7MIN. mallOmmepalelIrg41,1Ma..../11NNawillMeao.

Responds to
verbal directions.

Changes.,activities
without resis-
tance or delays.

*Safety
II. F.1
Avoids bumping
into objects

Observe, the child. Moves about
environment with-
out running into
objects.

(Group time: story
sharing, music or

any similar
activity)

(Other child in
classroom)

1 8-2

Socialization
V. 15
Participates in
grow) activity

Socialization
V. 16
Waits and takes
turn

Observe the child.

Assess this during
a group activity.

Joins in group
activity.

Waits and take's
turn without
fussing or being
aggressive toward
other children.

1 8

I.



Pag1123 *DACUS itemllthat-can 4111 scored b0Observing thildren in4bROUP ACTIOtTIES

Children in class

E-0

)-1

>
1-

EA

C.)

.4

Zoo
c4
=
E4
.4m

cn .

AC

I-4

tx

w
E-I

-4

Z

-o

Develdpmental
, Area

and

Test Itebl

Cue Criteria

.

.............m.-Lasmor-4...... .1..............1Na.
Toileting Observe the child.

. .

Fusses when soiled
and/or wet, to
indicate soiled/'

,wet pants.

.

II. B.1 ,

Fusses to have
diaper changed

Toileting,,
.

,

Observe.the child,

.

.

Indicates soiled/
wet pants by
gesture or
verbalization.

.

,k

II. B.2
indicates pants
soiled/wet

-

Toileting
..

Observe the child. Verbalizes need
to use bathroom.

,

II. B.3
.Verbalizes
toilet needs

.

Toileting Observe the child.
,

Remains dry/un-
soiled during
school hours;
uses bathroom
when needed; has
established
bladder/bowel
control.

,

.

.

18-

II. B.4

Stays dry/unsoil'ed

during school
day

,

.

t
184

, .

Toileting hild.Observe the c
-

- Pulls down pants,
sits,, wipes, pullsII. B.5
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I.

*ABACUS itell that caste scored lir observingOkhildreit i4OGROUP ACTAPITIES 40 41

(Children in.class

, 0
.4

...4 ,

H
,

cd :

t=3

H

X

Developmental
Area
and

Test Item

1

Cue

.

.

___ _ . _ _ -

ri
Criteria

,

0

....+.71.0

.

.

,

,

....:..\

Toileting Observe the child Indicates needs,
take, self to
bathroom, com-
pletes tasks as,-
in item 5, re-
turns to room.

\

alIMMR-rIMOM

.
II B 6

2...___L_

Takes self to,,

toilet indepen-
dently

(Child's_pull-on
pants)

I

Dressing,. Child has on pants.
Point to pants and
CII. a

"TAKE OFF YOUR.PANT

Takes off pants.

.

."

,

.

-II. A.2

Removes pants

(Child's pull-on.
pants)

.

Dressing Lay pants on table
near child. Point
to pants and cue,

"PUT ON YOUR PAN1t.

Puts on pasts .(is

not responsible
for fasteners or
zipper).

.

.

,

II. A.6
Pulls on pants

,

.

. -4

.

-

.
,

.

.

.

. '

. ,

.

...I

,

,

.

.

.
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APPENDIX A

5. Directions for Setting Up Entire Monitoring System
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MANAGEMENT SYSTEM SUMMARY

PROJECT PIRST nANCE

f



1. poAssessment

- A.B.A.C.U.S.

- Communication'-"Sample

2. Do each child's I.E.P.

3c-, Display wall chart of classroom's TOTAL I.E.P. Goals. -

- Goals to be monitored.through INDIVIDUAL PROGRAMMING.

- Goals to be monitored through GROUP PROGRAMMING.

Keep wall chart up toidote throughout tbe year (program suspended,
program running and program completed). P

Rearrange schedule allowing maximum numler of individual slots;

5. Baseline ALL (approximately 4-6) programs to be taugbi through Individual
Programs.

-.S. Return progrims that you.will not be teaching to child's file.

7. Continue baselining the programs that you will work on. Begin with.

2-4 per child: Add on gradually.

* Programs on wall chaet of programs being run:

8. Display blank wall of maintenance checks (Form M-6a).

lt

3
, GETTING THE CLASSROOM READY FOR CLIFSBOARD SYSTEM

411

130



It Eacti clipboard should have a 14-1 sheet on top.

.) Remembdr O's on M-1.will alert'person to run program.

2. Have reinforcement inventory and communicatiOn competency s'heets..
3. Each program that will'be run should have a;

- M-2 sheet

- sheet

- Copy.of the curriculum attached (,if possible)

-
- Program Graph

(the current M-3 should always be on top)

(All papers pertaining to program should be clipped together.),

4. Include on each clipboard a blank individual Maintenance Sheet (M-6).

r

SETTING UP EACH CHILD'S CLIPBOARD, OF INDIVIDUAL PROGRAMS

1:

191



0.
.1. Begin base3ining the program on which ydu will be workin (from I.E.P.

:goals). .

2. Do-Baseline 1 - only the highest step,and the highest unit in a.backward
fashion (D4, C3, B3: Al).

.

3. Do.13.aseline 2 on the step that you thihk you ehould teach (where
an error occurred). You also may run Baseline 2 by running the exact
itep and units that were previously run id Baseline 1:

* Nopefully,.five days can occur between Bateline 1 and 2. Realistically,
yo4 may need to run Baseline 2 on successive days.

. ,
,

4. Take additional baselines until yob have stable baseline - (baselines,
s6dwing s4milar information).

, .

41 5. On Basel4nes I don't meet criteria! (Child either knowi' it or he doesnq) -
don't REINFORCE ,

0.

6. Begin FIRST UNIT of the STEP that you decide tO teach.

'BASELINING PROCEDURES FORANbIVIDUAL PROGRAMS
7



DAILY

.
1. Check irthe criteria was met and if the criteria'is'appropriate

(may.need to modify).

2. Always, fill in:'

a. the St'ep and Unit for the next day

b. the opportunities that will be asked'.

3. Use the Comment Section.

SPOT CHECK

1. If the child,is staying on a un'it for a long period ortime (more than
5-10 days), yqu will need to examine WH . Check the reinforcers, the-
difficulty of the besk,.the selection o the task .(is it boring,-etc.).

F-

2.'"' Occasionally, you will need to-PROBE ahead (cf child,seemt.to.know
material and you iuspect he knows higher steps) or PROBE back.(if he

'"seems to have forgotten step already taught).

* Nelleinforcing during a PROBE.

DAILY:UPDATING PROCaURES: OF INDIVIDUAL.PROGRAMS
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1

C

;

a:

P.,.. '
.1., When the child has demonstrated proficiency of highest unit of highest

step in Program, riin POST BAO.
-..'

c

. - POST BASE is set up exactly as Beseline 1.

"-.D0 NOT Reinforce during POST BASE.
o.

.-.. '

. -......If child misses opRortUnity during POST BASE you may need to:

a. rerlin.the POST BA.E

'b. go bad( to missed step and proceed through program.
.

.

Z. When child has all correct resonses Tor posy BASE set up Maintenance-
cheks.- 41,346 and 10 weeks) after POST 6ASE DATE.

.- Fl1 in date's on child's Maintenance peck (M-6).
.

,- Fill in'cbild's name, program and, dates on wall chart (M-64,

.ENDING THE INDIVOUAL PROGRAMS -1.POST BASE MAINTENANCE

194
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.

;

..J .

1.' LABEL,-
.

,

.-

4! .

.

a. . name d. vertical axis (program unit)
.

p
b. provam e: hoiliontal axis. (date, teaching sessions -

,

.
-

.

.c. develppmental, area minutes)
N

.

2. ILLUSTRATE\ BA5ELINE PERIOD N

....--,

Should have a stable baseline period. (Child does.not have to meet
Ar criteria during baseline - he either has-the behaviors or he doesn't.)

3 . PLOT DATA'FOR SESSION - r, . .

II
. .

. .

ANA

ark

.s.

.
r .

o's

,Child aeures behavior wheli criteria are met.

* Note - if-criteria is twofold:, e.g. child gets 3 correct for 3 session

For one eession, if child gets 3 correct then child gets that unit
for that particular day. Stay on this,unit until the thild has this
for three days.,, . .

4. PUT' 1 TO NOTE LAPSE IN TEACHING DAYS

Put a 1 betweerk two dates if 15 or more days have, elapsed,between
teaching,sessiont. Draw a ,dotted vertical line up the graph; specify
the nuffiber of days that,have ellpsed and the reasán for such a large.'"
gap in,the data.

I'

5. IfTrogramcft being maintained y ne xt prO9ram.in sequences indtcdte
on graph in maintenance sections

/

;

GRAPH I NG .

'1 q-
a

e".



1.

2.

3.

.

4.

5.

6.

"7",

As soon as a behavior is suspected of becoming a problem, or if a child
has an unreasonably low rate of producing a bghavior, pull an 1.1-1.4a data

sheet and do some A-BR-C recording.

Bring tkis data (2-3 days worth) to the pext staff flieeting where the
interfering behavior to be reduced or the socially desirable behavior -

,to be enhanced is clearly defined, observatiori intervals are spelled
out and'data collgctors identified.'

Transfer the information'developed above to the M-5, determine whether
frequency or,interval data fs apprqpriate.and begin the baseline. (kf,

the behavior is a severe one that demands immediate attestiqn, forget
the baseline - go right on to changing the consequences.)

After 3-4 days of baselining, fill out the M-4 giving close consideration
to antecedents and contequences. Be sure to emphasize irveastng de-
sirable behaVior.

Summarize daily data on M-5A and graph the data concurrently.

When collecting data, be consistent - collect the data at the same time-
every day, the same amount of times each week.

196
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APPENDIX A
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'6. Work $heets for Monitoring Individual ProgralS
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'1

it A

'WORKSHEETS ON DATii COLLECTED IN INDIVIDUAL PROGRAMS

2(
.

I. TRANSPARENCIES AND WORKSHEETS ON BASELINING AND UPDATING PRCCEDURES

. 7.

IIRED ON THE K-3

)A. PRES ,/iNT ENTIRE PROGRAM - discuss the heading on the form, simple
4aselines, meeting Criteria for each unit, probing, and ending a
program

1. TRANSPARENCY AND HANDOUT of RANDY

B. DISCUSS SIMPLE BASELINES - explaih Kw to "set up" the baselines;
haire trainees "set.l.p!: the baselines correctly, then present examples
and have the trainees find the errors

1. TRANSPARENCY AND BLANK M-3's for"DAVID

2. HANDOUTS on SUSAN

.3. HANDOUTS on ABEL

4. -HANDOUTS on VIRGINIA

C. DISCUSS INITIAL PROGRAMMING - first have traiuees "set up" baselines
then discuss answers from transparencies and,disduss where instruction
would begin.

1. TRANSPARENCY AND BLANK 14-3's

2. tRANSPARENCY AND BUNK M,3's

3: 2RANSPARENCY AND BLANK 14-3's
4

for DEBBIE

for MICHAEL -

'f or CYNTHIA!

D. DISCUSS BASELINES WITH VARIOUS OPPORTUNITIES

1. TRANSPARiNCY AND BLANK 14-3's for RUSSEL

2. TRANSPARENCY AND BLANK m-3's for JIMMY

E. DISCUSt INSTRUCTIONAL PROGRAM HAVING VAAOUS OPPORTUNITIES,

1. TRANSPARENCr.AND BLANK 14-3's fOr ANNA

/I. WORKSHEETS FOR GRAPHING

A. HANDOUT a completed"graph from data colleCted on;the M-3'4
.

B. HANDOUT completed M-3's for FRANK's progrgm and graph the data
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hild's Name:

rogram:

r-tdria:
4

PROJECT FIRiT CHAN.=

Performance on Knowledge and Skills Piolkam (M-3)

Rand), ,

ev;ers IV4)./ Of(r i 17 Oa

otz 2f c/ y or)
t (I) (11)112-'

umber Of -3 in Progr4m:

rree,fionaL procecitirt.

step/

Unit
Time

/0

' Lx),K) fiy a 7ret)1.. . Pro p.

CodeL Uppbr Dok (Antecedents)
,A - d'id, complete (model, guidance,.etc.)
a - aicT, partial (prompt, prbp, etc.)
P - Probe
Lower fox atehavior Cdnseguences)

Correct
Nil:Reinforcement
0 - Incorrect

- CorrectiOnal. Pr ocedure

Reinr
forcer

Opportunities
4 5 .6 10
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Child's Name:

Criteria:

ianc))/

7 Lati_fC 9 ceter0 for-

PR:IJECT FIRST CHANCE

Performance'on Know1edee and SkillS Program ,(M-3)

tovrt-Number of Steps in Program:

( 4, j)lock.) -1-r cut)

Code: Woper Box (Mtecedents),
A.- aid, complete (model, guidance, etc.1

. )P - Probe
I...5wer, Box (Behavior Consequences)V - Correct
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Child's Name: 722521Pitd

1Cogram: eld.15 On a 5-1-r-dtght 1106
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PRoltLEM5 U(AN,PC:e.Pnel 1. Whojt -1+4- terror-ft \'
PROJECT FIRST C OW WOLI.Ld -you do

Terformance on Knowledge and Skills 1;rogram (ML3i .+h4. tlex+ 'day ?
ld's Name:

4 3(160.11
Code: Upper Box (Antecedents),,

'A - aide-complete (model, guidance, etc.)I. Gro..95 and Reikeze3 La_r5., Pe0 5
t

a - aid, Rartial (prompt, prop, etc.)
P - Probe

Lower Box (Behavior Consequences)
- Correcter of tiaj$ in Program:
Reinforcement

0 - Inco?rect --> ,redionoL proced u re : )
.

... .

@ - Correctional ProcedureStep/
Unit

Rein-
forcer 1 2

Opportunities
3 4 5 6 7 8 9 10 Comments ,

A 3
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pROBLEMS (16a5tlinej
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A RECORD OF EACH CHILD'S GOAL'S FROM

1. Use this to be sure that the present scheiule is meeting the children't needd.
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-35-

Flexibility

cs

Be flexible in yOur teaching so that you can meet individual child
needs. Daily modifications may need to be made depending on the child's
interests, affect, physical condition, etc.

/gnoring Behavior

Depending on tilt Child and the behavior, you may need to ignore
inappropriate behavior that occurs during teaching. How to igifore a chtld's
behavior varies for individual children, but physically turnin your body
or face away from,the child is effective. As soon as the child is again
focusing on the task at hand, teaching should proceed.

Time Out

Time out refers to removing 'tbe disruptive child from the learning
situation. With young handicapped children, this can often be done by
turning the child so that his chair faces away from the group. . When the

child has quieted, he should return to the group and be reinforced for
appropriate behavior.

Orchestrating the Classroom

From the assessment and the I.E.P. process each child in the
'classroom has prioritized goals. To assure that all children in the
classroom are,provided with opportunities to accomplish their indivi-
dual goalsf the daily classroom schedule must incorporate in a meaning-
ful way individual programming,.group programming, and other activities,
e.g. special guests, field trips, films, assemblies. Such a schOule,
must utilize a variety of programming options. To provide a well bal-

. -

anced school day with optimal opportunities for learning a schedule
must reflect the special needs of all the children in the preschool
classroom. This section focuses on how co orchestrate the"classroom
or organize the school day.

1. Selecting the Components. The first step is to-determine
the basic components of the school day. Most balf-day developMental
preschools have a daily schedule that incorporates an opening period,
gross motor ti:ne, snack time, bathroom break(s), arts and crafts' period,,
music time, story time, fine motor activities, readiness activities,
and interactive play periods. Por young handicapped children additional
components may need to be added such as physical/ocCupational therapy
and.speech therapy. In planning, the teacher should select those com-
ponents which are most viable for her particular group of young handi-
capped children.

A planning sheet consisting of a list of possible components
an'd space to fill in the approximate time to be spent on each component
is given in Figure 6. Using this planning sheet, select the basic com-
.ponents necessary to meet the educational goals of the children, and

41k.
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Figure 6

PLANNING A SCHEDULE

Approx.
amount of
time Components

1

*Circle- - opening exercises which vary in conte t from day to day
or week to week.,

*Interactive Play - a play area where children interact with peers
using teacher-structured materials and activ-

e

ities, e.g. dramatic play centered around a
theme, woodworking, kitchen, block building.

*Movement gross motor activities in either an indoor or outdoor-
setting; may also include physical/occupational therapy
exercises.

*Snack - fruit juices-natural sugars only, milk, popcorn, dried
fruit, granola, etc.

*Bathroom - as schduled with group or according to individual
toileting schedule.

*Activity Table - children work at one' or several activity tables;
activities generally focus on fine.motor and
preacademic tasks.

*Small Groups - children work in small groups on individual and
group programs; content of activities vary but
usually focus on communication and preacademic
taskt'.

*Story - simple picture books, flannl boards, hand puppets/
finger puppets.

*Music - action songs,.finger plays, rhythm band.

*Rest/Relax - low lights, mats; listening to soft music, relaxing
exercises.

*Flex-Time 7 a time when any of the above activities or special
experiences (field trips, special guests; etc.) can
be planned; activities vary from day to day.

*Special Needs Thev.py - speech therapy, occupational therapy,
physical therapy.

*Individual Programming can,be scheduled during this component.

REMEMBER that a dN1T Approach may be incorpOrated withiri the daily
-schedule.

2 63



specify the amount of'time to be spent
40 of components on the planning sheet is

to develop and select other components
children.

on each coMponent.

not exhaustive, so
to meet the unique

The list
you may need
need of your

2. Arranging the Components. The second step is to arrange
the components on the schedule. At Project First Chance the basic
components of the schedule remain stable from week to week, although
the activities vary from day to day to enhance learning.and facilitate
generalization.

A blank schedule is given in Figure 7. List the components
in order, and give the time for each ccmponent. This classroom sched-
ule must reflect the goals and learning styles oI the children. In

planning a schedule, consider the following questions:

Does the schedule allow for the children's I.E.P. goals
to be met?

Is the length of time for activities appropriate for the
children?

Do the activities vary in intensity (amount of responses
required by each child)? Does each child rotate between
intensive 1 to 1 andgroup activities?

How many staff/volunteers are necessary to implement the
schedule?

. Are the staff/volunteers being used wisely? Are the
staff's strengths and abilities matched to the children's
needs?

3. S eduling Individual Programming. The third step in de-
veloping a wo ble classroom schedule is to plan and schedule the
individual prog amming. In order to schedule the individual program-
ming, the siaff must determine for each child how much time is needed
for individual programming. The amount of time needed will vary for
each child depending upon his stated goals and learning style. For
example, the amount.of individual programming will be considerably
less than for a child whose goals are targeted in the areas of higher-
level communication and socialization than for a non-verbal, phygically-
involved child. The I.E.P. delineates the individual programs each
child is to focus on and should aid in determining the amount of time
necessary for ind'vidual programming.

,A sample schedule is presented in Figure 8. In the sample,
nine students are in the classroom, and there is one teacher, one aide,
and one volunteer on Mondays and Thursdays. Each time individual pro-
gramming is scheduled "I" is written to slignify individual programming
and the child's name is given. In some ca4es the task or program is
also specified.



Planning A Schedule

The dairy schedule is a reflection of the classroom philosophy.

A. Determine Priorities

1. How much teacher-directed time is needed by each child?

2. 1much child-directed time should be alloted to each child?
ld-directed time is that time when the child chooses

freely from activities provided in a structured setting.)

3. How much individual time must be alloted to each child through-
out the day? Be sure to include this total number of slots
in your daily schedule.

B. Establish ActiVities

1. Determine all of the possible time slots needed during the
daily program.

2. Fill in the slots that must remain stable (i.e., bathroom,
snack, etc.)

3. Build around stable activities according to the needs of
the children and the resources available.

C. Check Effectiveness

1. Be sure that a balance exists throughout the day of active
and passive activities.

2. Be sure that the staff is being used wisely. The responsibilities
of large and small groups'and individual programs should be
evenly divided and mixed and matched according to the children's
need and the staff's abilities to ieet these needs.

.270
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'PROJECT FIRST CHANCE

CLASSROOM SCIMMILE

'

8:45

9:00-9:15

9:15-9:25

9:25-9r40
.

9:40-9:45

9:45-10:05

-

Arrival

Morning-Place ,

1114664444a Pug:tams

Breakfast
Morning Place
Individua Pugtams

1

Circle Time
Orientation

Language I (3 language groups
Individaat Data Taken

Meet at Rug

Interaction Tine (rotationiof 2 groups

t

: 10:10-10:40

10:40-10:55
4

1

Moviement/Music/Dramatic Play,(rotath of 2 groups)."

Language II (3 language
Individuat Data Taken

10:55-11:00 ileet ai Rug

11:00 , Lunch

11:25 Dismissal

4 ii
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groups
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to(

Individual
Pro rams Time

4':j

. 8:00 ^
to

8:30 no,

I
. 8:45

.
9:00

9:20

. 9:30

9:4t

I.

"A

10:05

t)

.Preparation,

Review of day's schedule

Meeting Place

A

Morning Place .

Breakfast

'Circle Time .

Communication,Groups iii

1.

10:30 .Communication Groups iii

ft

AotivitcTable

Movement Groups I, II
(Rotation between the two)

Bathroom_

Meet at r g
-

.

10:45, *Flex Time

. 11:00 Lunch

11:25 Dismissal.

*Flex time will include various activities throughout the week (dramatic
play area, music, movie, story, etc.).
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*Code:
* = INDIVIDUAL' PROGRAM
/
n

M=SALL CROUP

= TOTAL CROUP
= FREE PLAY EXPERIENCE

SCHEDULE OF DAY'S ACIOIVITIES

Session
Days.

*Note'

.ACtivities usually requiring more
responses from the child

less responses required

Approximate
time

slots
Code

1.. Are,the

chi4dren'
I E .P

goals being
met here?
Which'ones;?

2. Is the

length of time
appropriate?
Too long?.
Too short?

3. How
many people
are needed
to imple-
ment this

activity?
, As many as

are.currentl-
ly,being
utilized?

4. Ate Ch
activities
being rota
(those re-
quiring hi
responses
compared t
those requ
ing law re
sponses?

41111
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,
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A VIEW OF EAtH CHILD THROUGHOUT THE DAY

This cbart can be used as a check on th da y schedule. It can giye an
observer a good idea of what is happ ing to each child while he is participating
in a typical school day.

CODE :

* = Individual program,being run using pre-planned program (data shot::
i be taken)/

X = Individyial attention being given to child (walks, story, etc.)
/ = Teacher directed Group Experience with high fnequency of respon; -equired

from chi d (pasting, stringing, painting, etc.) , 1-
' = Teacher-directed Group Experience with very little responses requIrea of child

411 (passive activity such as circle time, music activity)
0 = Free play (child ctioos.ing responses)

f *
POINTS TO EXAMINE:

- How does each child move through the day?
- Is the programming too stimulating? Does the child have quiet times following

intense progrgmming? Likewise, is the a*cention being received during
Individual programming being scattered throughout the day?

and what tvne o f 'MID is the chiLgmblaramamonsed to?

Time Slots

1101

C.
CODE

CCMMENTS
A

IMEETtitV111"1""; 1==M4P.F0**:14--0114=er"ittiffltsoliZik
.'".."e;4421011701#'' kiaities*Iiiiit724111-WCE,'

411.

ILD

Time Slots

codt

COMMENTS

Ripe Sloes
.s.zugar=,SEEZMEVA-a''"Zzr''If2reieaic2Z22M!2Era2eVg2!!EIMEis..L..""

'HILD

CODE

COMMENTS:"

"goololo.401141.410011/101CIAIWM*.VPIVre
t110011,11,nr'WAr

wr,r Ile oraftswomi.6~ind-Ara.

1
H ILD

, CODE,

.!.,C4ZIENTS
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UTILIZATION OF NFF

'This chart can be used to determine how efficiently your staff is being used.

*CODE:' *Ideally, as many teachers as possible should be pulling for %individual programming
during each,t1me slot

* = Nnning individual program with pre-planned program (cues, and procedure written,on 11-2)
' X = Individually attending to child (walking, sitting with child, etc.)
/ = Supervising,,or helping with small group activity (teacher-directed, including self-help skills)
' = Supervising, or helping with TOTAL group activity,
= Monitoring Free Play

:IliE SLOTS

.

t o

--
.. . ... ...

s

... . .- - --- ... .

OTAL
[1.1.10tu-

TME_/;,

%64FF

,

,

.

.

.

.

=I=

:UNE SLOTS'

1.CODt

i

COMMENTS
.

...*
APINIMIN

. ^.....0.1.1

1E-

...
- ....logrsemeambleetyriae _

.
-1=immaimiia.46.wid -1...4...A. fo............

...

rAFF
. . .

-

...

. A

CODE

CCHHENTS

. .i.

.

..4.4.4,-........ LjJ4.

1

TIME SLOTS

.,,joila -..,.-t-hrhoLir--a. ...--.

I

r. ..-.... &ow....

ME

t
-A-Aht4.1m,rel=f-/ ....Apylim...............rwaftwirsweessamairainom

;TAFF
I

I

.

cpE

H.

i
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BASIC DEVELOPMENTAL
AREAS

SELECTION OF ACTIVITIES AIMED
AT SKILL AND CONCEPT GROWTH IN 'BASIC DEVELOPMENTAL AREAS

Are the planned activities meeting the NEEDS of the children???

LEARNED EXPERIENCES

1. BODY MANAGEMENT
a. Gross Motor
b. Fine Mdtor

2. SELF-CARE
a. -Dressing

b. Tolleting
c. Groomin'g

d. Eating
e. Mechanical
.4` Know-How

3. COMMUNICATION
a. pre-requisites
b. receptive skills
c. expressiye skills

4. PRE-ACADEMICS'
a. Thinking skills

. b. Reading skills
c. Math skills
d. Writing skills

. 5. SOCIALIZATION'

All are taught and learned
through SENSORY EXPERIENCES

-visual
- auditory

- tactile

- kinegthetic

- olfactory

Communication and Socialization
can be taught through
individual programming;
however, it is necessary to
EMPHASIZE them throughout
the day!'

Body Management, and Pre-,

Academics are often taught
by the means of art activities,
music activities, motor
adtivities, etc.

For each activity scheduled through- .1
out the day, it should be questioned:

1. WHAT SKILL OR CONCEPT ARE YOU
TRYING TO DEVELOP BY USING
THIS. ACTIVITY?

2. WHAT SENSORY EXPERIENCES ARE
YOU PROVIDING TO AID IN THIS
SKILL DEVELOPMENT?

3. IS THIS ACTIVITY APPROPRIATE TO
THE LEVEL OF THE GROUP?

4. DOES YOUR CHOICE OF ACTIVITY
REFLECT A CHANGE OF EXPERIENCES?

(Are you using different

materials or the same materials
in different ways to teach
the necessary concepts?)
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4:

Note that individual programs are run throughout the entire
school day. They may be run in conjunction with the 'group, e.g.
working with Anna on "Action Words" during Movement; or programs may'
be run in a -to-lesetting seParate from the group, e.g. working with
Chuck on " ting!' while the other children are at the activity table.

, It is not necessary to specify which program(s) should.be run
with a child on the tlassroom schedule. ,The Month4y Program Sheet
(*-1) (Systematic Data Winitoring, p. 34 on the clipboard) indicates
which programi to rimy eadh day. Not specifying the program allows a
staff member working with an individuq. child to run more than one
program during an individual programming period. On Monday at 10:35
in the samPle schedule, the staff member who is working with Jose may
fiEVUose is "really cooking", and siie may be able to run several'of
Jose's individual programs during this period.

I

At Project First,Chance the classroom schedule with the indi-
. oridual progAmming.times specified remains the same from week to week.

Therefore, the sa:mple schedule in Figure 8.is reproduced so the teacher
does not have to recopy the same inforiatj.on each week.

4. Scheduling Group Programming and Assigning Staff!. The
final step ih completing the schedule is to schedule group programming
and assign staff. As with individual programming the amount of time
needed by each child for grOlap programmiTig must be determined. ,This
time will vary for each child depending upon'his stated goals and
learning style. The I.E.P. delineates which group programs individual
children,are:participating in and till aid in determining the amount
of.time necessary for group programming.

Using this information, schedule the various group.grograms.
For each group program write '"G" to note group programming and write
the name of the program. It is not necessary to.note the names of the
children in the group because this information is specified on the
Group Program Data Sheet (MG-1) (Syseeluatic Data Monitoring, Q. 79).

1 -
-, Like individual programming,'group. programs are run throughoai

the day. Not every grogram is run every day, for group programs by .

definition'do not require the intensive teaching that individual pro-
grams dd.

In addition to scheduling grbup programs, the staff (inclUding
volunteers) needs to be assigned to ver.ious individual and group pro--grams. The staff assigned to a specific program is noted by placing
the,staff's initial in parentheses. At Projett First Chance when,staff
are assigned to a Program this assignment also carried the responsi-

, bility of planning the activity in the case of group programs, or
Organizing the materials for individual proarams. An exception.tb
,this rule, however, is made for new_volunteers. Therefore, in aesig7.
ning staff it is crucial to match the staff's' strengths and abilities

,with-the student's heeds.

414,
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4 completed sample classroom schedUle is given in Figure 9.
In the completed schedule group programi have' been specified as well
as staff'being assigned for both individual and grop progiams.

In the sample (gl) is the teacher, OnPis.the aide, and (fj)
the volunteer. It is important to note that both the aide and the,

volunteer,run individual,as well as group programs, ,At Project First
Chance, the volunteers'have been very successful in running,individual
programs andhave enjoyed the l-tb-1 interactions.

Also, note in the sample that a special guest has been sched-.1-
uled for:Thursday from-ll:l5-ll:45. The individual prograds have been
crossed out and no group programs have been scheduled.

. .

4,
In Addition to the information on the schedule, some teachers

may want to note the name of the activities tha:t goes with different
group programs. For example, during Activity Table at 9:30 the cutting
activity 'for Monday might be Making,Paper Sack Vests,and for Wednes-
day might be Making Happy Faces.

. I.

.

40 The Small Groups time slost at 9:0 on Monday is,detailed below.
. Blanks 'for filling in eaCh group activlty are provided as well as a

,

description of each item in the timt slot.
\

0

.9:3.0 Small
Groups

Individual Programming .

r

names of children to receive individual
programming ..,.

-

I Frankie, Gordo, misty 010

G _Location Words '(gl)

CM's & Trucks
7

-G Obj. & Act. Utt. (fj)

FUnsville

4Group Programming

'initials of staff
assigned to do
programming

name of group pro-.
gram
name of staff

,

assigned
name of activity

.
..

.

the completed clasSroom schedule can be posted on the wall or
any other place where it cari'be easily seen. It can also be.submitted
,to the school princiPal in.lieu of a plan bbok since it proyides.the -
necessary information,for planning and orchestrating a classrOom. .

. .,-,.,

Orchestrating the classroom is Crucial,to success.ful implemen-,

tation of this preschhol curr,Lculum. Initially, a, great deal of teacher
'effort must go into planning a Vooth running school day, but the
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/
process described in the preceding steps should help facilitate such
pljanning. Implementing such a schedule should provide opportunities
for children in the classroom to meet their edu ational goals..
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APPENDIX A'

9: Monitoring Teacher Behaviors ,

r
"*.

f

,



Critiquing the A.B.C.'s

Vigeo tapes can be an'extremeli ef'eCtl.ve tool to,monitor one's
- I

p e'ff or mance with.children. Listed beloW are questions dhatyiewers
can answer concerning 'teacher-child interactions. In addition,
viewers should think of and discuss alternative,methods that might
have been tried in each bituation.

A. Managing the Antecedents

1. Did the teacherzemove extraneout, distraCting.mbteria1?
2. Did the teacher arrange the situation to facilitate responding

(sit at the child's level; handle materials effectively to
eliminate distraction's)?

3. Did the teacher obtain the child's attention before she gave
the instruction?

4. Did the teacher provide a brief exl,lanation or command?
5. Did the teachei cue the child co iséently?
6. Did the teacher corresPond the ins,Izructons to the child's

receptive language level?
7. Did the teacher model,'41A, pro p , andior'usefading

apOropriately?

B. Managing the Behaviors

fl. Did the
2.. Did the
3. \Did the

contingency statements?
4. Did the teacher withdraw attention; Orivledges

whet.? undesirable behaviors occurred?
5. Did the teachee label betWeen pauses (tell the.child weht 'she

was doing)? .
/

6. Did the.teachsr use open-ended questions?

C. Managing the Consequences ,

1. Did the teacher allow the child sufficient time to perform the
,

task

teacher reinforce appropriate behaviors?
teacher ignore minor misbehaviors?
teacher follow through with 4plication of if then

or reinforcers

2. Did the tefcher Use correction procedures consistently <e.g.,
A.k correction given in a matter-of fact manner)?
3:1'' Did the teacher select meaningfulsreinforcers fbr.the idstructional

-

activity?
4. Did the teacher

enthusiasm?
5. Did the teacher

imations toward
.

6. Did the teacher
7. Did the teacher

acquired tabkb?

give'social reinforcement naturally and 4ith
0

reinforce approriria,ce behavior including approx-
target behaviors? -

provide 1-einforcers immediately?
use i thinned schedule of reidforcement,for

A
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4.

TEACHER ITERB`AL 'BEHAVIOR

The teacher's verbal behavior,has massive impact upon behaviors
. of the children.6 In seneral,,it ig importantfor the teacher to use
clear, Cbncise language. At times it is advisable to-Use only one word,
Or short phrases. While-adjusting the'task ta the.current level of the.
child, reinforcement.is paired with good or correet response or attempt
to respond. Since consistendy is the key to., success, the teacher must ----,

carefully monitor.her own verbali,zations oiler time and yarying activities.

1
The.follesring "rules of thumb""therefore, must.be considered as

the teacher plans to implement the daily schedule of activities.

411, SITUATIONS

I.

%.1

A. Large Groups (ciree time, music, rug time, snack time,
. lunCh table, relax time)"-

,

B. Small Groups (instructional groups, ite. language,
interaction. iime)

C. Structured Play (mbrning'plaCe, outdoors,.PV room)

D. Transitions (lunch line, hallways, bus,.bathioom)

E. One to One (tnaividual instruction or.baseline)

TEACHER'S'VERBAL BEHAVIOR

A. Large Group =-During the,times"the,children are all to4ether,
inappropriate behaviors are most likely_to occur.

2: Therefore, ehe teacher must be very conSistent
in the following;

4.

/ 1) Establishiflg and maintaining .4Ye contact
With each child the teacher is talking to;

2) Talking slOwly. Give specific directionsp.
statdd clearly in,simple sentences.

3) Increasing volume sp that eacti child can
hear.directionsgiven. yarying.volume,:
pitch and rhythrywil1 sustain child's
interest.

4) Giving child(ren) ime to respond. Wait
for the desired response. Be patient.

Giving command to a given child,only twite.
Prop child through response if child clods
not comply 'efter'two r&luests.



C

41\

6)' Mlnimizing off-ta4 comments td other.
"teaehing staff during the teaching

' activity.

7) ignoAng minor misbehavior and reinforcing
what child(ren) are doing correctly.

B. Small Group - Instructional groups with 2 to 5.children
require the positioning of/children,sD that.
the child(ren) needing.th irost4pttention

; and pidging is placed nearest to the teacher.

In addition to placing only the materialS
necessary in front of each child, task'
responses are adjulied for each child. For

small group, teachers verbal behavior cues
include:

1) Giving instructional'cues clearly and 4

concisely. Ole for attention, -"Ready,,

Look.." before giving directionsv

1 . 2) Adjusting teacher talk and direotion to-

4111
feceptive languageftevel of each child
in group. -.

... \

. 3) Giving instrUctions or commands only twic%, .

(7..
and then

)
prop child thrci.6h response.

,

0,,,

9- 4) Msing "When-Then",contingency tatements
wheresheeded with.individUal children in

Agroup..

5) Ayoiding td d much teacher , alk or talkihg
when children are interacting with peers
or Materials.

, AOS
.

C.

6) Avdiding over use ,of eipforcer."Good Talking."'

W/Using lots-of expression in voice. Be a

"ham." Children naturally learn mere quickly
when words are said with exaggerated vocal
and facial expressioh.

'8) Using gestures where neded"to held add

,r Meaning.

C. Structured Play Play and creative dramatics provide experi-
ences4or s=iai interactions both child to child-
and child to teacher, while emphasizing concept
development 'and vocabulary building. These.,

'activities are moreirelaxed so the teacher must
consrider:

-

.0 n
,G 47 0

`s.
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e 1). 'Using fewer direciives and more open ended
,quesgons

* 2) Serv g as a 1anguage facilitator (using
oppo unities to implement 'critical words

of our curriculum -

"help" °

"give me"
so,nom

"in, out, under"

3) qiving.child opportunities to practice
speech and language in real situations.,

,

-to

-

ril

a

'4) Employing parallel talk, self-talk,
elaboration and explansion.to elft more
language experiences for the child(ren).

j

D. Transitions - Chahge of pace activities require 'Elie teacher
to carefully strUcture the'movement flow and_
direction of children. The teacher will be
responsifor:
_
1) ,PrOvidiqg simple,,clear directions.

2) Cueing child(ren) with extra voice, facial,
expressions and/or gestures'.,/

'-
3) ;roping child(ren) who do not respond br

cOingly ifilorder-tp avoid losing children
or plugging into misbehaviors.,x.

E. :One to One - These direct teaching opportunities mustbe
. designed to leave the chilevath a feeling.of
success in mastery,of basic developmental skills.
Care must be taken to encourage child while not.°
tO frustrating a child by overworking him. The
teaChers verbal behavior is key to the basic
instructional planning (H-2).sheet. -

a 00

1). Cueing nstructions are designed prior to
thr ihstructionalserrOd: The'teacher mUst
be familiar with-the program to be-run:.

, 2*. Planning for eXpanding 'the range or varying
of theinstructional cues i.e. "find the,"
"shoW me," or "point tot" ,

.3) Reinforcing with labelled praise and confir-.
Ation of how excited and pleased the teacher
is about a child's succestes liUst be given in
natural., but en siastic manner.

4)- Baselining procedures are not reinforced.
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IP
t IPatermininglahe RelatioiNship Betwedel the Childli-Behavior ShUtha Teadlters Consedltencea

Name of child
..,

. - : ' .
.

being observed: .

. Purpose for observation: . e

I

.
.

.

Date: Setting: , .
,

,

Time sample: r ,.., r-
. .

. 1

OBSERVATION CODE . ,

.

., (CHILD'S BEHAVIORS)
..

= compliance or child
ft..0

,behaving appropriately
Z . .

** =,chilebehaving inappropriately
em`N *DEFINE IF POSSIBLEIllik

..

.

,

1,

, *
i...

, .

Example:
- ..

.
.

I

.

. %

CONTINUE
,

N VA+
.

,....

. .
. ..1

.

,

' t (TEACHER'S BEHAVIORS) 49

. .VA = Verbal'attention (NEUTRAL STATEMENT -tO child being observed)
. VA+ = Verbal atention (POSITIVE STATEMENT to child being observed)

.
.`,

VA- =,Verbal attentilton (NEGATIVE STATEMENTsto childbeing observed)
. '

PA = Physical attention given to child being observed
.N = Teacher NEAR bnough to child to touch child
X =-Lack of attention

. . .

. "
.

.

RECORDING TIM TEACHER'S BEHAVIOR UNTIL:
. . ,

,
L . .

.
' THE CHILD'S.BEHAVIORicHANGES1 -

(.- .

t 1.

X .- , t . . .

, ,VA- _

...29,04-

... . . . ,
. - -I '.

.
.

0,..

.1........,..

i . .
N 7.., 4,,

. '
-

.
'

. '

.
. ,

,

. ,
. .

.

....
.. , . ..

.

; ' .. . A . .
.

A AA

.
.,

. . .

' e.
..

.
.

..
. .. . ,

. ,
0

''. . . ,

2 9J , ...
.

.. .

3o 0. . ,
.,

. t9t4 ,,::, =
total

.. t

, .,,.. .

Tally f1.4. . teacher lehavior on summary aheat
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Determininvthe Relationship bkween the Child's and the Teacheies Behaviors

-to

The Initial Observation Sheet'for Inerfering'BehavifOr or Socially Desir-
able Behavior Sheet (M=4a) is used to record the antecedents, behaviors
and consequences thit are occuring between the child, the child's peers
and the child's teachers. dile difficulty involved in collecting.this data
is that it ts impossible foran observer to mahually:reCora all of the
'exchanges. Often a teacher is specifically interested in how she/he is
consequating the child's behavior since the consequences will either
maintain, increase or decrease the frequency of the behavior. ,Although
a teacher has minimarcontrol over other's attending behaviors, she/he has
total control of the most important -- his or her own!

. .

-An observer can be instrimental,in presenting the teacher with a non-biased
report of the child and the teacher's behaviors. The Determining the Re-
lationship between the Child' Behavior and the Teacher's Behavior Sheet
has a code Nhich can aid tHe recorder to focus,on the teacher's consequences
(specifically, the teacher's attending behavior).

Code for Recording the Child's Behavicir

In general, a child's behav4or cari be considered by an.observer a being
appropriate or inappropriat4. To expedite the recording, a simple code
is used:

= the child behavi9g appropriatelr(attending, following
directions, etc.) _

= the child behaving inappropriately (non-compliance, inter-
fering behaviors)

The same behavior in different situations could be considered appropriate
or inakoropriate depending on the teacher4s expectations.LOoking around
the room at snack time would be noted as C) while looking around the room
after a teacher'has told the Child td look at him.or.her would be noted as

Sd -

Code for.Recording,the 'Teacher's Behaviors

The teacher's attendin4 behaVior following e ciald's:behavior may kall-Ynto
one of the following,categories:

direct attention (either positive, negative, or neutral,verbal
statements to the child and/or physical contact iade with the
child)

Al; nearness to the child (not necessarily incl, uding direct attention)
Proximity to the child may inEluence the child's%behavior; thus,
it is included as one of the teacher's behaviors to note.

lack of attention (no verbal stetements or physicai contact made
with the child)

To record the teacher's behaviors the,following code is used:

VA = any NEUTRAL verbal seatement directed to the child (e.g.
"John, 'sit over here" or "John'you're sitting next to
Mary".)

301
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A
VA+ = any POSITIVE vexbal statement directed to the child (e.g.,

"Fantastic! You gave me the red one" or "I like.the way
you're sitting".)

&VA-. = any NEGATIVE verbal statement directed to the child (e.g.,
*Nol Don't throw the bail in here" or- "Stop.kicking!")

PA = any physical-contact made with the child

. nearness to the child (near enough for the teacher to--
touch the child)

3

x = an aiisence Of verbal or physical attention to the Child
after a minimum Of.20.seconds

Record the child's behavior and continue to record'all of the pertinent
'teacher's responses on one line until THE CHILD'S BEHAVIOR CHARGES!
When the Child's behavioi changes, drop to the next-line on the observation
form and begin re5ording the child's behavior (-N or 0 and the
teacher's responses to it.

Summary

REMEMBER! The primary purpose of the code is to AID tilt observer to record
the exchanges occuring-between one child and the teacher.

. ANY. ApDITIONAL INFORMATION THAT CAN BE NOTED r SHOULD BE NOTED! Explana-
tions, such as "kicked Anna" will help explain . Next to VA- you may

' want to write "Not now". This information,may prove%tabe very helpful
when the teacher and the observer begin to interpret the data.

:s.
r



Questions about the "Determining the Relationship Between the Child's and
theTeacher's Behavior" Sheet

1. What relationship are you interested in if you art using this form?

a) a child and b) a chifd and his teacher

2. What seems to most affect the frequency of a child's behavior?

a) the antecedents of that
behavior

b) the consequences pf that
behavior

3. Teacher attention following a child's behavior will probably:

a) Increase b). decrease c) maintain
the frequency of that behavior \.

4. Whd writes on the "Determining the Relationship Between the.Child's
and.the Teacher's Behavior" Sheet:

a) the teacher,(while working b) an observer
with the child)

5. Au) interprets thedata after it has been

a) the-observer b) the teacher

recorded?

c) both the observer and the
teadher

6. How many 'children iS the observer taking data on?

a) as many as are
b) just one child
40 as many as the

displaying interfering behaviors

observer can record at one time

7. HOw many teachers is the observer taking'data on?

a) as many as are intftacting with the child
b) one particular teacher

8. ft_ow pany Li. or (-N can youhave on on4 line?

9.

l'

a) 1 b) 2 c) as many as are needed unell you run out of,space

How many.teacher's,resporises could you have on one line?

br2 c) as many as ere needed

10. ihen do you begin recording on the next line?

arwhen the teacher issues a command
b) when yourun out of space
c) when one exchange has occured between a teacher and a child

(6ne child behaviOr and one teacher'behavior)
d) when the child's behavior changes

l

3 0 3
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Code the following:

Children's Behaviors

1. = John has his hands in his lap, is looking at his teacher,
waiting for instructions.

2. = Mary (who often-rund down the hall screaming) is walking
quietly doWn the hall with the.teacher.

3. =tSusan just threw her fork across the room at Frank.

41 Teacher's Behaviors

= The teacher.has just walked over to Margaret.

2. = For the last three pinutes, Margaret has been playing in the
kitchen area with dome other children. The two teachers are
across the room working on individual programs.

3: = The teacher has.jusi walked over to Margaret and has said,
"Dynamite! You just made a beautiful picture."

= The teacher who is across the room has just'said, "Margaret,
come here".

5. = The frowning teacher who is near Margaret, has reaciled over
.and is now holding Margaret's hands,, saying', "Learn to keep
your hands to yourself".

1

3 0 4



Read,the following and co.de the'information. Be sure to code only the
exchanges related to the child yOu are wishing to observe and the teacher.

1. you are observifig: the,teacher and Susan

fal Susan is sitting on the floor playing quietly with the blocks. The teacher
is sitting next to her.

lb. Susan is getting on the floor playieg quietly with the blocks. The teacher
is sitting next to her. The teacher looks at Susan and says "You must
really like these blocks".

lc. Susan is sitting on the floor playing quietly with the blocks. The teacher
is sitting next to her. The teacher'looks at Susan and says "You must
really like these blocks". Susan smiles and says "You bet". The teacher
reaches over and tickles Susan with one of the blocks.

2. You are observing: the teacher and Susan

2a. Susan is sitting on the floor playing with some dolls. She is next to ,

Tricia, another child that is playing with another doll. The teacher is
sitting about 10 feet away working on an individual program with Frank.

2h. Susan is sitting on ihe floor playing with some dolls. She is next to
Tricia, another child that is playing with another doll. The teadher is
sitting about 10 feet away working on an individual program with Frank.
Tricia readhes over, grabs Susan's doll and says,"I want it." Susan looks
up as if she is going to cry.

2c. Susan is sitting on the floor playing with some dolls. She is next to
Tricia, another child that is playing with another doll. The teacher
is sitting about 10 feet away working on an individual program with Frank.
Tricia reaches Over, grabs Susan's doll and says "I want it." Susan looks
up as if she is going to cry. The teacher, who has seen the entire episode,

4 walks over to Susan and Tricia, touches Tricia and says "We don't grab in
this classroom".

A

2d. Susan'is sitting pn the floor playing with some dolls. She is next to
Tricia, another child that is playing with another doll. The teacher
is ittting about 10 feet 'away working on an indiVidual ptogiam with Frank.
:Tricia reaches over, grabs Susan's doll and says "I want it." Susan looks
up as if she is going to dry. The teacher, whciilas,seen the entire episode,
walks over to Susan and Tridia, touches Tricia and says "We don't grab in
this classroom". Susan picks up another doll and begins to 19.ay with it.
The teacher walks over to Susan, reaches down and pati her head and says,
"Look how, nicely Susan can play with the doll".

2e.

40'

Susan is. sitting on the floor playing with some dolls. She is next to
Tricia, another child that is Playing with another doll. The teacher ,

is sitting about 10 feet away working on an ii4dividual program with Frank.
Triciareaches'over, grabs Susan's doll and says "I want it." Susan looks,
up as if she is going.ta cry. The teacher, who has seen the entire episode,
walks over to Susan and Tricia, touches Tricia apd says "We don't grab in
this classroom". Susan picks up another doll and begins to play with it.
The teacher walks over to Susan,.reaches down and pats her head and says,
"Look how nicely Susan can play with the doll". Susan looks up and throws
the doll, and begins crying. j05



Name of child'
being observed:
Date:

Time sample:

IP Sumniat, of Observikion Sheet abr
Determining,the Relationship BetWeen the Child's Behavior and the Tdacher's Consequences

Purpose",,for observaion:
Setting:

By filling in the appropriate areas liSed below, a teacher can better understand the relationship presently
existing between the child's behavior and the teacher's attention.

= (the number of tites,that
the teacher DID A to .'("4 behaviors

= (the total number of. C , behaviors

= (the number times that the
'teacher DID NOT A to 6 behaviors

= (the total number of C., behaviors

= (the number of times that the
teacher DID NOT A to

= (the total number of cs

r- ;4.

behaviors

behaviors
1 J

INTERPRETATION OF THE DATA
. .

1) Convert the fraction in,the ab6ve boxes tO decimals by dividing the bottom number INTO the top number. Get percentages.
Now circle the two highest percentages.

= (the number
teacher DID

= (the total

of times that the
A to r. behaviors

_

number (s. behaviors

.14

2) If Boxes A and/or 15 are over 50%, it means that the er is PAYINOMENTION to the child's behaviors.
(BOX A) - ATTENTION to :) will prbbably INCREASH th nnmberyof times that the child is (../ .

. (BOX,D) - ATTENTION, to PN will probably INCREASE the number of times that the child is 7-IN .

3) If Boxes B and/or C aFe over 50%, it 3neans that the teacher is NOT PAYING ATTENTION to the child's behaviors.
(BOX B) - NO ATTENTION to....,e1 will probably DECREASE the number of times that the child is ?N .

(BOX C) - NO ATTENTION to C, will probably DECREASE the number of times that the child is. "
1/4.1

4) Which two boxesshould probably be over 50%2'

loG

(4)*

SUMMARk

The ponsequences of behaviors MUST have one of the following effects:

1) it,wiff 'MAINTAIN the frequency of occurrences
2r. it will INCREASE the frequency of occurrences
31 it will, DECREA: , the frequency qf occurrences

nAMPWIRR TrAPTIVA ammimniTrim rmtnwriur mnrettprflTilm WTTT nnnunntv
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OVERVLEW: TEACHING BEHAVIOR INVENTORY

The TEACHING-BEHAVIOR,INVENTORY:has been designed to.assist in
monitoring the quality of the classr.gom instruction and provide feed-
back to the teaching staff as to the interaction of the teacher with
the students. This rating scale is to bq used by the program superviSor
and/or master teachlr with'eachMember of the teaching staff who interacta
with'the 'child, including parents and other classroom volunteers. The

_basic elements or.teaching cómpetencies necessary to the operation of
a Project First Chance classroom are sampled thAugh the observation of
teaching performance.

,

This inventory consistaof a record form, profile, and analysis
'of behavioral criteria to be used with the.rating kale. It is recom-
'mended that each staff member be formally'observed,at regular intervals
throughout the academic year, so that teaching competencies reviewed '

may be developed and maintained over tim-0(

In addition to the coded observation ratings, the observer
ftovides an explanation of specific ratings and gestions for change
or improvements of instruction as feedback to the individual teacher
observed immediately after each observation is made. This feedback
may be giyen either at,an.appropriate break in the teaching schedule
or at the end of the school day. Such-feedback should be given,an a
one to one fashfioni private id a corner of the classroom away from
other staff. This procedure-should provide an opportunity for direct
personalized inservice focusing on the individual needs of the staff
member observed.'"Suggestions generic to all staff may also be
discussed during the weekly planning conference reviewing child progress.

o Muring each observational period the observer makes specific
notes on the onepage Record Form, regarding'tte activity observed.
'these noted will provide reference data to assist in selecting the
observation code, number, or 'rating on the inventory. While the /'
data_obtained in ten minutefsamples should be a sufficient, this time,
period may be extended to cover an entire instrnctlonal,activity from
ehe beginning to the close of a lesson. Observations should be

. scheduled with a variety of aitivIties and With differing children,
so that the consistency of teaching performance can be monitored
Over time; which providing an opportunity to sample all of-the items
on the inventory.

At the end pf each ob'servational;period the observer'should
,Immediately'rate the observation using the inventory scale (5 to 1)
okservational code. Notes.taken during the observat6nal period may
be cothpared or contrasted to the behavdoral.criteria listed.for each
item in the appendix of TEACHING BEHAVIOR CHARACTERISTICS. This
comment section of the,inventoq may be used to expand a given item:
Page 6 of this inventory provides a section for documenting addition-
al 'information -not directly coded within the behavioral items.

"1.4\

r
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....
2

ForitFis not observed or.not applicable during.a given
observational period, a line should be drawn through the coding column,
with "NO"-or "NA" noted in the cciument cdlumn. .

,C As each.observational period ig completed*the responses are
compiled on the Profile Sheet. Marks for a given observational
period are eonneceed with a colored line. A different color is. .

Assigned to eachcobservational period.

The Modified Teaching Behavior Inventory provides a short
form for the process, adapted for use especially for parents in
,home teeching ptograms. This short form may also be used in'the
classroom for interium observations with staff/ or with volunteers
and student teachers who do/noe have direct responsibility for
reviewing child progress deta or updating programs (Sdttiou VII
in th4TBI).

tr.
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NAME :

7

ARIZONA BEHAVIOR ANALYSIS MODEL
PROJECT F,,T..RSt CriANCE

TEACHING BEdAVIOR'PROFILE

41 **OBSERVER(S)

** 0 = Uses Teaching Behavior Inventory
to indicate level of teaching
performance.

See item analysis for behavioral
criteria

OBSERVATION CODE

OBSERVATION PERIOD

4

ROLE: teacher . parent
aid volunteer

KEY: Observation Period I DATE:e

Observation Period II -

Observation Period III

Observation Period IV

Observation period V 4

Outstand
ing

Very
Good Good,

.

Fair

_

Poor
plost

'Always , Mostly
Some-
times Rarely

Almost
Never ..

4 3 2 1

,
..

.I. SETTING _

A. Removes extraneous, distracting material
from within the Anstructional setting.

.
.

B. Arranges situation to facilitate respond-
4, ins (e.g., sits it child's level; hand-

ling of materials effectively to eliminate

N distraction, is controlled by teacher
. and focu'ses on task.)

"zk

(

0
,, .

4 ,

11. PLANNING
.

41

A. 'Uses information from assessment
measures in planning.

.

B. 'Selects materials appropriate to the
,

ik , instructional program.

.

....

C. Selects activity.appropriate to-the
level of ihe child.

.

D. Readie$ materials for use before
.

beginning instruction. .

.

.

'.

E. Presents materials in accordance'
,

with directions for specific
.

c* inst;uctional activity.

,

. ,
SF. Adjusts plans'and expectations as .

necessary. : ,

.

.

,
4

G. Uses the task analysls process.

E. Writes instructional objectives.
IV .,



IBACULLici ISLLIAVI

Page 2

4

Outstand-
ing '

Very
Good Good Fair

_

Poor

Almost

Always
..dostly

Some-
times Rarely

Almost
'Never

.

4 3
...,

.

1

IP

III. MANAGING THAvANTECEDENIS . .

A. Obtains child-'s attention before
giving initruqion. .

.

.

.
*

B. Provides brief explbanation or commands.
I _

C. Cues child consistently according
to program instructions;

.

.

.

.

lb. CorresPonds instructions to child's
receptive language level.

.

f

,

E. Models appropriate response to task.
..4 ,..,.

ir. Uses appropriate visual, verbal, orq
physical aid when necessary to
initiate response. .

.

1

G. Uses partial aids and props to
initiate respondin .

. .'

i

K. Rearranges teaching,materials to avoid
child'responding to position of

,.
stimulps item(s).

.

.

.

.

I. Provides additional a1cf3if child
1 becomes frustrated during task

opportunities.
.

,

J. Fades aidg appropriately
.

.

.

X. Makes child aware of contingencies
I of reinfbrcement for correct response

(e'.g., if then instructions

t
.

.

.

,

.

when needed).

t. Ro^tates attention among ohildren
when,working with group of children.

.

-

,

..

313



Page 3

41.

vuEscana-
ing

very
Good Good Fair Poor

Almost'

Always . Mostly
Some-
times Rarely

Almost

Never

4 2 1

1111-

Iv. MANAGING BEHAVIORS

A. Catches the child being good. ,

40P. Avoids unnecessary use of "No." <

-

.

C. Consistently reinforces appropriate
behavior which is incompatible to
tehavior to be eliminated. (e.g.,
Socially desirable vs. interferring

1111 behaviors.) -

.

:

c...-.°

D. Ignore's minor misbehaviors.

.
.

E. Avoids threatening child.
,

...

+

,

110. Avoids punishing in anger.
.

G. Tells child whx he is being punished
and what must be done e8 gain positive
reinforcement. ,

.

,
-

Itt. Follows.through with application of
if then I conringehcy state-

.

.
.

ments to interferring behavior. '

.
.

I. Uses mild punisher of withdrawing
I Attention from child (e.g.,"time ,

Out self") for behavior not to
ignored.

,

,
.

.

, .

<i. Withdraws privileges or reinforcers_
ben undesirable behavior occurs.

.

.

<

0
K. Uses time out in a matter-of-fact

manner rembving child to.ttime out area
for short time period (2-5 minutes).

.

, --....

L. Useslphysical restraint only when
misbehavior is harmful to the child
and other.

.
.

4

314



Tage 4
.

.

.

vui..*ucum

ing
ir=1.),

Good Good Fair Poor
.--

Almost
Always Mostly

Some-
times R.arely

Almost
Neyer

.

4 3 2 1

,

V. MANAGING THE CONSEQUENCES .

A. Seledts meaningful(reinforcers for
instructional activity. .

,

S

,
i

B. Reinforces appropriate behavior
(e.g., including approximations
toward target behaviors).

----Th.

,

.

Provides immediate verbal rein- ,

forcer for appropriate response.

-
--------.

D.
;

Gives social reinforcers naturally
with enthusiasm.

.

,

.

Uses thined schedule of reinforce-
ment acquired tasks (e.g.,' inter-
mittent reinforcement). .

.

.

. P. Provides edible or tangible rein-
forcers if necessary to initiate or
maintain child performance. .

, ,..-

G. Pairs verbal or social reinforcers
with other tangible or activity

\
reinforcers. , i

. Pairs knowledge of correct results
with verbal reinforcer where possible.

,

.

.

_

.

.

I. Allows child sufficient opportunity
(time) to perform task.

,

.

. Uses correction procedures donsistently

.
(e.g., correction is given in Matter-
of-fact manner);

,

315



TEACHING 'ALHAVIOR PROFILi

*age 5
Outitand-

ing

Very
Good Good Fair Poor

Almost
Always Mostly

Some-
times Rarely

Almosc
Never

5 4 3 2 1

VI. KEEPING RECORDS '

,

A. Records individual daily progress
using assigned coding system (e.g.,
clipboard data sheets). .....

.

. 1-.

.' Records correctly each child's
opportunity for responding

(e-rg- , V IC 0 49- ). .
,

e

,
..

Records baseline on instructional
activity.

.

.

.

D. Records teaching probes (both ahead
and back). -

. .

,

Records mastery/maintenance chAks. .

,

P. Notes alternatives or branches in-
teaching procedures on data.form
and comment section. .

(

G. Notes child reaching criterion leVel.

.

H. Completes alI clipboard forms properly.

VII. 'REVIEWING CHILD PROGRESS I

A. Analyzes essential details fi-"Om
daily performance data. ,

B. Evaluates child's difficulties
in observable terms.

,

C. Modifies instructional,activities
on basis of daily performance data.

.

D. Establishes criterion levels for tasks
based on baseline data or daily per-
formance *(e.g,,,, determines amount of

practice needed per instructional
activity). 4

. .

4

E. Asks for assistanc@ in updating programc
as per need. .

1

.

.

F. Updates program information based on
criterion assessment measures.

1

.

.

1.
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Name :

0

Observer:

!I

PROJECT FIRST CHANCE

TEACHING BEHAVIOR INVENTORY RECORD FORM
*See item analysis forobehavioral criteria

10 iAinute Time,Sample: to

Type of Instructional Activity

Role: Teacher Parent

Aide Volunteer,

Observation Period #

Date:

I. SETTING: II. PLANNING:

r=

III. MANAGING THE ANTECEDENTS: IV.. MANAGING BEHAVIOR: - V. MANAGING THE CONSEQUENCES:

VI. KEEPING RECORDS

a

VII. REVIEWING CHILD PROGRESS: Comments/Suggestions:



-..111111a...

TEACHING BEHAVIOR CHARACTERISTICS

I



PkOJECT FIRST CHANCE-

TEACHING BpHAVIOR CHApACTERISTICS

*Item Analysis of Behavioral Criteria

I. SETTING:

A. Removes extraneous, distracting material from within
instructional setting.

(5) 0
itructional.area is

ready for the activity
with no distraqtors
visible or wit14,41 close

reach of child- All
other instructiohal
material is stored in
place.

*physical conditions of
work area are_set in
accordance with child's
needs (social, cognitive,
safety, etc.)

B. Arranges situation
level; handling of

(5)

*follows program outline
systematically in organ-
izing instructional areas

*reaaies all materials for
the instructional activ-
ity including child-size
chair and other such

,equipment.
*teachee sits next to or
across from child in best
position to attain child's
attention,
*teacher moves chair, table
or materials to make it'
easier for child to'
respond.
*teacher makes sure the
physical setting or
equipment does not defeat
the child.

(3)

*instructional area is
ready for programmed
activity, but some
material that iS not
needed for the specific
activity :program is
'also at hand.

to facilitate responding
materials effectively to

(3)

*follows program outline
for setting up instruà -
tional area.

*organizes physical
arrangement prior to
the instructional
period.

320

(1)

*instructional area is
cluttered with`toys or
other objects in easy
reach.

*materials unrelated to
the specilic program
are also within the
work area.

(e.g., sits at child's
eliminate distrat,ion)

(1)

*follows no systematic
set-up procedure.



Teaching Behavior
Characteristics Cont.)

II. PLANNING

A. Uses information.

(5)

*is able to obtain general
recommendations for in-
structions from assess-
mênt profile data.
*is able to Outline general
. needs statements.

"--

from assessment measures

B. Selects materials

,(5)"

*implements activities
which motivate construc-
tive self-generalized
behaviors in child in
each developmental area:
body management, self-
care; communications,
preacademics; and social-
ization.

*utilizes variety of
instructional resources
in planning to facil-
itate meeting lesson
objectix4s according to
,individual program plans.

' (3)

s able to use some as-
sessment information in
planning.individual
programs

in planhing.

(1)

*is unable to utilize
the assedsment data
profile in planning
for individual programs._

rA
appropriate'to the instructional prwram.'

(3)
*uses variety of materi-
als during instructional
activity.

C. Selects activity appropriate to:level of the

(5) (3)

*each instructional activ- plan°reflects some
ity scheduled is reflec- awarenessf, areas of
tive of'individual child's the child's needs.
needs. *uses developmentally
*instructional activities appropriate materials%
are developed in accor-
dance with 'entry assessment.
*instructional program
based upon Pridrities set
forth in the I.E.P.

*uses materials that are
attractive to child. ,

IA*

3 21

(1)

'*uses some material in
same way for extended
period of time.
tobvious,lack of plan-_
ningand,time spent
in preparing materia1s.

(1)

*instructional activity
does not appear to be
in keeping with child's
needs or abilities.
*uses materials with ncr
apparent purpose.



9

Teaching Behavior/
Characteristics (Cont.)

III PLANNING (CONT.)

D. Readies materials for use before beginning instruction.

(5)

*reviews outline of teach- *reviews outline of teach-*sporadically
ing procedures for know- ing procedures before outline of
ledge and skills (M-2.). each instructional

xbefore gathering materials ity.
and setting up teaching *has materials and teach-
sitbation. situation in order.

reviews
teachirig

activ- procedures.
*unsure of instructional
cues and correction
procedures.,

*knows instrdctions-for
presenting task.
*knows correction proce-
dure and cue.
*knows exactly how to
handle correct and in-
correct responses.

E. Presents materials in accordance with directions for specific
instructional activity.

45),
*follows systematic proce-
dure of presenting appro-
priate-instructional
materials.
*follows logical sequence
in presentiftg instruction
gradually increasing
degree of difficulty.
*knows criteria for learn-
ing task '.ind adheres to

them while teaching the
task.

F. Adjusts Plans and

(5)

*pinpoints specific skills
in fivegdevelopmental -

areas and adapts programs
to identified needsof,
child.

*uses branching, sl,i.cifIg

back a specific instru,
tional procedure to match
needs of child.,

*probes ahead to check for
skill mastery.

*continually tries to find
difficulty level that is
just right for child.

(3)

*follows,basic program *follows no
outline,for instructional procedure.
'activity.

*presents materials as
directed in c iculum
program

(1)

systematic-

expectltions as necessary.

(3)

*is able to make "on the
spot" decisions about
immediate instructional
activity only.

322

(1)

*adheres to specific
lesson plan, disre-
garding changes in
child's needs,



Pi

Teaching Behavior 2

Characteristics (Colvt.)

If. PLANNING (CONT.)

G. Uses the task ahalysisprocess.

(5) -

*analyzes instruttional
task outlining components
of the instructional

activity into steps and
# units.
,*programs,daily instruc-,

tional activities in
terms of materials,
procedures and.task
responses.

(3)

*utilizes prepared task
analyzed skill sequences
in selecting and prepar-
ing instrUctional activ-
ity,

H. Writes instructional objectives.

4

(1)

*does not break dosan

tasks in daily,instruc-
tional program into '

teaching sequences.

(5)

*pinpoints specific skill
needs in each developmen-
tal area.

*defines long range goals
as well as short term
objectives.

(3)

owrites,statements of
general needs. 4

*dekines general goal
statements for
activitieb.

(1)

*unable to write

specific instructional
objective for assess-
ment profile.

*gives general reconmien-
dations for instruction.
*writes instructional
objectives,,including
behaviors, conditions,
arid criteria for learn-
'ing.'

0

III. -MANAGING THE ANTECEDENTS

A. Obtains child!s attention before giving instrugtion.

(5) ' (3)

*establishes attending be- *recognizes and strives
havior.before presenting for attending behavior.
materials or tasks. *defines:"attending sig-
*uses "attending signals" nals" (ready, look at
consistently (ready, look) .me)
*uses process of shaping to
teach attending behavior.

*maintains minimal attention
required to complete learn-
ing tasks.

*uses techniques such as
pacing, gestures,'facial
expressions, pauses, and

'novelty to achieve and
maintain attending behavior.

(1)

*is unable to recognize
attending behavior.
*does not use "attend-
ing signals."

.



4

Teaching Behavior

CharActeristics. (Cont.)

III. MANAGINO-THE ANTECEDENTS (Cont.)

B. Provides brief explanation or commandg.

6'(;) (3)
*gives instructions clear- *gives instructions as
ly in natural voice, with indicated on program
emphasis on important com- iheet.
ponents. *instructions are clearly
*gives instructions as,indi-stated.
cated on program.sheet, but
personalizes the command
with enthusiastic delivery.
(gives concisely stated.,
command.

C. CueS' child.conietently according to progtam

(5) (3)
*cues according to instruc -*cues child in accordance
tional program. with the instructional

*varies cues in accordance program plan.
-*cues are articulated

with sufficient clarity.

to program alternatives'
for individhal child.

*cUes using appropriate

volume, pitch, and artic-
ulation.

*

(1)

*gives instructions

mechanically.
*forgets to explain
task components.

*repeats commands,. with-

out follow through:
*gives "wordy!! command,,

or explanation of undue
length.

instructions.

,(1)

*gives weak cue when
child is not .attending.--0

*repeats cues without
waiting for,child to
follold through.. :
*does not cue consis- *
tently.

.*cues'are garbitd by
poor articulation.

D. 'Corresponds instructions to child's receptive language level.

(5)

*assesses own language
el and the effects on
dividual child.

*adapts language to indi-
vidual needs (pitch,
facial expressions,
gestures, volume, length
of sentence; choice of
words).

*telesdopes instructions
to'receptive level'of
child and:expands lan-
guage as child is able
to handle longer inpue7of
information. -

*watches child to see if
instructions confuse or
puzzle child, or iff child
is "tuning Out" and adapts
further instructions to

(3)

lev-*accepts speech and lan-
in- guage differences in

children.

*Adjusts language behav-
ior to understanding
level of each child%

meet these responses.
P

3 2

(1)

*talks over child'Is

level of understanding.

*instruction'S are too
"wolt," or lengthy for
giverchild.



,

Teaching phavior
Characteeistics (Cont.)

III. MANAGtNG THE ANTECEDENTS (Cont-)

alb

44 ".0 ..;;
4

E. Models appropriate response to task..

(5)
, *systematically shows

child what to do when
teaching la new task.

*effectively models task
response to be learned
(model is provided so
child can foklow the
positive response).

.
4 *.

, 43) 4'. -.6h.. 1.1.)";.;-.:--

*shows chin what_to*49.....*.alloWg 0hild tii,ak

when teaching a nw't.ak. eafr.t5k41,00 irdt .01010,'-
response.4 . ,0%*-

."! -

o
.., . 4, ' ) .-.' ...

4 0, , . ,..
4

=.:

.:,
' ' ,41- 't . - 0, ' ., . .4,4. '

F. Uses appropriate Arisual, necOssary,;,.'
to initiate reslOonse.

4- ) d.lj . 1

(5) <"'- ' (3). . (1) ,.
. .

.

..:
*uses many types prompts, *gives staddard assis, ,-*Usgs Standard-aids
and cues to elicit the, ' tance he'oessaiy to elicit-inpotr4igterly.

. - ... .desired response (verbal,""rOponbe desired: . *Uses-partial asAs;:-.7.": -....
,. . ..

gestural, physical). 4.S: consi,stant n .up6 pf tance- when full-aid .
*varies the tye Of demon- standard aid-procedures. =

stration to meet individ-
ual response-capabilities.
*provides full aid or assi,s-.
tance to initiate respotise.
*uses sip only as nl.cessary
to initiate responses desired.

4

1:.

: , . ".._
G: Uses iartial aLqs and ptopeto,initi4te residaftdinV.

.(5) ;Ai (3) -? .

*...13,aes.aafiri portion of *uses 'partial aids xbriS'is-:*is. 3npon4Starit;
...prompts add cues nedes-

sary to elicit the desir-
,ed response (-verbal, ges-.

tueal, physical).*
*uses partial aids (markal
guidance). when child can

'tently as indicated on
iristructional prograM
sheet.

*understands need to vary
level of,assistance in
keeping with resPons6
dapabilitises

of aidS aridwpartIal aids.,
.. ,.

, ,

*dOds,not:a0ear-tip spa.

.4fierenCe'in-j*Iliels'4e
!. . .

-aSSistance2.
.

-

H. ,Rearranges teaching materiarato avoid child responding ta
position of stimulus item(s).

.1'. .

(5)

*always lays out material
in accordance wAh teach-

_,./ ing plan,and,varies
-position of materials so
child does not respond to
plece of item only.

.;1

-'(3)

*periodically repositions
stimulus materials to .

avoid correct responding
to position.

325

. (1) .

*does not consistently
accolint for distractors
or position of teaching
materials. .

16.

4



Teaching Behavior
Characteristics (Cont.)

H. Cont.

*presents variety of
materials, adding
and subtracting dis-
tractors according to
steps and units of
instrFctional plan

I. Provides additional aid if'child become frustrated during task
opportunities.

(5)

*uses_full Aid whenever

child runs into unexpected tance within task oppor-
difficulty. tunities in atcordance

*uses Aids or partial aids' with program plan.
if child cannot perform *provides some opportun-
task withOtt assistance in ities for child to suc-
varying opportunities. ceed whdn child is hav-
*does not'allow child to ing problems in complet-
- flounder or becoMe frus- ing a.task.

-'trated on opportunities,
but gives manual guidance,
models, etc., as necessar.
*provides.every opportunity
for child to experience
sucoess by changing response
demands and levels of
assistance.

(3)

*varies level of assis- .*does

J, Fades aids appropriately.

(5)

*uses dhaping procedures
to teach and maintain
response desired and drops
back aSsistance to natdral
_level as quickly as poss-
ible in accordance with
individual child needs.

*fades assistance complete-
ly at child learns task
response.

-*fades gradually amount of,
assistce from full aid
to partial aid to do aid
in keepins with changing
response capabilities oE

(3)

*begins to,fade assis-
tance of
partial aid as child
ldarns task response.

32 (34

06(1)

not provide oRpor-
tunities fpr child to
meet with more success
than failure, by supply-
ing additional assis-

. tance-aids when child is
having difficulty in a
program:

(1)

*continues to use full
or partial aid beyond
point needed by child,
after child eviderices

ability to respond by
himself.

r,



, Teaching Behavior
411 Characteristics (Cont.)
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III. MANAGING TBE 'ANTECEDENTS (Cont.)

K. Makes child aware.df contingenCies of reinfOrcement for
correct response, (e.g. if 'then instructions
when needed).

(5)

*systematically informs
child of what needs to be
done, how to respond and
what reinforcers will be
available for the correct
resPonse (ik you do
then you,can

*varies statesment of contin-
gencies according to respon--
ses of child, and capabilities
of child.

(3)

*explains contingencies
for desired behavior'

response according to
-standardcprogram plan.

(1)

*is inconsistent in
, stating Contingencies
for response behavior.;

*rarely states contin-
gencies of "if
then

L. Rotates attention among children When working with group of
children.

(5)

*defines "attention sig-
nals" for the group
(look, ready, look at
me; or points to objects
to engage children; may
also begin parallel

,

activity).
*gives each child assis-
tance and attention sys-
teMatically, especially
for modeling correct
behaviors.

(3)

*defines "attending sig-
nals" for group (look at
me, ready).

*divides attention be-..

tween all children in
group.

IV. MANAGING BEHAVIORS

A. Catches the child being good:

(1)

*is unable to achieve
attending behavior
of group.

(5) (3) (1)
*delivers reinforcers e=*maintains positive learn-*seldom reinforce
diately when "catcg ingenvironment using appropriate behaviors

v child being goo positive praise. spontaneously or on
*applies genuine positive intermittent basis.
reinforcement,to indi- w
vidual child sItuation-

.
.

ally.



teaching Behavior

Characteristics (Cont.)

IV. MANAGING BEHAVIORS (Cont.)

B. Avoids unnecessary use of "No."

#
(5)

*Seldom uses negatives,
but does express dislik-
ing for inappropriate
behavior.

C.

` (3)

*occasionally uses "No,"
but does tell child when
behavior is inappropriate

.00

*excessively uses "No"

when correcting child
and expressing dislike
for a behavior.

Consistently reinforces anpropriate behavior which is imcompatible
to behavior to be eliminated, (e.q., socially desirable vs. inter-'
ferring behaviors).

(5) (3)

*implements individualized *inforces appiopriate
reinforcement procedures. behaviors in child, by
*keinforces target behavior accenting the positive.
that is inconsistent with
undesirable behayior.
*sets up positive learning

environment providing mdre
opportunities for success

.than
*uses more positives than
negatives.

D. Ignores minor misbehaviors.

(5)

*is able to ignore minor

infraction by phypi -

cally turning away from
child or praising another
child (within hearing)

,for appropriate or desired
behaviors.

E. Avoids threatening

(5)

*focuses on positivA be-
havior.

*if child is engaged in
inappropriate behavior
simply states contingen-
cies, does not present
corrections as a threat.

(3)

*occasionally tuned to
minor misbehaviors, but
generally uses ignoring
procedure.

child.

(3)

*follows standard cor-
rection procedures and
rarely, states conditions
in a threatening manner.

323

(1)

*focuses on negative
behaviors.
*does not reinfoice
desired behaviors
appropriately or
consistently.

(1)

*immediately jumps
Child for minor
misdeed&

(1)

*uses punishing or
aversive remarks. '

*always threatens child
with adverse consequences
for inappropriate behav-
iors, but rarely follows
Up:



'Teaching Behavior
Characteristics (Cont.)

rv. NANAGING BEHAVIORS (Cont.)

F. Avoids punishing in anger.

(5) (3)

*teacher controls overt *punishment follows stan -
anger response to child's dard procedures and any
inappropriate behaviors, expression of anger is

*adapts quickly to hand- minimal
ling anger before necessary
punishment.is doplied.
*ii necessary calls for
assistance from co-teacher
or other adult when sit-
uation envokes anger.

(1)

*verbal, gestures, or
physical bearing often
conveys exasperation or
anger directed toward
child's inappropriate
behaviors.
*punishment conveys to
child that he's gotten
teacher's "goat."

G. Tells child why he is being punished and,what must be done to gain
positive reinforcement.

(5)

*is able to explain to
child rationale for pun-
ishment and exactly what
child must do to'correct
the situation, regaining
position for positive
r6inforcers. 0

(3)

*expresses dislike for
inappropriate behaviors
and defines positive
behavior requirements.

H. Follows through with application'ot' if
statements to interferring behavior.

(5)

*clearly explains contin-
gencies for inappro-.
priate behaviors. .

*follows up stated con-
tingency immediately. '

*tells child "rules of
the game" when situ- .
ation or consequences
are vague,:unclear o;
complicated. Other-
wise instructions are
given by simply tell-
ing child what he is
exp.ected to do and then
when he responds he is
reinforced by the situ-
ation.

(1)

*is inconsistent with
explanation to child
of behavior disliked.
*rarely tells child
what behavior is

expected.

then contingency

(3) (1)

*explains contingencies *is inconsistent in stat-
for inappropriate behav- ing contingencies for
ior.

*follows up stated
gency most of the

32a

chil4.

contin-*is inconsistent in follow-
time. ing through contingencies

for inappropriate behav-
ibr.



Teaching Behavior
Characteristics (Cont.)

H. (Cont.)

*effectively es conse-
quences of performing
desired behaviors cor-
rectly or incorrectly.

*implements systematic
procedures for decreas-
ing behavidirs by care-
fully stating contin-
gency.

*shows consigtency in
decreasing inappropriate
behavior by uge of contin-
gencies.

c.

4

I. Uses mild punisher of withdrawing'attention from child (e.g.,
"time out self") for behavior not to be ignored.

(5)

*effectively uses'"timing
out" Of teacher attention
away from child when
child's minor.inappropri-
ate behavior does not war-
14Wit reinforcers.

*if possible praises
anopher child as model
for1/44esired behavior .

(e.g.,.Junetyou'arssit
ting-nicely with hands
in lap, you're ready for
a turn to . ).

(3)

*consistently uses MO-
dard correction proce-
dures involved in with-
drawing teacher atten-
tion from child.

(1)

*attends to minor mis-
behavior when other
procedures would be
more approwlate.
*is inconsistent ih
tuning into and away
from inappropriate'

behavior.

J. Withdraws privileges or reinforcers when undesirable behavior occurs.

(5)

*uses effectiVe punish-
',tient procedures that are

adapted approprittely'to
the special circumstances
of the situation at hand.
*tells child calmly that h
he has just lost the priV-
ilege of because .

*shows consistency in,use
of procedures for decreas-
ing inappropriate behav-
ior.

(3)

*uses consistent 'conse-

quences, withdrawing
privileges or reinforcers
forders from child in
order to decrease in-
appropriate behavior.

330

(1)

*focuses on negative
behaviors and always
responds verbally to
inappropriate behavior,
without withdrawing
privileges or attention.
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TeaChing Behavior
Characteristics (Cont.%)

TV. MANAGING BEHAVIORS (Cont.)

K.

.

Uses time out in a matter-of-fact manner, removing child to time
for short time period (2-5 minutes).out area

(5)

*Uses, time.out as an aver-
sive contingency sparing-
ly, only as absolutely
necessary.
*administers time out pro-
cedure in matter-of-fact.
manner, giving simple ex

(3) / (1)

*uses time out precedures *Uses time out inappro-
as indicated in special priately for &nor
program for interferring misbefiavior.

behavior, but may have
some diffiCulty.with con-
sistency of response.

*takes child to tiMe out area
without being overlY physical
with child.
*leaves child in time out area
only for short time period
unless child is still behaving
inappropriately.

*releases child from time out
in matter-of-fact manner
without additional reprimand.

L. Use physical restraint only when Misbehavior
child and/or others.

(5)

*uses pbysical restraint
as an aversive contin-
,gency onlY to weaken
interfering behavior
that is totally out of
control.
*uses restraint when
child may be in danger
of hurting self and/or
otherg.
*uses restraint only for
a short time period and
releasesohild as soon
as he is able to respond
to verbal contingency.

(3)

*uses physical restraint
as indicated on special
programs for interfering
behavior.
*responds in appropriate
way to use of restraints
as predetermined in
program

is harmful to the

:-(1)

*always stays away from
physical struggle or
encounter with child.
*responds immediately
with overly firm,
physical restraint
whenever misbehavior
occurs.
*argues with child while
in time out.
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Teaching Behavior
Characteristics (Cont.)

V. MANAGING THE CONSEQUENCES

A. Selects meaningful reinforcers for instructional activity.

(5).

*assesses individual child
in determining rewards
(primary, social, token,
activity).
*displays initiative and
creativity in matching
reinforcers to each child
and his learning environ-
ment.
*selects reinforcers that
have been demonstrated
as meaningful to child.

*determines when to change
reinforcers and schedule
of reinforcement, so as
t) avoid satiation.
*selects reinforcers that
are easy to implement
consistently.
*selects reinforcers that
ultimately lead to natural
and intrinsic reinforcers.

B.

(3)

*selects reinforcers from
contingency file, appro.-.

priately for use with a
-given child.

*reinforcers are selected
at random and may not be
reflective of'individual
child's needsr .

*the same reinforcers are
used in-the same way 'for

all children.

Reinforces appropriate behavior (e.g., including
toward target behavior).

(5)

*consistently uses appro-
priate and genuine posi-
tive reinforcement (e.g.
individualized, well-
timed).

*consequences follow the\

SRB model and move from
a simple to a more com-
plex response in a
logical,: smooth flowing
order.
*provides consistent rein-
forcement for new instruc-
tional activities.
*provides reinforcement
for approximations toward
'target behavior.
*reinforces a correct re-
spönse even if a correc-
tion procedure was given.

(3)

*consiitently applies

positive reinforcement
as per standard proce-
dures outlined in
child's program.

332

approximations

(1)

*reinforcement,and conse-
quation of behavior are
inconsistently applied.

*reinforcement is given
for less than appropriate
behaviors.
*forgets to reinforce
appropriate behavior as
per child's program plan.



Teaching Behavior
Characteristics (Cont.)

V. MANAGING THE CONSEQUENCES (Cont.)

C. Provides immediate

(5)

*demonstrates ability to
consistently present
reinforcement and conse -
quates behavior at the
appropriate time.
*verbal reinforcers are
, always delivered immedi-
ately as child responds
appropriately to task,
command, or contingency.

*wording of reinforcer is
appropriate to child, his
level of understanding,
the task and the specific
performance situation.

verbal`reinforcement for

(3)

*verbal reinforcement is
given appropriately,
according to individual
child's program plan.

appropriate response.

(1)

*verbal reinfOrcement
is often forgotten or
delayed to the extent
that child may not be
able to link the rein-
forcer to desired behav-
ior (e:g.`, child may be
reinforced for wrong or
different behavior).

D. Gives social reinforcers naturally with enthusiasm.

(5)

*verbal and social rein -
fo cers are applied in
no naural tone Of
voice.
*social reinforcers are
given naturally in a warm,
naturally in a worm, but
matter-of-fact manner (e.
g., pat on shoulder, hug,-
smiles).

E. Uses thinned sched
/ (e.g. 4.ntermittent

(5)

*provides intermittent
reinforcement for ac-
quired tasks.
*as a workable schedule
of meaningful'rqpfOrce-
ment is attained,'with
child responding at a
high rate -to task, the

continuous reinforce-
meneschedule is thin-
ned to encourage greater
independence of child.

(3)

*social inforcement is
given in natural manner
in accordance with.the
situation and program
plan.

(1)

*reinforcers are given
mechanically.
*social reinforcers
appear artificial
and unnatural,

ule of reinforcement for acquired tasks
reinforcement).

.(3)

*follows through with
intermittent reinforce-
ment schedule as out-
lined in child's pro-
gram plan.

3 3 3

(1)

*continuous reinforcement
is given, beyond the
point heeded by child to
assist his response to
task.



Teachin4 Behavior
Characteristics (Cont.)

T. MANAGING THE CONSEQUENCES (cont.)

P. Provides edible or tangible reinforcers if necessary to initiate
or maint4in child performance.

(5)

*provides edible reinforc-
'ers only as necessary., to

initiate responding be-
havior for a child With
very low;performance
level.

*utilizes tangible or
activity reinforcers
if necessdry to initiate
or maintain child's per-
formance.'

*provides basic reinforc-
ere but moves child-away
from -primary/tangibles

as soon as child's behav-
ior can be maintained by
social and verbal praise
(intermittent use of pri-
mary/tangibles may still
be evidenced). '

(3)

*uses primary/tangible
reinforcers as indicat
,in individual child's
program plan.

ed

*oVeruses

tangible

c.

(1)

edible/r

reinforcers.
*does not.attempt to
fade use of primary/
tangiblts.

G. Pairs verbal or social reinforcers with other tangible or actiyity
reinfortert.

0 ,(5)
*always pairs verbal and,
social,reinforcers with
primary/tangible or
activity reinforcers.
*varies types of reinforc-
ers when approprjate.,
*always pairs. such rein-

forcers with praise.

(3)

*pairs verbal and social
reinforcers with pri-.
marliitangible or activ-
ity einforcers as indi-
cated in child's indi-
vidual program's plan.

(1)

*rarely pairs use df
_primary/tangible or
activity reinforcers
with.aocial and verbal
praise.,

H. Pairs Incmledge of correct results with verbal reinforcer where
possible.

(5)

*usually tells child whet
was good about his re- -
sponse within the givens
of each individual task
situation.

*verbal praise focuses on
the correctness of results
(e.g., neat, you put the
red circle next to the red
square, etc.)

(3)

*often tells child exact-
ly wAat is catrect about
his response.

334

(1)
*rarely tells child what
was correct about his
response specifically
(e.g., says, O.K., that's
right, good).



Teaching Behavior
Charabteristics (Cont.)

V. MANAGING THE CONSEQUENCES (d8nt.)

I. Allows child'sufficient opportunity (time) to per?Orm task.

(5)

*gives,child time to
respond to task.

*allows for'successive
opportunities to complpte
task or comply to command.

*delays reinforcerg inten-
tionally in order to
strength maintenance and
generalization of task
for individual child.

-*tasks are welr-timed, and
presented in accordance
with individual child's
need.

(3)

*child is usually given
time tO **respond to each

opportunity provided.

t

(1)

*child is rushed through

the instructional activ-
ity.

.4timing of presentations

is not adjusted to di-,

vidual child's need

J. Uses correction procedures consistently (e.g.1 correction is given

in matter-pf-fact manner).

(5)

*emphasizes correct answer
not incgrrect one when
providing correction.
*provides correction if
child responds incor-
rect1Y.
*does not focus on nega-
tives withih the Cor-
rection process.,
*consistentlutilizes
correction procedures,
but varies wording to
avoid monotony and
sustain child's atten-
tion.
*provides adeqUate amount
of aid to evoke correct
response after correction
procedure is given.
*allows child to oractice
correct response after
correction has been given.

%OA

(3)-

,*uses standard.correction
procedure appropriately,
as outlined in child's
*program plph.,,

335

(1)

*is inconsistent in
application,of standard
correction procedures.
*does not correct child'.s
incorrect responses.

*corrections are given
with emphasis on not, no,
and that's wiong.
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Teaching Behavior
Characteristics (Cont.)

VI. KEEPING RECORDS

/11. Records individual daily progress using assigned coding system
(e.g., clipboard data sheets).

t5)

*is able to maintain com-
prehensive records on each
child's daily performance.
*systematically records
child's daily progress,
using ABA coding system.
*records general global

, statements of progress
at the complettion of each
program.

(3)

*records daily progress
using system set up on
standard clipboard forms
but there is some vari-
ance in consistency.'

(1)

*does not consistently
keep records on oppor-

; tunities given during
daily instructional
activities.

B. Records correctly each child's opportunity for responding.

(5)

*consistently records
child's responses for
each opportunity specific
to the individualized
instructional activity.

*accurately records.child's
response after each oppor-
tunity. (this tinie is
rated by two reliability
observation^checks of
teacher taking data.)

(3)

*records daily progress
using system set up on
standard clipboard forms
but there is some vari-
ance in consistency. .

C. Records baseline on instructional activity.

(5)

*irWays takes baseline
measures on new instruc-
tional activity.

*samples baseline.pver
number of opportaities
deeded to accurately
reflect current status
of child.

(3)

*generally takes baseline
for assigned number of
observations or oppor-
tunities.

336

(1)

*does not consistently
keep recdrds on oppor7

; tunities given during
daily instructional
activities.

(1)

*takes baseline data
inconsistently.

4.



Teact0.1a4 Behavior

Characteristics (Cont.)

VI. KEEPING RECORDS (Cont.)

D. Records

4

teaching probes (both ahead and

(5)

*always implements sys-
tematic procedure.of
probing child's instruc-

,

tional level.
*implements periodic re-A
testing for fearning of
a specific concept or
operation.
*probes both ahead and
back to further establish
training needs in areas
of strength or weakness.

back).

(3)

4gives some additional
opportunities to prac-
tice or perform task
Ahead or back of current
instructional activity
level.

E. Records mastery/maintenance checks.

(5)

*always considers child's
pregress in terms of ac-
quisition, generalization
and operations.

*provides opportunities
for child'to respond to
assigned activity'as a
review process.

*gathers data Systemat-
ically on maatery/main-
tenance and program
effectiveness.

(3)

*incorporates mastery/
maintenanqe checks in
review of specific pro-
grams as outlined.in
child's program plan.

F. Notes alternatives or branches in
form and comment section.

(5)

*when implementing changes
in specific teachimg pro-
cedures for a given pro-
gram, always records
branching or details of
the alternative procedure.

(1)
y-

*f011ows no systematit
procedure for assees-
ing child's responses
within a given prograt.

61)

*doesn't know if child
is continuing to main-
tain skill, feels if he
can do it once, he knows
it.

teaching proCedures on data

(3)

*recognizes changes or
adaptations in stated
program outline for an
individual child and
records such changes
or makes special notes
on data form.

'3
7'1

(1)

"*rarely records signif-
icant changes in standard
program plan.



'reaching BehaviOr

Characteristics (Cont.)

VI. KEEPINd REOORDS (Cont.)

F. (Cont.)

(5)

*when conducting an instruc-
tional activity in 4Ccordance
with child's program plan,

-notes independently special
comments generated from,
within the activity (e.g.,
change oereinforcer, ad- 0
justed aids, special pro-

s inherent in task for
*yen child, or aborting
program and why).

G. Notes child aching

(5)

*maintains child's per-
formance level in accorr
dance with .individual
program plan.
*always.reaches criteria
fo! individual child
performance before mov-
ing ahead in program or
'changing programs.

. *clearly notes on vi-
dual record form child'

410 attainment of criteria.

(3)

4

criterion level.

(3)

*records opportunities
needed' to practice.and
perform task.

H. 1Completes all clipboa

(5)

*always completes eac
form according to clip-
board instructions.
*develops comprehensive
recorda on individual

'children.
*consistently records cur-'
riculum planning and eval-
uation.

*is'iabfe to incorporate

relevant information of
child's progress ATil pro-
gram plana and clipBoard
forms.

a
d forma properly.

(3) *

eps clipboard .forms up
to date by accurately
supplying needed.d-ata

for each form according
to instructions.

)

*asks for assistance 4 complet-:
ing clipboard forms wiien necessary.

(a)

am"

4

*caves not give child
sufficient opportunities
to reach crite4a.
*requirel child to respond,
to a gilien taic beyond
point where is is consis-
tently giving the correct
response, when child does
not evidence need for -(

extended practice.

*is unable to acOurately
set up clipboard forms
for individUl child.
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Tea ing Behavidr.

Characteristics (C4nt.)

4

`VII- REIEWI51hLD PR
, 4

.4b

A Analyzes essentiatfdetalAs from

(5)

*systamatically.cheAs
- child's daily accomplish-

ments.

*always%evaluates daiiy
"lesSon plans and activi-

,

ties, considering...child
, progress before'under-'
taking the_task of on-
going planning.
*identifies child's
stAingths and weaknesses
according to behavioral
responses attained,during
instructional activity.

s(1,
(3)

0
daily performance data.

*evaluates daily'pe'xform-
ance data in tdrmd
plannecl prdqram olat

and intended alitcoM s
(4)0jectives).

if

4

:(1)

*sboradically reviews
chiicrs daily perfOr7
"Eance.

. .

*doed not revd.ew daily

4grogress unless spec-
ifically direat to

.check.prograMs.

B. Evaluates child.'s difficulties in obsviable terms.

*reviews
records

(5)

:

(3) (1)

*sPends little or no
time in evaluation of
-da4y*instructional
activi,ty.

*do:es not state specifics
'of observed needs.

comprehensive *makes decisions regard-
on individual ing child performance

children *which includes az-1bl needs according to

`assessment profile, daily daily progress roAcords.
perfdrmance records, and *states in obseryable
other relevant informa -.terms the needs of child,
tion duch as home pro- specifically what he'is
grams, medical eportsf : not able to do and is
parent/child h44tory having trouble with.
form.

*evaluates specific be-
haviors preseni 'in ahild's
performance and can state
behaviors desired in terms
of measurable outcome
objectives.,

*evaluates data on'exhibit-,
ing behaviors upon entry .

into program and incor.=
pOrates information in
program-planning.
*evaluates outcomes or accom-
plishments against intended
program outcomes.
*specifically outlines child's
needs in terms of observables,
stating what he iS not doing
or specifically having trouble
with.

.10

A

\'.

I



TeaShing Behavior

,
Characteristias (Cont.).

VII. REVIEWING CHILD PROGRESS (cont.),

C. Modifies instructional activities on basis
data.

a/.

(5)

*recognizes strengths and
weaknesses in child's
performance-and uses this
evaldttion -to adjust the

teachin5/learning
situation."
*systematically updates

-daily programs as child
progresi is'evaluated,
resulting in continuing
ongoing plans.
*daily evaluation may lead
tp restruction of Objec-
tives, materials or proce-
dures.
*daily evaluation may lead
to decision of aborting

Arogram.
*develops procedures for
alternative pro'grams,
branching or slicing
back programs according

, to daily Rerformance data.

(3)

*modifies instructional
plan on basis of base-
'line data or daily per-
-formance.
*is able to slice "back
programs, and/or jumpt
program ahead as indi-
cated by child's-daily
performadce.

of daifyperformance

(1)

*rarely develops program
alterdatives. ,

*does not independently
determine needed change
of directions in updatl.

daily'program.

0

D. Establishes criterion levels for tasks based on baseline data or
daily peiveFERffte (e4.'determines amount of praptic4 needed per

instructional activity):

(5)

*develops program criteria
according to intended

" accomplishments or out-

come objectives.
*esablishes each child's
performance levePtin
accordance with assessed
,strengths and weaknesses
'and need for sustained
practice opportuniti4g.
*provides as many opportun-
ities as necessary for
child to respond to task
consistently.
*allows for individual
'differences vihem setting

upfcriterion leveli.

(3)

*dOermines amoupt of prac-
' tice needed for actvity
and is able to write out
the amount of practice,
stating a criterion level,
according to individual'
child#s need's.

.44

3 0

(1)

*does not account for
individual differences
when stating criteria-

for performance.
*chooses arbitrary
number of opportunities
jà criteria, without
'regard for individual
chil4's needs.

tlt



Teaching Behavior
Characteristics (Cont.)

VII. REVIEWING CHILD PROGRESS (cont.)

E. Asks for assistance in updating programs

(5)

*demonstrates an openness
in requesting assistance
in updating programs and
selecting from among
alternative-instructional
procedures.

*shows initiat:ive,in com-
pleting update procedures
independently but readily
accepts ideas and input
from teaching team (e.g.
teacher, aid, parents)

*initiates contact with
team and-communicates a
feeling for the "partner-
ship": in planning the

educational program.
*seeks additional resources
for program planning.

*recognizes own teaching
areas of strength and weak-
ness; and seeks advice and

*direction accordingly.

(3)

*often asks for advice
and direction in plan-
ning and programs and
updating plans.

ds per need.

(1)

*rarely asks for help
with designing programs.

F. Updates program information based on criterion assessment measures.

(5)

*systematically updates
child's assessment data
and bases program plans

(3)

*often refers to criterion
referenced assessment when
making program plans and

on basis of poet-base- monitoring child progress.

line and past'pgrformance.
*correlates information.
fromtriterion assessment*,
mdatured with curriculum,
and incorporates this
information into indivi-
dualized program plans.
*summarizes ,progress-and
synthesites information'
gained for'individusl
dhfrd assessment profile
and monitoring system, as
program updates are contin-
ually-developed.

341

(1)

*rarely checks criterio
,assessment or utilizes"
this information in
program plans.
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PROJECT FIRST tHANCE

TEACHING BEHAVIOR CHARACTERISTICS

*Item Analysis of Behavioral Criteria

I. SETTING:

A. Removes extraneous, distracting material from within the instructional setting.

(5)

*instructional area is ready
for the activity with no dis-
tractors irisible or within
close reach of child. All
other instructional material
is stored in place.
*physical conditions of work
area are set in accordance
with child's heeds-(social,
cognitive, safety, etc.)

(3)

*instructional area is ready
for programmed activity, but
some material that is not
needed for the specific
activity program is also at
hand.

(1)

*instructional area is
cluttered with toys o
other objects in easy
reach.

*materials unrelated t
the specific program
are also within the
work area.

B. Arranges situation to facilitate responding (e.g., sits at child's level; handling of
materials effectively to eliminate distraction) is controlled by teacher and focuses
on task.

(5)

*follows program outline
systematicallv in organ-
izing instructional area.

*readys all Faterials for
the instructional activ-
.ity.including child-size
chair and other such
equipment.

*teacher sitS next to or
across from child in best
position to attain chitd's

. attention.
*teacher moves chair, table
or materials to make it
easier for child to respond.

*tea-Cher makes sure the,,ji

physical setting ore,tql1lp-

ment does not defeat the
child.

(3)

*follows prograM outline for
setting'up instructional
area.

*organizes physical arrange-
ment prior to the instizuc-
tional period.

(

342

,

(1)

*follows no systematic
set-up procedure.



Teacning eenavror
Characteristics (Cont.)
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II. PLANNING,

A. Uses information from assessment measures in planning.

(5)

11 *is able to obtain general
recommendations for instruc-
tions from assessment profile
data.

*is able tO outline general
needs statements.

(3)

*is able to use some assess-
ment information in planning
individual programs.

B. Selects materials appropriate to the instructional program.
3

(5)

*implements activities which
motivate constructive self-
generalized behaviors in
child in each developmental
area: body management,'self-
care; communications, pre-
academics; and soCialization.

*utilizes variety of instruc7
tional resources in planning
to facilitate meeting lesson
objectives according te ind-
ividual program plans.

(3)
*uses variety ok materials
during instructional
activify.

C. Selects activity apibropriate to

(5)

*each instructional actlwity
scheduled is reflective of
individual child's needs.

*instructional adtivities are
developed in accordance with
entry assessipnt.

*instructional program based
upon priorities set forth in
the I.2.P.

*uses materials_that are
attractive to child.

D. Readies mdterials for use before

(5)

*reviews outline of teaching
procedures for knowledge and
skills (M-2) before gathering,
materials and setting up
teaching situation.

*knows:instructions for pre-
senttng task.

*knows correction procedure
and cue.

*knows exactly how to handle
correct and, incorrect
responses

level of the child.

(3)

*daily plan reflects some
awareness of areas of the
child's needs.

*uses developmentally
appropriate materials.

beginning instruction.

(3)

*reviews outline of teaching
procedures before eaci)
instructional ectivIty.

*has materials and tedching
situation tn,order.

34 3

1

(1)

** unable fR utilizets

the assestmdnt data
profile in planning
f'or individual

programs.

(1)

*uses tome material in
same way for extended

. period of time. i

*obvious lack of pfan-
ning and time spent i
preparing materials.

(1)

*instructional activit
does not appear to be
in keeping with child
needs or abilities.

*uses materials with
no apparent purpose.

(1)

*sporadically reviews
outline of teaching
procedures. -

*unsure of instruction
cues and correction
procedures.

.
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Characteristics (Cont.)
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II. PLANNING (CONT.)

E. Presents materials in accordance with directions for specific instructional activity.

(5)

*follows systematic procedure
of,presenting apptopriate
instryctional materials.

*follows logical sequence
in presenting instruction
gradually incleasing
degree of difficulty.
*knows criteria for learning
task and adheres to them
while teaching the task.

F.,Adjusts plans and expectations

(5)

*pinpoints specific skills
in five developmental
areas and adapts programs
.to identified needs of
child.

*uses branching, slicing
back a specific instil:Ic-

.tional procedure to match
needs of.child.

*probes ahead to check for
skill mastery
*continually tries to find
difficulty level that is
just right for child.

G. Uses the task analysis process.

(5)

*analyzes instructional task
outlining components of-the
instructional activity into
steps,and units.

*programs daily instructional
activities in terms of materials,
procedures, and task responses.

H. Writes instructional objectives.

(5)

*pinpoints specific skill needs

in each developmental area.
*defines long range goals as well
as short term objectives.

*gives general recommendations
for instruction.

*writes instructional objectives,
including behaviors, conditions,
and criteria for ldarning.

(3)

*follows basic program outline
for instructional activity.

*presents materials as directed
in curriculum program.

as necessary.

(3)

*is able to make "on the
spot" decisions about
immediate instructional
activity only.

(j)

*utilizes prepared task ana-
lyzed skill sequences in
selecting and preparing
instructional activity.

(i)

*writes statements of general
needs.

*defines general goal state-
ments for activities.

(1)

*follows no systematic
procedure.

(1)

*adheres to specific
lesson plan, disre-
garding changes in
child's needs.

(1)

*does not break down
tasks in daily
instructional program
into teaching

.sequences.

(1)

*unable to write
specific instructiona
objective from assess
ment profile
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' Characteristics (Cont.)
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III.MANAGING THE ANTECEDENTS

A. Obtains child's attention before giving instruction,

. (5)

*establishes attending behavior
4' before presenting materials

or tasks.

*uses "attending signals" con-
sistently (ready, look).

*use process of shaping to
teach attending behavior.

*maintains minimal attention
required to complete learning :

tasks.
10 *uses techniques such as

pacing,-gestures;facial express-
ions,-"pauses, and novelty to

achieve and maintain attending
behavior.

0
B. Provides brief explanation or co

(5)

*gives instructions clearly in
natural voice, with emphasis on
important components.

41 *gives instructions as indicated
on program sheet, but person-
alizes the command with enthus-
iastic delivery.

*gives concisely stated commanl.

(3)

*recognizes and strives for
attending behavior.

*defines "attending signals"
(ready, look at me) .

,e"

mmands.

(3)

*gives instructions as in-
dicated on program sheet.

*instructions are clearly
stated.

C. Cues child consistently according to program instructions.

(5)-

*cues according to instructional
program.

*varies cues in accordance to
program alternatives for indiv-
idual child.

*cues using appropriate volume,
pitch, and articulation.

(3)

*cues child in accordance
with the instructional
program plan.
*cues are articulated with
sufficient clarity.

345

(1)

*is unable to recogniz
attending behavior.

*does not use "attend-
ing signals".

(1)

*gives instructions
mechanically.
*forgets to explain
task components

*repeats commands with
out follow through.

*gives "wordy" command
or explandtion of

undue length.

(1)

*gives weak cue when
child is not attendin
*repeats cues without
waiting for child
follow through.

*does not cue consis-
tently.

*cues are garbled by
poor articulation.



Teaching Behavior
A:haracteristics (cont.)

III. MANAGING THE ANTECEDENTS (cont.)

D. Corresponds instructions to child's

(5)
'*asteses own language level and

the effects on individual child.
*adapts language to individual
needs (pitch, facial expressions,
gestures, volume, length of
sentence, choice of words).
*telescopes instructions to
receptive level of child and
expands language as child is
able to handle longer input of_
_information.

*watches child to see if instruc-
tions confuse or puzzle child,
or if child i; "tuning out"
and adapts further instructions
to meet these responses.

-5-

receptive language level.

,(3)

*accepts speech and language
differences in children.
*adjusts language behavior
to understanding level of
each child.

E. Models appropriate response to task.

(5)

*systematically shows child what to
, do when teaching a new task.
*effective4 models task response
to be legined, (model is provided
so child can follow the positive
response).

F. appropriate visual, verbal,

(5)

*uses many types prompts, and
cues to elicit the desired
response (verbal, gestural,
physical)

*varies the type of demon-
stration to meet individual

t response capabilities.
*provides full aid or assis-
tance to initiate response.

*uses aids only as necessary

to.initiate responses desired.

(3)

*shows child what to do when
teaching a new task response.

or physical aid when necessary

(3)

*givet standard assistance
- necessary to elicit response
desired.

*is contistant in use of'
standard aid procedures

414

3 4 6

-(1)

*talks over child's
level of understandin

*instructions are too
"wordy" or lengthly
for given child.

(1)

*allows child to make
error, does not show
child what to do.

to initiate response.

(1)

*uses standard aids
inconsistently.

*uses partial assis-
tance when full aid
is indicated.
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Characteristics (oont)

II/. MANAGING WIZ ANTECEDENTS (cont.)

G. Uses partial aids and props to initiate responding.

(5)

*uses only portion of prompts
and cues necessary to,elidit the
desired response (verbal, gestural
physical).
*uses partial aids (manual quid-
ance) when child can nearly do
entire act or response by hiFself.

*provides hints, and cues as.child
is more nearly able to respond
to target behavior.

(3)

*uses partial aids consistently
as indicated On instructional

, program sheet.
*understands need to vary level
of assistance in keeping.with
response capabilities of
child.

(1)

*is inconsistant in
use of aids And

partial aids.
*does not appear to
see difference in
levels of assistance.

H. Rearranges teaching materials to avoid child responding to position of stimulus item(s).

(5).

*always lays out materials in

accordance with teaching plan
and variesposition of materials
so child does not respond to
place of item only.

*presents variety_of materials,
adding and subtracting distrad-
tors according'to steps and
units of instructional plan.

(3)

*periodically repositions
stimulus materials to avoid
correct responding to
position.

(1).

*does not consistentl
account for distrad-
tors or position of
teaching materials.

I. Provides additional aid if child becomes frustrated during task opportunities.

(5)t*uses full Aid wheever child
runs into unexpedted difficulty.

*uses Aids or partial aids if
child cannot perform task
without assistance in varying
opportunities.

*does not allow child to flounder
.or become frustrated on oppor-
tunities, but gives manual
guidance, models, etc., as
necessary.

*provides every opportunity for
child to experience success by
changing response demands and
levels of assistance.

(3)

*varies level of assistance
within task opportunities
in accordance with program
plan.

*provides some opportunities
for child to succeed when
child is having problems
in completing a task.

347

(1)

*does not provide
opportunities for
child tomeet with
more success than
failure, by supplyin
additional assistand
aids when child is
having difficulty
in a program
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teaching Behavior -
Characteristics (Cont.)

III. MANAGING THE ANTECEDENTS (cont.)

J. Fades aids appropriately.

. (5)

*uses shaping procedures to teach
and maintain response desired
and drops back assistance to

'

natural level as quickly as
possible in accordance with
individual child needs.

*fades assistance completely.
as child learns task response.

*fades gradually amount of
assistance fram full aid to
partial aid to no aid in keep-
ing with changing response
capabilities of child.

-707,

(3)

*begins to fade assis-
tance of full aid or
partial aid as child
learns task response.

(1)

*continues to use full
or partial aid beyond
point needed by child
after child evidences
ability to respond
by himself.

K. Makes child aware of contingencies of reinforcement for correct response,(e.g. if
then instructions when needed).

(5)

*systematically informs child
of what needs to be done, how
to respond and what reinforcers
will be available for the correct
response (if you do than you
can).

*varies statement of contingencies
according to responses of child,
and capabilities of child.

40

(3)

*explains contingencies for
desired behavior response
accoiding to standard
program plan.

(1)

*is inconsistent in
stating contingencies
for response behavior

*rarely states
contingencies of
"if then

L. Rotates attention among children when working with group of children.

(5)

*defines "attention signals"
for the group (look, 'ready,

look at me; or points to
objects to engage children;
Way also begin parallel
activity).

,*gives each child assistance
and.attention systematically,
especially for modeling
correct behaviors.

(3)

*defines "attending signals"
'for group (look at me, ready).
*divides attention between all
children in group.

34

(1)

*is unable to achieve
attending behavior
of group.



4haracteristics (Cont.)

10

IV; MANAGING BEHAVIORS

A. Catches the child being good.

VP
(5)

*delivers reinforcers immediately,
when "catching child being good".

*applies genuine positive rein-
forcemedt'to individual child
situationally.

B. Avoids unnecessary use of "No".

(5)

*seldom uses negatives, but does
express disliking for inappro-

10 priate behavior:

(3)

*maintains positive learning
environment using positive
praise.

(3)

1.

*occasionally uSes "No", but
does tell child when behavior
is inappropriate.

C. Consistently reinforces appropriate behavior which is incompatable to behavior to be
eliminated, (e.g. socially.desirable vs. interferring behaviors).

arliimal.-

(1)

*seldom reinforces-
appropriate behaviors
spontaneously or on

intermittent basis.

(1)

*excessively uses
"No" when correcting
child and expressin
dislike for a behavio

(5)

*implements individualized rein-
forcement procedures.

*reinforces targ.et behavior that
is inconsistent with undesirable
behavior.

*sets up positive learning environ-,
ment providing more Opportunities
for success than failure.

.4cuses more positives than negatives.

D. Ignores minor misbehaviors.

(5) --

*is able to ignore minor infraction
by physically turning away from
child or praising another child
(within hearing) for appropriate
or desired behaviors.

(3)

!reinforces appropriate
behaviors in child, by
accenting the positive.

(3)

*occasionally tunes to minor
misbehaviors, but generally
uses ignoring procedure.

34

.(1)

*focuses on negative
behaViors.

*does not reinforce
desired behaviors
appropriately or
consistently.

(1)

*immediately jumps
child for mino
misdeed.



leaching Behavior
Irharacteristics (Cont.)

IV. MANAGING BEHAVIORS (cont.)-

E. Avoids threatening child.

(5)

*focuses on positive behavior.
-*if child is engaged in inappro-
priate behavior simply states
contingencies, does not pre-
sent corrections as a threat.

4111,

P. Avoids punishing in anger.

(5)

*teacher controls overt anger
response to child's inappro-
priate behaviors.-
*adarits quickly to handling

anger before necessary punish-
ment is appled.
*if necessary calls for assis-
tance from co-teacher or other
adult when situation envokes
anger.

G. Tells child why hd is beirig
reinforcement.

(5)

*is able to explain to child
rationale for punishment and
exactly what child must do
to correct the situation,
regaining position for
positive reinforcers.

-9 -

A

(3)

*follows standard correction
procedures and rarely states
conditions in a threatening
manner.

(3)

*punishment follows standard
prccedures and any expression
of anger is minimal.

punished and what must be done to

(3)

*expresses dislike for in-
appropriate behaviors and
defines positive behavior
requirements.

350

gain

*uses punishing or
derisive remarks.
*always threatens chil
with adverse conseq-
uences for inappro-
priate behaviors, but
rarely follows up.

(1)

*verbal, gestures, or
physical bearing oftel
conveys exasperation
or anger directed
toward child's inappr
priate behaviors.
*punishment conveys
to chili that he's
gotten teacher's

"goat".

positive

(1)

*is inconsistent with
explanation to child
of behavior disliked.

*rarely tells c ild
what behavior s

expected.



Characteristics (Cont.)

Iv. MANAGING BEHAVIPRS (cont.)

H. Follows through with application
.

interferring behavior.

(5)

*clearly explains contingencies
for inappropriate behaviors

*follows up stated contingency
immediately.
*tells chiq.d"rules of the game"
when sifUtation or consequences
are vague, unclear or compli-
cated. Otherwise instructions
are given by simply telling
child what he is expected to
do and then when he responds
he is reinforced by the situation.

*effectively uses consequences
of performing desired behaviors
correctly or incorrectly.

*implements systematic procedures
for decreasing behaviors by care-
fully stating contingency.

*shows consistency in decreasing
inappropriate behavior by use
of contingencies.

cir

of if then contingency statements to

(3)

*explains contingencies for
inappropriate behaviors.
*followS up stated contin-
gency mostof the time.

(1)

*is inconsistent in
stating contingencies
for child.

*is inconsistent in
following through
contingencies for
inappropriate
behavior.

I. Uses mild punisher of withdrawing attention from child (e.g. "time out self") for
behavior not to be ignored.

(5)

*effectively uses "timing out"
of teacher attention away from
child when chiles minor inappro-
priate behavior does not warrant
reinforcers.

*if possible praises another
child as model for desired
behavior (e.g. June you are sit-
ting nicely with hands in lap,
you're ready for a turn to ).

(3)

*consistently uses standard
correction procedures invol-
ved in withdrawihg teacher
attention from,child.

351

(1)

*attends to minor mis-
behavior when other
procedures would be
more appropriate.
*is inconsistent in
tpning into and away
from inappropriate
behavior
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J. Withdraws Kivileges or reinforcers when undesirable behavior occurs.

(5)

*uses effective punishment pro-
cedures that are adapted appro-
priately to the special eircumr
stances of the situation at hand.

*tells'child calmly that he.has
just lost the privilege of

because *

-*shows consistency in use of
procedures for decreasing
inappropriate behavior.

K. Uses time out in a matter-of-fact
time period (2-5 minutes).,

411

(5)

*uses time out as an aversive
contingenay sparingly, only
as absolutely necessary.
*adMinisters time out proced-
ure in matter-of-fact manner,
giving siMple explanation
of procedure.

*takes child to time out area
without being overly physical
with child.

r- *leaves child in time out area
only for short time period
unless child is still behaving
inappropriately.4
*releases Child from time out
in matter-of-fact manner with-
out additional reprimand.

L. Uses physical restraint only when

(5)

*uses physical restraint as an
aversive cOntingency only to
weaken interfering behavior
that is totally out of control.
*uses restraint when child may
.be in danger of hurting self.

0 and/or others.

*uses restraint only for a short
time period and releases child
as soon aA.Ile is abke to res-
pond to verbal contingency.

(3)

*uses consistent consequences,1
withdrawin, privileges or,
reinforcers froM child in
order to decrease inappra-
piiate behavior.

manner'removing child t9 time ou

(3)

*tses time out procedures ap
inaicated in special pr ram
for interferring behavi r,
but may have some diffi lty
with consistency of reeponse...

(1)

*focuses on negative
behaviors and afWays
responds verbally to
inappropriate behavio
withouewithdrawing-
privileges or
'attention.

.03

a for short

(1)

*uses time out
inappropriately for-
minor misbehavior.

misbehavior is ha'tmful to the child and/or other.

(3)

*uses physical restraint .as
indicated on special pro-1
grams for interfering
behavior.
*responds in appropriate
way to use of restraints
as predetermined in
program.

352

(1)

*always stays away
from physical struggl
or encounter with
chip (or)

*responds,,immediately
with oVaily firm .

physic41-restraint
whenever misbehavior
occurs.
*argues with child
while in time out%



iCh'aractedstics (Cont,)
-

V. BANAGINOliFIE CONSEQUENCES "4

A. Selects meaningful reinforcers for instructional'sac!i!ity.
4

0-
token, actiVity)._,

*displays ihitiative and creativity
in matching'reinforcers to each

'IC! child and his learning environment.
*selects reinforcers that have been
demonstrated as meaningful to child.
*determines when to change rein- .

forcers and schedule of reinforce-
ment, so as to avoid satiation.

411' *selects reinforcers that are easy
to implement consistently.

.*selects reinforcers that ultimateiy
lead to natural and intrinsic.
reinforcers.

4111 B. Reinforces appropriate beharior (e.

(5) ."
*assesses individual child in deter-
mining rewards (primary, social,

(5)

*consistently uses appropriate and
genuine positive reinforcement
(e.g. individualized, well-timed)

*consequences follow the SRS model
and move from a simple to 'a more
complex resPonse in a logical,
smooth flowing order.

*provides consistent reinforcemgnt .

for new instructional acti*ties.
*provides reinforcement for approx-
imations toward target behavior.

*reinforces a correct response
even if a correction procedure
was given.

(3)

: *selects reinforcers from
contingency file, appro-
priately for use with
a given child.

g. including'approximations

s.

. (3)

*consistently applies
positive reinforcement
as per standard.proced-_
ures outlined-in
child's program.

4

(1)'

.*reinforcers,are
selected at random
and may ,no be refie;-

tive of i vidual
child's.nee sr,

.*the -same reinforcers\

are'used in the same'
way for.all children.

toward target behavior).

41
C. Pfovides immediate verbal reinforcement for appiopriate response.

(5)

*demonstrates ability to consis7.
tently present reinforcement and
consequates behavior at the appro-
priate time
*verbal reinforcers are always
delivered immediately as child
responds appropriately to task,
commandror contingency:

41-% *wording of reinforcer is apPro-
priate to child, his level of
understandingf.the task and
the specific performance -

situation.

..(3)

*verba1404nforcement is

giventapp&priately,
accoiding to individual
child's program plan.

35a

(1)

*reiriforcement and

consequation of
behavior are ingon-
sistently.applied.

*reinforcement is
given for less than
appropriate behaviors

,*forgets to reinforce
appropriate behavior
as per_child's

. program plan.

r

(1)

*verbal reinforcement
is_Often forgotten or
delayed to the extent
that child may nott
be able to.lihk the
reinfordevto desired
belavior (e.g. child
may be reinforced
for wrong or diffgfe
behavior).



-Tea.ch4ng Hehavidr
Chaxacteristics (Cont.)

4,

V. MANAGING THE CONSEQUENCES (cont.)

D. Gives social reinforcers naturally,with enthusiasm.

t54-

*verbal.and'social ieinforcer$
are app1ie0 in normal, natural,
tone of voice.

*tocial reinforcert dre given
naturally.in a warm, but
matter-of-fact manner (e.g.

1./ pat oA shoulder, hug, smiles)..

Ii
/E. Uses thined schedule of reinforcement/acquired tasks (e..g. intermitte

411

(3)

*social reinforcement is
given in natural manner
in acpOrdance with the
situation and program
plan.

(1

inforcers are
given mechanically..

*social reinforcers
appear artifical
and unnatural,

stitldU.

(5)

*provides intermittent rein-
forcement for acquired tasks.

*as a workable schedule of mean-
ingful reinforcement is
'attained, with child respond-
ing at,a high rate to task,.
the continuous reinforcement
'schedule is.,thinned to encour.-

age greater independence
of .child.I.

P. Provides edible or
child performance.

(5)

*provides edible reinforcers only
a$ necessary to initiate respond-
ing behavior for a child with
very low performance.level:

*utilizes tangible or activity
reixfórcers if necessarli to
initiate or maintain child's
performance.

leprovides basic reinforcers but
moves child away from primary/ .

tangibles as soon as child's
behavior can be maintained by
soCial-and verbal praise/
(intermittent use of prijKary/

0 tangibles may still be evidenced.

(3)

*f011ows through with
interMittent reinforCe-
ment schedule as out-
lined in ch3,1d's program
plan.

tangible reinforcers if necessary to initiat

(3)

*uses primary/tangible
reinforcert as indicated
in individual child's
program plan. 4.-

nt reinforcement).

(1)

*tontituous reinforce-
Ment is giVen, beyond
the point needed by

. child to assist his
response to task.

),

or maintain

(1),

*overuses edible/
tangible reinforcers.

*doei not attempt to
fade use of primary/
tangibles:

6



"Teaching Behavior

earacteristics (Cont.)

V. MANAGING THE CONSEQUENCES (cont.)

G. Pairs verbal'or so al reinforcers,With other tangible or activity reinforcers.

(5)

*always pairs verbal and social
reinforcers with primary/tangi-
ble or activity-reinforcers.

*varies types Of geinforcers
when appropriate.
*always pairs such reinforcers
with praise,:

(3)

*pairs verbal and social
reinforcers with primary/
tangible or activity
reinforcers as indicated
in child's individual
program plan.

(1)

*rarely Pairs use of
primary/tangible br
activity reinforcers
with social and
verbal. praise.

H. Pairs knowledge of correct results with verbal reinforcer where possible.

4111 (5)

*usually tells child what was
good about his response within
the givens of each individual
task situation.

*verbal praiie focuses on the
correctness of results (e.g.
neat, you put the red circle
next to the red square, etc.)

I. AllOws child sufficient oppo4nity

( 5 )

*gives child time to respond
to task.

*allows Tot successive opporr
tunities to complete task
or comply to command.
*delays reinforcers intention-
ally in order to strength
maintenance and generalization
of'task for individual child.

*tasks are well-timed,, and
presented in accordance with
individual child's need.

(3)

*often tells child exactly
what is correct about his
response.

(time) to perform task.

(3)

*child is usually given
time to respond to each
opportunity provided.

3544

.`

(1)

*rarely tells child
what was correct
about his response
specifically (e.g.
says, O.K.; that's
right, good).

(1)

. *child is rushed
through the instruc-
tional activity.

*timing of presenta-
tions is not adjusted
to individual child's
need.

/



TAaching Behavior
garacteristics (Cont.30

1.1

V. MANAGING T
a

CONSEQUENCES (cont.)

J. Uses correction procedures consiitdhtly (

of-fact manner).

-15)
emphasizes correet answer, not
incorrect one when providing
correction.
*provides correction if child
responds incorrectly.

, *does not focus on negatives
within the correction process.
*consistently utilizes correction
procedures, but varies wording

41 to avoid monotony and sustain
child's attention.
*provides adequate amount of
aid to evoke correct response
after correction procedure
is given.

*allowi child to practice correct .

response after correction has
been given.

VI. KEEPING RECORDS

. . correction is given in matter-

(3)

*uses standard correction
procedgre appropriately,
as outlined in child's

. .

program plan.

(1)

*is inconsistent in
application of stand-
ard correction
procedures.
*doea not correct
child's incorrect
responses.

*corrections are"'
given with emphasis
on not, no, and
that's wrong.

A. Records individual daily progress
data sheets).

(5)

*is able to maintain compre-
hensive records on each child's
daily performance.
*systematically records child's
daily progress, using ABA
coding system.
*records general global state-
ments of progress at the
completion of each program.

e-'

using assigned coding system (e.g. clipboard

r-,

(3)

*records daily progress
using system set up on
standard clipboard forms;
but there is some variance
in consistency4

(1)

*does not consistently
keep records 90.
opportunitiesrgiven
during daily instruc-
tional activities.
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Characteristics (Cont.)
Lb

JP
vi. KEEPING RECORDS (cont.)

B. Records correctly each child's opportunity foi responding.

(5)

*consistently records child's
responses for each opportunity
specific to the individualized
instructional.activity.
*accurately records child's
response after each opportunity.
(this item is rated by two
reliability observation
checks of teacher taking data).

(3)

*records daily progress
using system set up on
standard clipboard forms;
but there.is Some variance
in consistenCY

C. Records baseline on instructional activity.

(5)

*always takes baseline measures
on new instructional activity.

*samples baseline over number
of opportunities needed to
accurately reflect current
status of child.

(3)

*generally takes baseline
.for assigned number of
observations or oppor-
tunities.

D. RecordS teaching probes (both ahead and back).

(5)

4always implements systematic
procedure of probing child's
instructional level.
*implements periodic re-
testfng for learning of a

specific concept or operatioh.
*probes both ahead and back
to further eStablish train-
ihg needs in areas of strength
or weakness.

E. Records mastery/maintenance checks.

(5)

*always considers child's progress-
in terms of acquisition, general-
ization and operations.

*provides opportunities for child,
to respond to assighed activity
as a review process.
*gathers data systematically on
mastery/maintenance and program
effectiveness.

(3)

*gives some additional
::pportunities to practice
6r perform task ahead or
back of current instruc-
tional activity level.

()
*incorporates mogtery/main-
tenance checks in review of
specific programs as out-
lined in child's program
plan.

3

(1)

*does not consistently
keep records on oppor
tunities given during
daily instructional
activities.

11)

*takes baseline data

inconsistently.

,

(1)

*follows no systematic
procedure for asses-
sing child's response
within a given progr

(1)

*doesn't know if child
is continuing to
maintain skill, feels
if he can do it once,
he knoWs it.
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v1. KEEPING RECORDS (cont.) 0

F. N9tes alternatives or branches in teaching procedures on data form and comment
section.

(5) (3 (1)
*when implementing changes in *recognizes changes or *rarely records
specific teaching procedures adaptations ijr stated significant changes
for a given program, always program outline for an in standard program
records branching or details individual child and plan.

111
4:if the alternative procedure.

*when conducting an instruc-
tional activity in accordance
with child's program plan,
notes independently special
comments generated from within

records such changes
or makes special notes
on data form.

411 the activity (e.g. change of
reinforcer, adjusted aids,
special problems inherent in
task for a given child, or
aborting of program and why.)

411 G. Notes child reaching criterion level.

(5)

*maintains child's performance
level in accordance with
individual program plan.

*always reaches.criteria for
individual child performance*
before moving ahead in pro-
gram or changing programs.

*clearly notes on individual
record form child's.attain-
went of criteria.

H. completes all clipboard forms

(5)

*always completes'each form
according to clipboard
instructions.

*develops comprehensive records
on individual children.
*consistently records curric-
ulum planning and evaluation.

*is able to incorporate relevant.

information of child's progress
and prog am plans and clip-

41 board ozhns.

*asks for assistance in completing
clipboard forms when necessary.

(3)

*records opportunities"
needed to practice and
perform task. ...1

properly:

(3)

*keeps clipboard forms up
to date by accurately
supplying needed data
for each form according
to instructions.

358

(1)

*does not give child
sufficient opportun-
ities to reach criter.

*requires child to
respond to a given
task beyond point
where he is consis-
tently giving the
correct response,
when child does not
evidence need.for
extended:practice.

(1)

*is unable to accur-
ately set up clip,'
board forms for
indiviAual child.



. Characteristics (Cont.)

VIT. REVIEWING CHILD PROGRESS

A. Analyzes essential details from

(5)

*systematically checks child's
daily accomplishments.

*always evaluates daily lesson
plans and activities, consider-
ing child progress before under-
taking the t3sk of ongoing
planning.

*identifies child's strengths
and weaknesses according to
behavioral responses attained
during instructional activity.

daily performance data.

(3)

*evaluates daily performance
data in terms of planned
program outline and intended
outcomes (objectives)

B. Evaluates child's difficulties in observable terms.

(5)

*revi,ews comprehensive records
on individual children which
includes aisessment profile,
daily performance records,

and other relevant informa-
tion such as home Kograms,
medical reports, parent/child
history form.

*evaluates specific behaviors
present in child's performance
and can state behaviors desired
in terms of measurable outcome
objectives.

*evaluates data on'exhibiting
behaviors upon entry into pro-

--gram and incorporates informa-
tion in program planning.

:*evaluates outcomes or accom-
plishments against intended
program outcomes.
*specifically outlines child's
needs in terms of observables,
stating what he is not doing
or specifically having-trouble
with.

(3)

*makes decisions regarding
child performance and needs
accordirig to daily progress

records..
*states in observable terms .

the needs of child, specifi-
cally what he is not able to
do and is having trouble with.

35'3

p.

(1)

*sporadically reviews
child's daily perfor-
mance.

*does not review daily
progress unless spec-
ifically directe&to
check programs.

(1)

*spends little or no
time in evaluation
of daily instructiona
activity.

*does not state
specifics of
observed needs.
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.Characteristics (Cont.)
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VII. REVIEWING CHILD PROGRESS (cont.)

-19-

C. Modifies instructional activities on basis-of daily performance data.

(5)

*recognizes strengths and weak-
nesses in child's performance
and uses this evaluation to
adjust the teaching/learning
situation.

*systematically updates daily
programs as child progress
is evaluated, resulting in
continuing ongoing plans.

*daily evaluation may lead to
restruction of objectives,
material's or procedures.

*daily evaluation may lead to
decision of aborting program.
*develops procedures for alter-
native programs, branching or
slicing back programs accord-
ing to daily'performance data.

(3)

*modifies instructional plan
on basis of baseline data
or daily performance.
*is able to slice back pro-
grams, and/or jumps program
ahead as indicated by child's
daily performance.

(1)

trarely develops pro-
gram alternatives.

*does not independently
determine needed
change of directions,
in updating daily
program.

D. tstablishes criterion levels for tasks based on baseline,data or daily
performance (e.g. determines amount of practice needed per instructional activity).

(5)

*develops program criteria
according to intended accom-
plishments or outcome
objectives.
*establishes each child's
performance level in accor-
dance with assessed strengths
and weaknesses and need for
sustained practice opportunities.
*provides as many opportunities
as necessary for child-to
respond to task consistently.
*allows for individual differences
when setting up criterion levels.

(3)

*determines amount of practice
needed for activity and is
able to write out the amount
of practice, stating a,
criterion level, according
to individual child's needs.

360

(1)

*does not accourit for
individual di'fferences
when stating criteria
for performance.

*chooses arbitrary
number of opportunitie
to criteria, without
regard for individual
child's needs.
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v11. REVIEWING CHILD PROGRESS (cont.) 10.

-20-

E. Asks for assistance in updating programs as pei need.

(5)

*demonstrates an open

requesting assistance in up
dating programs and selecting
from among alternative
instructional procedures.'

411 *shows initiative in completing
update procedures independently
laut readily accepts ideas and
'Aput from teaching team (e.g.
teacher, aid, parents)

*initiates contact with team and
communicates a feeling for the

"partnership" in planning the
educational program,

*seeks additional reso4rces for
program planning.

*recognizes own teaching areas
of strength and weaknest, and
seeks advice and direction
accordingly.

(3)

*often asks for advice and
direction in planning
programs and updating plans.

F. Updates program information based on criterion assessment measures.

*systematically updates child's
assessment data and bases
program plans on basis of post-
baseline and past performance.

0 '*correlates information from
criterion assessment measured
with curriculum and incorporates
this information into indivi-
dualized program.plans.

*summarizes progress and synthesizes
40 information gained for individual

child assessment profile and
monitoring system, as program
updates are continuadeveloped.

(3)

*often refers to criterion
referenced assessment when
making program plans and

. monitoring child progress.

(1)

*rarely asks for
help with designing
programs.

(1)

*rarely checks

criterion assessment
or utilizes this
information in
program plans.
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ATE :
.

.
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.

te Sarnple: Observation 4
.

.

.

.,

7

Activity:nstructional
.t Outstandir.g Very Good Fair Poor

Coed ,

Almost Mostly Some- Rarely Almost

4 'Always , times , Never-
-

*
. 4 3, 2 1

Observation Code:,

.

... 1

SETTING: *5 4 3 2 1 Comments
,

.

Readies materials and work-area
before beginnino instruction.

,

. .

--,

Handles materials effici4ntly
.

II. PLANNING:
.....

a. Establishes a teacher controlled
40 instructional situation.

b. Presents materials in accordance with
direction for .specific instructional
activity (e.c., traininc phase)

.

-

MbI. MANAGING THE A=ECEDE=S:
..7.

a. Obtains child's attention before giving
instruction

.

,

Cues child according to program
instructions

.

r
i

c. Uses"prompting". procedure to initiate
restondinc as t3r troc...ram d',-,-^twicns (--

lp Rearranges teaching Materials to
avoid child responding to position
of stimulus item.

.

.

,

I . ZUM;GING .

,

a. Ignores minor misbehavicrs.

- . .

S. Makes child aware*of contingencies
,of reinforcement for correct

Ill response (eg., if then
)

,

62
.

....., instructions when needed)



TEACHING BEHAVIOR INVENTORY.

Page 2

i-

ly. MANAGING 1TE CONSE^UENCES: 4 . Comments
.

All

14.,

4

I

Assists in selecting meaningful
reinforcers for i-s r..1 a*4:

,

.
.

f

II.

1

Reinforces target behavior
as defined in orccram.

;lc. Provides immediate verbal
reinforcers for correct restonse

. ._

.

.

I.

,

Pairs verbal or social
reinforcers with otner
tangible or activity
reinforcers

,
i

,

.
. .

.

4"

Pairs knowledge of correct
results with verbal
reinforcer. (eg. labelled
praise-confirmation of
results).

.
.

.

i
0

c

I

Uses correction procedurs
thconsistent wi proramg

instructions (eg. correction
is given in matter-of-fact
manner).

.

_

_

.

:

.

7='-'Fns
i

a. Records child progress using
i

assigned coding system (eg. 10 0
)

correctly after eacn response
ooportunity:

.

.
.

.

,

-

. Recordt tachin^ r.--cb,=,5

c. Notes teach'no cr":-.".on "sted

0, Uses assigned procedure for stopping

teaching sequence when child is not
responding corr,- - n-1-ly and otes in
comment scot:on of rtoord form.

,



Name:
,

WDIFIV3 TEACHING BEHAVIOR IhVENTORY

. .

oate: Record Form

Time/Sample: . .

.

Instructional Activity:

,

III. MANAGING THE ANTECEDENTS:

)

'.

.

SETTING:

.
.

'

,

,

,

II. PLANNING: .

-
,

.

.

.

. .

.

-

'. MANAGING BEHAVIOR:

,

.

.

V. MANAGING THE CONSEQUENCES:

.

...-

_

VI.

.

KEEPING RECORDS:

. _

.

.

am6nts/Suggestions

(
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.

_

.

. .

,,

,

'
.
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